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[bookmark: _Toc168998105]Service details 

	Service name 
	Service approval number 

	Keiki Early Learning Butler
	SE: 00017707

	Primary contacts at service

	
	

	Physical location of service 
	Physical location contact details 

	Street
	104 KINGSBRIDGE BVD
	Telephone
	08 9548 9200

	Suburb
	BUTLER
	Mobile
	0450 888 071

	State/territory
	WA
	Fax
	NA

	Postcode
	6036
	Email
	butler@keikiearlylearning.com.au

	Approved Provider  
	Nominated Supervisor  

	Primary contact 
	Samantha Morrell
	Name
	Carrie O'Leary

	Telephone
	08 9300 1330
	Telephone
	NA

	Mobile
	0409 938 871
	Mobile
	0432 990 300

	Fax
	NA
	Fax
	NA

	Email
	Sam.morrell@keikiearlylearning.com.au
	Email
	Carrie.oleary@keikiearlylearning.com.au

	Postal address (if different to physical location of service)

	Street
	PO BOX 413
	State/territory
	WA

	Suburb
	QUINNS ROCKS
	Postcode
	6030

	Educational leader

	Name
	Tara Gillies

	Telephone
	0474 055 846

	Email
	Tara.gillies@keikiearlylearning.com.au



[bookmark: _Toc304818737][bookmark: _Toc168998106]Operating hours
	  
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday
	Saturday
	Sunday

	Opening time
	6.00pm
	6.00pm

	6.00pm

	6.00pm

	6.00pm

	Closed 
	Closed

	Closing time
	6.00pm
	6.00pm

	6.00pm

	6.00pm

	6.00pm

	Closed
	Closed




[bookmark: _Toc168998107]Additional information about your service

	Provide additional information about your service—parking, school holiday dates, pupil-free days, etc. 

	Open Monday – Friday from 6am to 6pm 
Closed Public holidays
Closed for Christmas: 24th December 2025 – 2nd January 2026

Ample staff and visitor parking and disabled bay parking are available on site. 

	How are the children grouped at your service? 

	Keiki Butler has 5 rooms for the children to be grouped by age and developmental stages;

Nursery: up to approx. 12 months
Babies: from approx. 12 months to approx. 2 years
Toddlers: from approx. 2 years to approx. 3 years
Kindy: From approx 3+ years 
(service is equipped with a Pre-Kindy room, however this is not utilised at the moment). 

	Write the name and position of person(s) responsible for submitting this Quality Improvement Plan (e.g. Cheryl Smith, Nominated Supervisor)
	Carrie O’Leary                            Tara Gillies                                           Samantha Morrell
Centre Coordinator                     2IC/ Educational Leader/ECT              Owner
Nominated Supervisor                Nominated Supervisor                         Approved Provider/ Nominated Supervisor


[bookmark: _Toc304818739][bookmark: _Toc168998108]Service statement of philosophy

	Keiki Philosophy
 
Our philosophy is our commitment to providing high quality care and education for children, inspired by the Reggio Emilia approach and a range of Early Years theorists. 
Our family-owned services share three core values: Our Community (children, families, staff and the broader community), The Whole Child (meeting the holistic needs and nurturing the potential of every child) and Earth to Sky (embracing responsibility for and curiosity about the world around them).

OUR COMMUNITY
Our community includes children, families, educators, and the broader community, all working together to create a nurturing environment. We involve families in decision-making and curriculum enrichment, valuing their input as the children’s first educators. By partnering with families, we gain a deeper understanding of each child's unique needs, allowing us to celebrate and incorporate the diverse cultures of children and their families into our service. 
The well-being of our educators is crucial for fostering children's emotional development and resilience. Keiki provides wellness support and ongoing professional development opportunities to help our educators build their skills and improve outcomes for the children.
We believe in the importance of connections and collaborations with schools, community groups and health services in supporting children's growth and development. By strengthening the network of support around them, we create a more enriching environment.

THE WHOLE CHILD
At Keiki, we believe that every child is born with immense potential and a natural curiosity to explore their world. Our dedicated and experienced teams create beautiful, thoughtfully designed environments where children are encouraged to make their own choices, delve into the arts, enjoy physical play, practice mindfulness, and build meaningful, positive relationships. 
We recognise that each child learns at their own pace, so we support children in directing their own learning experiences, focusing on their unique interests and needs. We embrace the individual journey of each child, celebrating their moments of wonder and discovery along the way.
Meeting the emotional needs of every child is our priority, as we understand that this foundation enables them to fully participate, play, and learn. We support each child's growing competence and confidence through various means, including inclusive and positive guidance strategies, providing healthy meals and creating flexible play spaces that promote physical activity.

EARTH TO SKY
We embrace the wisdom of the Noongar Whadjuk people to inspire children to respect and appreciate their natural environment and their world. We nurture children's curiosity by demonstrating environmental responsibility.
Through engaging conversations, collaborative projects, and practical actions, we involve children, families, and the broader community in Keiki's strategies towards the Sustainable Development Goals, striving for a sustainable and equitable future.
Our learning spaces, designed with an understanding that the environment is a child's third teacher, encourage active engagement and collaborative learning. These spaces enhance children's understanding, problem-solving abilities, and creative thinking, while prioritising their safety and well-being.



Keiki Butler Vision Statement

At Keiki Early Learning Butler, our vision is to nurture a space of belonging, growth and wonder, where children, families and educators are supported to learn and grow together. We embrace each child as an active participant in their learning journey, encouraging discovery, collaboration, and expression. We aspire to be a welcoming hub within our community, fostering meaningful connections and shared experiences that enrich the lives of children and families alike.





	[bookmark: _Toc168998109]Quality Area 1: Educational program and practice

	[bookmark: _Toc168998110]Standard 1.1: The educational program enhances each child’s learning and development.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Approved
Learning Framework Them
	1.1.1
	Curriculum decision-making contributes to each child’s learning and development outcomes in relation to their identity, connection with community, wellbeing, confidence as learners and effectiveness as communicators.

	Documentation is gathered in a variety of ways about each child's progress towards the EYLF learning outcomes and planning that establishes further learning goals.
 
We use various methods of documenting children's learning, through observations, snapshots, daily journals, conversations with children and families with input being added to either the talking and thinking book or the fortnightly programming sheet. 
 
All families of new enrolments are provided an “Information for my Educators” sheet and an electronic survey of the learning trajectories to gain a better understanding of each child and their routines, interests, development, and their cultural family background and use this information to plan and scaffold the child’s learning and support their individual needs and current level of development in areas of cognitive, physical, language, social, emotional learning.
 
By using these learning trajectories, each educator’s knowledge is enriched, and their understanding is informed of how children’s learning and growth is to be supported. The Educational Leader, ECT and each educator can then identify where a child requires their intentional teaching, and an individual goal can be planned for the term. Each child has two individual goals for the term plus extensions where needed. Our program is guided by the current children in our service, and we support each child to grow at their own pace. We speak to families about how to enhance our program and allow each child to be at the centre of everything we do. Child input is always respected and valued and one of the drivers for our programs.

	☐	☐
	
	
	
	Our educational programs include planned experiences and/or strategies to support individual children's goals.
 
Each educator works collaboratively to plan a daily program to enable all children opportunities to engage in the various activities on offer. The program is simplified to support all educators in providing meaningful contributions to the program that covers the areas of learning as per the Early Years Learning Framework and Keiki Pre-school Program. 
 
Educators plan the program so that it is inclusive of all children with regular check ins with the Educational Leader. The Educational leader keeps track of planning cycles to ensure each child is planned for and supported to meet their individual learning trajectories. Through individual goal planning, children's interests and voice, and family input we can plan and extend an exciting and engaging array of experiences and activities. We also take into consideration national, international, and cultural events that link to our philosophy and are meaningful to our families.
 
We also utilise the positive guidance plan and associated documents to support positive inclusion of children who may have more challenging behaviours.
	
	

	
	
	
	We assess the learning outcomes and identify goals for children to intentionally support all aspects of learning.
 
Daily planned activities which support each child’s individual goals are reflected upon during the cycle of planning and extended upon when required.
 
The educational program is reflected upon weekly, and a larger reflection incorporating theorists, Sustainable development goals, UNCRC is completed bi monthly during our team meeting enabling all educators to be involved and have a voice. The daily program provides support for each child to prepare for their next transition within the service or onto school.
 
Our service will establish strong links to local primary schools and host a Kindy Information Session in June of each year, where the kindy teachers of relevant local schools in the area are able to chat to families about the transition from Early Years to Big School. We will also collaborate with Kindy teachers to understand about their expectations and intended outcomes. We assist in developing independence, self-help skills along with emotional and social development to prepare each child for school.
	
	

	
	
	
	Our philosophy statement guides and is evident in our pedagogy and teaching decisions.
 
The service philosophy, Our Community, the Whole Child, Earth to Sky is represented throughout our program, intentional teaching and care environments. Planned and spontaneous experiences also encourage imagination, concentration, self-confidence and social skills. 
 
We ensure that each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program. Our care environments are inviting and engaging, where children can move around freely and feel safe in their environment. The environments are carefully considered and designed to promote each child’s sense of belonging, agency, connection and contribution to their world. We strongly believe that the environment is the “3rd teacher” and this supports in driving the program. 
 
Children are free to explore the surroundings and can flow freely between indoor and outdoor environments, utilise any resources available, supporting each child to make decisions and promote autonomy and independence. Educators make sure all children are always praised and encouraged through experiences and continuously aim to challenge each child’s thinking and problem solving.

	
	

	

	
	
	We regularly communicate information about the learning outcomes for all children with their families.
 
On enrolment, children are placed in focus groups and assigned to a “key educator” to ensure that each child’s learning requirements are met and easily traceable. All educators document learning and health events for each child via the online system, Xplor / Playground. Families can conveniently access these at any time on the Xplor app. Families are able to comment on the post which also gives them the opportunity to give feedback and communicate with educators. Educators post magical moments (photo snap shots) that are linked to each child's development along with cycle of planning documents which are linked to any current learning trajectories goal that the child is working on.
 

Educators build and maintain strong relationships with families and the service completes a newsletter each month informing families what has been 
happening and what is coming up the following month. This is then emailed to families and a hard copy at the service for easy access to all families. The Centre Coordinator communicates regularly via the communication centre on the Xplor platform and encourages families to participate in open communication with each other via these communication posts.
	
	




	
	
	
	
	
	

	Child Centred
	1.1.2
	Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program.
	We collect and use information about individual children's knowledge, strengths, ideas, culture, abilities and interests to develop an understanding of each child and to inform our program.
 
All educators aim to support each child feel to feel a sense of belonging at our service and always valued for their individual skills and interests. Educators strive build up strong, respectful and reciprocal relationships with new children and develop In-depth knowledge of each child. This enables us to program experiences that can be tailored around the children’s interests and how they would best like to spend their time.

	☐	☐
	
	
	
	We collect information about each child, their family, culture and community and use this information to plan our programs to promote children's learning, development and wellbeing.
 
Our enrolment forms support the service and educators to learn and understand each child’s needs, interests and cultural background. This allows us to program multicultural themes. Our program is flexible to suit the ideas and needs of each child. Families contribute to the program by giving their feedback via verbal communication with the educators, through electronic surveys or service events which is then documented and placed on the program.  

	
	

	
	
	
	Our educational leader mentors and supports educators in decision-making, reviewing and discussing our program planning.
 
 
The team at the Keiki Hub have supported the Educational Leader and Centre-Coordinator in learning the “Keiki way” as well as providing templates for use of the service in its initial stages. The educational leader will facilitate regularly team meetings and  one-to-one’s, as we have released each component including fortnightly planning, children's goals and tracker, magical moments, weekly reflection and bi-monthly evaluation alongside learning trajectories. Educators can access additional support from the Educational Leader and Centre Coordinator during non-contact time and throughout the day.


	
	

	
	
	
	We integrate children's emerging ideas to support their participation in the program.
 
Children often arrive with newly discovered ideas and are quick to share either through conversation or their actions, which our educators are able to interpret through observations and communication due to their strong relationships and understanding of each child.
 
For any upcoming events like Keep Australia Beautiful, NAIDOC week, Road safety week etc, we hold conversations and find out what knowledge the children already have, to be then able to extend further to ensure that the event and learning is meaningful. Any conversations with children are also noted on the weekly program. We encourage children to tell us their interests so they can be included in the program and for them to help add input for our daily journal.
	
	

	
	
	
	We observe children to identify their individual learning style, temperament and interests and use this information for further planning.
 
Relationships between children, families and educators are paramount. Our educators take time to get to know each child in their care and understand their cues and care needs, which better supports educators to identify potential learning trajectories for a child’s planning cycle and supports educational intention. We take photos, video’s, post magical moments, learning trajectories, and cycles of planning and during this process we can capture what learning has happened. Educators may then see the opportunity to extend on the interest for that child or group of children and plan an extension. 
Educators are aware to plan for all children but are also aware of the necessity to adjust the program should the need arise. This could be due to the weather, child’s interest, child’s ability etc.
	
	

	Program learning opportunities
	1.1.3
	All aspects of the program, including routines, are organised in ways that maximise opportunities for each child’s
	We organises our programs and routines to maximise
opportunities for children's learning.
 
Each room has a flexible flow of the day which loosely allows the educators and children to have expectations and routine, however we strongly believe in following children’s interests and no day is going to follow exactly the same routine. Alongside requirements such as toileting, sunscreen application and mealtimes, we also allow free-flow play throughout the care environments and learning areas, and self-initiated play whilst observing the children, engaging with children and completing any planned and/or spontaneous activities which are noted on the program.

	☐	☐
	
	
	
	We involve children in all aspects of our program decision-making, contributing to the learning environment, assisting in everyday routines and transitions including but not limited to menu planning and food preparation.
 
As we are a new service, we will use the Keiki standardised menu’s to being with and listen to the children’s voices to determine their favourite meals and flavours. Menu feedback forms will be available for families to complete for our chef and these will be taken into consideration when reflecting on the menu and making changes.
 
 
We organise our programs and routines to maximise opportunities for children's learning. At Keiki Butler, our program is child-led, ensuring that children are empowered to make decisions throughout the day. Free-flow opportunities enable children to choose the environment in which they wish to play. Educators provide a diverse range of experiences across these environments, informed by observations of the children’s interests.
 
Our philosophy underpins our program and practice. For example, with a focus on "the whole child," each child is supported to guide their own learning journey. Children are encouraged to explore and learn through enabling environments and continuous provisions. Ample time is given for exploration, with learning opportunities recognised and documented. Families, including extended family and the wider community, are encouraged to actively participate in their children’s learning, ensuring that family culture is meaningfully embedded in the program.
 
Transitions throughout the day are also thoughtfully designed to maximise learning opportunities. Rest and sleep are encouraged based on each child's individual needs and developmental stage. 
 
Children who require rest are provided with cots or beds, and home routines are accommodated wherever possible. Progressive mealtimes allow uninterrupted play, offering children the choice of when they would like to have their meals and snacks. This approach further supports their autonomy and decision-making skills.
 
We organise our programs and routines to maximise opportunities for children's learning. At Keiki Butler, our program is child-led, ensuring that children are empowered to make decisions throughout the day. Free-flow opportunities enable children to choose the environment in which they wish to play. Educators provide a diverse range of experiences across these environments, informed by observations of the children’s interests.
 
Our philosophy underpins our program and practice. For example, with a focus on "the whole child," each child is supported to guide their own learning journey. Children are encouraged to explore and learn through enabling environments and continuous provisions. Ample time is given for exploration, with learning opportunities recognised and documented. Families, including extended family and the wider community, are encouraged to actively participate in their children’s learning, ensuring that family culture is meaningfully embedded in the program.
 
Transitions throughout the day are also thoughtfully designed to maximise learning opportunities. Rest and sleep are encouraged based on each child's individual needs and developmental stage. Children who require rest are provided with cots or beds, and home routines are accommodated wherever possible. Progressive mealtimes allow uninterrupted play, offering children the choice of when they would like to have their meals and snacks. This approach further supports their autonomy and decision-making skills.
 
Throughout the service children’s voices are heard and listened to allowing children to be supported in self-help skills and encouraging independence. 
 
Children are also observed through their play and we recognise preferences on play areas and equipment and use those observations to support how the environment is set up daily. Having home corners in all areas, playdough available for representation and food experiences to further develop knowledge and understanding of the world around them.
	
	

	
	
	
	We reflect upon and make necessary changes to our transitions and routines to support individual children's preferences and requirements.
 
Transitions and routines are an integral part to a day, at our service we provide a calming entrance to the building, allowing for a relaxed drop off experience. 
 
The service is clean and well presented to create a great entrance and the children have a sense of well-being to their individual rooms and the educators they will spend time with each day. Each room has a flow of the day which loosely allows children and educators to have expectations and routine, however this is adapted throughout the day based on the individual needs of the children and any requests from families.
 
We take all children’s voices, needs and preferences into consideration to reflect on our transitions and overall experience at the service, to ensure that each child is supported to feel a strong sense of belonging.

	
	

	
	
	
	We implement strategies to minimise times during which children are expected to wait for long periods without engaging in play or interactions.
 
Our service operates with free flow play utilising both the indoor and outdoor care environments, as well as other common areas such as the art studios and piazza area, this allows children to control their own interests within a safe environment. We also offer progressive mealtimes which supports each child’s autonomy in meeting their own basic needs with educator guidance. Toilets are accessible to each child as and when required along with water bottles being available on mobile trolleys. Resources are available in large quantities for more than one child to engage with. Handwashing basins are at children’s level, and they are available in all children’s bathrooms, and art studios. 
 
Throughout the day, children are encouraged and welcomed to participate in many different experiences and routines such as arts/ crafts, physical experiences, fine/gross motor, literacy/numeracy, as well as outdoor and indoor free play with meaningful resources.
	
	

	
	
	
	Our educational program and practice policy and procedure policy outlines and guides educator’s practices to ensure we are maximising opportunities for learning.
 
At Keiki Butler, it is our goal to have a strong understanding of each child, their developmental needs and learning trajectories. We focus on learning each child’s individual needs, interests and abilities, as well as the child’s background, culture and family dynamic to ensure that we are able to provide a program for each child that suits them. 
 
Our educational program and practice is driven by child’s voice, family voice and educator input to strive towards each child’s achievement of learning outcomes and learning trajectories. The children are at the centre of everything we do.

	
	



	[bookmark: _Toc51940666]Standard 1.1 Exceeding Themes 
Standard 1.1 – Program: The educational program enhances each child’s learning and development.


	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	





	[bookmark: _Toc168998111]Standard 1.2: Educators facilitate and extend each child’s learning and development.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Intentional teaching
	1.2.1
	Educators are deliberate, purposeful, and thoughtful in their decisions and actions.
	We utilise team meeting opportunities to discuss intentional teaching strategies.
 
We have bi-monthly staff meetings and regular room leader meetings with our Educational Leader and Centre Coordinator where we discuss our practices and intentional teaching strategies. Educators are encouraged to ask questions, and reflect on their practice.
 
Any changes to the educational program including staffing, new routines, transitions etc, are discussed with regular reflection and follow-ups to ensure that the changes have achieved the desired outcome. 
 
Team meetings are lead by the Centre Coordinator, 2IC and Educational Leader and allow for collaboration between all staff. This allows for all educators to be a part of decision making. Educators are able to add to the meeting agenda.

	☐	☐
	
	
	
	We regularly observe children’s learning and development to monitor children's learning, wellbeing and engagement. this information is then used to further plan for each child’s needs.
 
We use a variety of methods to document each child’s learning and development and this is assessed as part of an ongoing individual cycle of planning through documenting and evaluations which is captured on our software, Playground (Xplor). 
 
We take photos, record videos, write snap shots and complete learning trajectories. During this process educators may capture what has happened and the learning that has occurred. These are then shared with the family of the child via Playground. 
 
Educators may then see the opportunity to extend on the interest or learning for that child or group of children. This then contributes to the cycle of planning to meet learning trajectories and learning outcomes.


	
	

	
	
	
	Changes in our practices are implemented to support any child requiring additional assistance and are adapted and sustained over time to benefit the learning of other children and build respect for diversity.
 
We have access to the WA Inclusion Agency (Communicare), and we are encouraged to communicate with our inclusion support officer who is able to provide guidance with our environments, and how to best support all children within our service. We also liaise with external agencies to share their knowledge and experience with us. 
 
We have a clear inclusion policy and procedure and will follow as necessary

	
	

	
	
	
	We provide programs and environments that are inclusive of time, space and learning experiences that facilitate thoughtful and challenging conversations with children.
 
Our care environments are well thought out and designed with purpose to encourage each child’s choice with their play. Our service has multiple community areas such as a library, art studios, and piazza for the children to utilise. 
 
Each room has a home corner, construction opportunities, arts/crafts opportunities, group time areas, gross motor opportunities. Each room with also have tabletop and mat activities are programmed for that are relevant to children’s learning goals and interests.
 
Our outdoor care environment is a big part of our program. Each age group has their own age-appropriate outdoor space, allowing for discovery and exploration, along with bikes, climbing structures, slides and large sand areas.


	
	

	
	
	
	We use a variety of intentional teaching strategies to extend children's play, including spontaneous experiences.
 
We ensure that each child’s individual knowledge, strengths, ideas, interests, abilities and background are the foundation of the educational program. We plan and facilitate a variety of intentional teaching strategies and experiences to extend on children’s learning and meet their goals and learning trajectories.
 
Throughout spontaneous and planned experiences, educators utilise their intentional teaching strategies to incorporate learning into everything we do. 
 
Educators make sure children are always praised and encouraged through experiences and staff continuously aim to challenge each child’s thinking and problem solving.
 
Spontaneous activities throughout the week are put onto the program to either be extended on immediately or in the future.


	
	

	Responsive teaching and scaffolding
	1.2.2
	Educators respond to children’s ideas and play and extend children’s learning through open-ended questions, interactions and feedback.
	We provide learning environments that are flexible and open-ended with appropriate levels of challenge, where children are encouraged to explore, experiment and take appropriate risks in their learning.
 
We are purposeful in the selection of our resources and gravitate towards open-ended learning opportunities rather than a “one purpose” only resource. Children are encouraged to independently explore, experiment and take risks in their learning. 
 
Our indoor and outdoor care environments are set-up in a way that serves a purpose and allows each child to have the freedom of choice, even whilst engaging in intentional teaching experiences. 
 
Children are not forced, but encouraged and enticed to join in on learning experiences. Educators are actively and consistently providing children with opportunities to learn and reflect through open-ended questions, interactions and experiences.


	☐	☐
	
	
	
	Children are given the opportunity to take the lead in an investigation, or collaborate with peers, educators, family members and other members of the community.
 
Children are actively encouraged to collaborate with each otherm and with their educators to take the lead in communicating their own learning, extend on their own ideas and reach their goals. Working collaboratively allows us as educators, to better support the children in our care. Educators assist this by role modelling behaviours, asking open-ended questions, engaging in shared thinking and problem solving.


	
	

	
	
	
	We respond to children's ideas and use their interests as a basis for further learning and exploration.
 
The children are encouraged to use their initiative and make their own decisions. We encourage children to have their own views and opinions, and educators ensure that these are respected, not only by educators, but by each other as well. We have regular discussions with the children and through these discussions and observations, we are able to develop a deeper understanding of each child’s needs.
 
We utilise this information gathered to learn each child’s current interests and learning trajectories, and implement these learning opportunities into the educational program. This ensures that the educational program remains child lead. 
 
Our programs are written 2 weeks in advance, to ensure currency of children’s goals and interests.
	
	

	
	
	
	We make use of spontaneous teachable moments to extend children's learning.
 
Throughout our daily routines and intentional teaching, educators are consistently looking out for spontaneous learning opportunities and teachable moments to not only extend on learning goals, but identifying new goals. This happens through observing the children, engaging in activities and the daily routine with children, as well as engaging in meaningful conversations with the children throughout the day. Where possible and practical, spontaneous activities that are observed and/ or facilitated are documented on the program and extended on then and there, or planned for in the future. All children are empowered to understand that their voices and opinions matter, and their ideas will be listened to, reflected on and where we can, taken on board to make changes in the program.

	
	

	
	
	
	We observe children applying their learning in new ways or across different contexts and discuss this with them to build their understanding.

We provide a rich variety of open-ended resources that children can explore and adapt across different learning environments. This flexibility supports the development of critical thinking and allows for learning to be scaffolded in meaningful, individualised ways. Our thoughtfully planned experiences are designed to nurture imagination, foster sustained concentration, build self-confidence, and strengthen social connections. Educators actively engage with children, offering consistent encouragement and positive reinforcement. Through intentional questioning and reflective conversations, they challenge children’s thinking, promote curiosity, and extend their problem-solving abilities, laying the foundation for deeper learning and a lifelong love of discovery.

	
	

	[bookmark: _Hlk177123029]Child directed learning
	1.2.3
	Each child’s agency is promoted, enabling them to make choices and decisions that influence events and their world.
	We arrange our play experiences, routines, and physical environments to provide a variety of opportunities for children to make choices.
Our play environments are thoughtfully designed to be welcoming, engaging, and developmentally appropriate, encouraging children to move freely, explore with confidence, and feel a strong sense of security and belonging. Each space—both indoor and outdoor—promotes children’s independence and agency by offering a wide range of accessible, open-ended resources that invite curiosity, experimentation, and self-directed learning.
We carefully plan our learning environments to offer children freedom of choice while embedding intentional teaching opportunities throughout. Whether it’s a tabletop activity that strengthens early numeracy concepts or a playdough experience that supports fine motor development, every area is purposefully set up to extend children's learning through play. Our flexible and responsive spaces empower children to make decisions, follow their interests, and engage in meaningful experiences at their own pace, laying a strong foundation for lifelong learning and a sense of autonomy
	☐	☐
	
	
	
	We regularly incorporate children’s ideas and suggestions into the planning and implementation of experiences.
Educators consistently incorporate children's voices into the planning and delivery of our educational program. Through careful, ongoing observations and reflective practice, we identify children’s emerging interests, ideas, and developmental needs. These insights inform the intentional planning of learning experiences that are relevant, engaging, and responsive to each child’s unique learning journey.
We value and prioritise child agency by actively inviting and embedding children’s suggestions and contributions into daily experiences. Whether stemming from a current fascination, spontaneous curiosity, or a milestone achievement, children's ideas are viewed as central to our program's design and implementation.
In addition, we maintain strong, respectful partnerships with families and recognise them as experts on their children. Families are regularly invited to share their observations, ideas, and perspectives, which we use to enrich and individualise our curriculum. This collaborative approach strengthens the continuity between home and the learning environment and ensures that each child's voice is acknowledged, respected, and supported across all settings.
	
	

	
	
	
	We provide opportunities and support for children to explore different identities and perspectives through play and everyday experiences.

We provide a rich and inclusive environment that encourages children to explore and express different identities, perspectives, and cultural experiences through play, conversation, and everyday interactions. Children’s voices are central to our program, and we actively support child-led learning by responding to their interests, curiosities, and cultural backgrounds in meaningful and authentic ways.
Planned learning experiences are informed by regular observations, critical reflections, and the intentional collection of information about each child’s strengths, needs, and lived experiences. This approach ensures our curriculum is dynamic, inclusive, and tailored to support the development of each child’s identity, sense of belonging, and understanding of the world around them.
We extend learning beyond the learning environments  by embedding celebrations and community events into our curriculum. Events such as Naidoc Week, Book Week etc, and local fundraising initiatives are used as springboards for inquiry, creativity, and collaboration. These events encourage children to connect with broader social and cultural contexts, strengthening their awareness of community and diversity.
	
	

	
	
	
	We use our reflections to drive improvements in practice, ensuring we consistently support each child's agency.
Our commitment to continuous improvement is driven by ongoing critical reflection, which ensures our practices remain responsive to the evolving needs, interests, and voices of the children in our care. We use our reflective practices to consistently support and promote each child’s agency, enabling them to actively contribute to their learning journey.
Our educational program is grounded in a structured fortnightly reflection cycle. This process allows educators to thoughtfully evaluate the effectiveness of our planning and implementation, ensuring our approaches remain current, meaningful, and aligned with best practice. Reflections are not only used to celebrate progress but to identify opportunities for growth and adapt our program accordingly.
A recent example of this reflective process in action is the successful implementation of a newly trialled program. Developed in response to emerging interests and the strengths of our newly formed team, the program was initially introduced as a pilot. Through open dialogue and team collaboration, we reflected on its success, identified areas for refinement, and ultimately embedded it into our ongoing practice. This collaborative achievement reflects our commitment to innovation, responsiveness, and maintaining a culture of shared learning.
Our reflections are also used to make intentional adjustments to experiences and activities, ensuring they remain developmentally appropriate, culturally inclusive, and aligned with children’s emerging interests. Educators are encouraged to use critical reflection not only to guide individual programming decisions but to contribute to the growth of our collective practice.
	
	

	
	
	
	We utilise open-ended resources and materials that encourage children to express themselves, create, interpret, experiment, and explore.

Our learning environments are purposefully resourced with a wide variety of open-ended materials that inspire creativity, experimentation, interpretation, and self-expression. These resources enable children to take ownership of their learning as they make choices about how, where, and with what they engage, fostering a strong sense of agency and autonomy.
In addition to participating in planned experiences, children have the freedom to access an array of games, toys, craft materials, and natural loose parts across different learning spaces. Indoor and outdoor areas are equally accessible, allowing children to move between environments according to their preferences and interests. This flexible approach supports child-led exploration and nurtures a sense of independence, decision-making, and responsibility.
We actively promote sustainable practices within our service, and are grateful for community contributions and second-hand finds from local op shops, which enhance our art studio and play spaces. These recycled, repurposed, and reused materials not only support our commitment to environmental sustainability but also offer endless opportunities for imaginative play and creative construction.
By providing a rich, inviting, and flexible environment filled with open-ended resources, we ensure children have the tools and freedom to scaffold their own learning. This approach empowers children to test ideas, solve problems, and construct meaning from their experiences—key foundations of child-directed learning in our everyday practice.
	
	





	[bookmark: _Toc51940668]Standard 1.2 Exceeding Themes
Standard 1.2 – Practice: Educators facilitate and extend each child’s learning and development

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	




	[bookmark: _Toc168998112]Standard 1.3: Educators and co-ordinators take a planned and reflective approach to implementing the program for each child.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	[bookmark: _Hlk177716874]Assessment and planning cycle
	1.3.1
	Each child’s learning and development is assessed or evaluated as part of an ongoing cycle of observation, analysing learning, documentation, planning, implementation, and reflection.
	We observe and record information about what children know, can do, and understand in ways that do not disrupt their participation in learning.
On enrolment, our families are asked to complete a learning trajectories checklist, so that educators and families can gauge the child’s knowledge, strengths and progress at the commencement of their journey at our service. As the child continues their care with us, educators plan and implement experiences for each child based off of their individual learning trajectories goals. This is monitored as part of each child’s individual learning cycles in the learning trajectories checklists and summative assessments at the end of each year.


	☐	☐
	
	
	
	Our educational program is based on thorough program planning documentation.

Each child will be assigned a key educator and will start their Keiki Butler journey with the Individual learning trajectory goal of “Sense of Belonging”, which focusses on providing opportunities for children to feel safe, secure and supported in their environment and building strong relationships with their educators and peers. Througout the Indivual goal cycle, educators will plan and implement relevant activities to support them in meeting their goal, and document this. Once the key educator identifies that the child has met this goal, all documentation will be collated and published for families in the form of a large observation. Throughout the cycle, educators will also post snapshots of learning for families in the form of anecdotal records and photo snapshots for families to keep track of their child’s progress. 

Throughout the individual goal cycle, educators are able to track additional learning trajectories and identify their next goal for the next cycle. 

	
	

	
	
	
	Our educational leader supports educators in understanding all aspects of the planning cycle when developing and implementing programs for each individual child and for the group as a whole.


Our educational leader acts as a guiding force, empowering educators to thoroughly understand the program planning cycle. This ensures that both individual and group-based programs are tailored to meet the unique needs of each child's learning journey. Through collaborative mentorship and active engagement in the classroom, the leader promotes a hands-on approach to fostering development and consolidating knowledge. By continuously evaluating the effectiveness of learning experiences, environments, and pedagogical practices, the leader ensures age-appropriateness and alignment with the evolving needs, interests, and growth of children.


	
	

	
	
	
	The information collected about each child is stored in a format that can be accessed by children and shared easily with families, ensuring it is appropriate to the age of the child and their time spent at the service.

Our curriculum documentation is completed on the online platform Xplor. This provides easy access for families. Whilst this is not readily accesible to children, the children are able to access their learning through the environment, conversations and experiences. 

	
	

	
	
	
	We analyse each child’s learning and development, using the Early Years Learning Framework (EYLF) learning outcomes to guide planning. The information we gather is shared with families to highlight the learning opportunities and experiences their children have been offered.


	
	

	Critical reflection
	1.3.2
	Critical reflection on children’s learning and development, both as individuals and in groups, drives program planning and implementation.
	We regularly reflect on our Strategic Inclusion Plan (SIP) and the adaptations made to reduce barriers to participation.

Individual Inclusion Support Plans are developed and implemented for all children who require additional support to fully participate in our learning environments. These plans ensure that we are consistently reflecting on each child’s unique needs and are able to provide meaningful, responsive support. Through this process, we identify potential barriers to inclusion, outline targeted strategies, and determine the resources or assistance needed to promote each child’s successful engagement and wellbeing.
	☐	☐
	
	
	
	We reflect on all aspects of our program, including transitions, routines, environments, and activities. This information informs any necessary improvements or changes.

We engage in ongoing reflection across all aspects of our program, including transitions, routines, environments, and planned experiences. The insights gained from this process guide any improvements or adjustments needed to enhance the quality and effectiveness of our practice.
	
	

	
	
	
	Our educational leader fosters a culture of professional enquiry and supports educators in reviewing and refining practices and outcomes for children.

Our Educational Leader fosters a strong culture of professional inquiry, guiding educators to continually review, reflect on, and refine their practices to enhance outcomes for children. She facilitates regular Room Leader meetings, as well as whole-staff discussions, to promote consistency, shared understanding, and ongoing professional growth across the service.
	
	

	
	
	
	We use the information gathered to provide insights into curriculum decision-making, which supports and extends children’s learning, development, and wellbeing.


	
	

	
	
	
	All educators reflect on whether the program provides an inclusive learning environment that enables each child to participate fully or whether any barriers to participation exist.


	
	

	Information for families
	1.3.3
	Families are informed about the program and their child’s progress.
	Our documentation strategies reflect families’ input regarding how they would like to receive information about their child's progress.

	☐	☐
	
	
	
	Information about each child's developmental needs, interests, experiences, participation, and progress is shared with families. 

	
	

	
	
	
	We share information with families through a variety of channels, including conversations, emails, phone calls, communication books, and meetings arranged at mutually convenient times.

	
	

	
	
	
	Our planning and reflections regarding the experiences and learning that have occurred are available and accessible to families.


	
	

	
	
	
	We work to identify and address any barriers to involving families in their child's learning.


	
	



	[bookmark: _Toc51940670]Standard 1.3 Exceeding Themes
Standard 1.3 – Assessment and planning: Educators and co-ordinators take a planned and reflective approach to implementing the program for each child

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	




	[bookmark: _Toc168998113]Key improvements sought for Quality Area 1	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	1.3.1
 
 
 
 
	Due to being a new service, we have no clear and consistent educational program embedded. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
	Educational program to be consistently embedded throughout the service.
 
	Medium
	Meet with educational leader prior to opening the service to discuss templates and educational program expectations
Educational Leader to facilitate training session with all educators in relation to program to ensure consistency
Educators to implement program, reflect and provide feedback. 
Make any changes that are required to meet the goal outcome. 
	To be able to clearly see a consistent educational program embedded across the service.
	January 2026
	25th August 2025 – Centre has now opened and our Educational Leader has commenced working with the team on a consistent, cohesive and effective curriculum. 

13th October 2025 – Multiple room leader meetings have occurred to ensure that the curriculum is working and becoming embedded throughout the service. Educational Leader has also facilitated one on one training with each educator to ensure understanding consistency 




	[bookmark: _Toc168998114]Quality Area 2 – Children’s health and safety    

	[bookmark: _Toc168998115]Standard 2.1: Every child’s health and wellbeing is safeguarded and promoted.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Wellbeing and comfort
	2.1.1
	Each child’s wellbeing and comfort is provided for, including appropriate opportunities to meet each child’s need for sleep, rest and relaxation.
	We work closely with families to support children's toileting routines.
 
Through consistent and thorough communication with families, Keiki Butler ensures that each child’s toileting needs are supported throughout the service. There are child sized toilets and handwashing facilities available for all children in each care environment, as well as ample nappy changing facilities throughout the service as well. 
 
Children who are showing signs of readiness for toilet learning are supported to use the toilets provided, or alternatively, families may prefer to supply a potty that the child is familiar with to provide comfort in the service. Keiki Butler acknowledges that every child is different and this extends to toilet learning, meaning that not one strategy will work for each child, however we strive to learn what strategies families are using at home, as well as from the children’s voice to provide them with the best possible toilet learning experience we can. We are also able to provide current documentation of research to support families in this important developmental stage as well as providing our own knowledge and feedback to families in this space. 
 
Families are asked to provide at least 5 nappies per day for their child. In families supplying nappies, we ensure that children are as comfortable as possible throughout the day, and are wearing what they are used to and comfortable in.


	☐	☐
	
	
	
	Our approach to addressing individual clothing needs and preferences is shared with families. We respect children's and families’ individual clothing needs and preferences and where necessary reach an agreement with families while considering the requirements for children's health and safety.
 
At Keiki Early Learning, we have clear policies and procedures in place in relation to sun safety and overall health and safety of the children in relation to their clothing. As educators, we encourage families to ensure their child is wearing sun-safe clothing, is wearing a hat whilst outside and safe, non-slip shoes if applicable. 
 
Families are asked to provide a hat for their child. In families supplying their child’s hat, we ensure that children are as comfortable as possible throughout the day, and are wearing what they are used to and comfortable in.
 
We respect children's and families’ individual clothing needs and preferences and where necessary reach an agreement with families while considering the requirements for children's health and safety.
 
Families are encouraged to dress their child appropriately for the weather. Children are encouraged to wear their jumpers/ layers in cooler months and sensible, light weight clothing in the warmer months.
 
Families are encouraged to pack multiple spare sets of clothing in the event of their child’s clothing being soiled in any way, and by doing this and changing their soiled clothing, we are ensuring that each child’s dignity is protected and that each child is treated with the upmost respect. 

Children will not be placed in a cot or on a bed whilst wearing shoes or jackets. Educators will also take notice of other clothing items that may cause discomfort, to ensure the child is comfortable whilst in sleep/rest. 
 
As we engage in free-flow play throughout the indoor and outdoor environments throughout the entire year, we ensure we communicate clearly and often with families on what we encourage them to dress their child in, or bring for their child such as gum boots or raincoats in the rainy months.
	
	

	
	
	
	Our sleep and rest practices are consistent with current views about children's health, safety and welfare and meet children's individual needs. Our approach to sleep and rest is shared with families upon enrolment.
At Keiki Early Learning, we have clear policies and procedures in place in relation safe sleep, rest and relaxation. At Keiki Butler, we acknowledge the importance of meeting each child’s needs for sleep, rest and relaxation. Children will not be forced to sleep or woken before they are ready, in line with the UN Rights of the Child. This is discussed at enrolment and the educators will gather the current information from parents. Our policies are available to parents through QR code at the service and via a link at enrolment and within the service.
 
Educators strive to provide a relaxing, warm and comforting environment that promotes safe sleep and rest. Our cot rooms with half door entry to ensure children can be always seen/ heard, sleep checks are completed every 10 minutes at the minimum, where each child is physically checked. This is then recorded to ensure consistency. Sleep environments are darkened, with calming music playing to promote a calming atmosphere. Children on beds will be placed head to toe to minimise risk of children spreading germs to each other, but also to provide them some privacy and eliminate distractions from other children.

	
	

	
	
	
	Children's needs for privacy during toileting and/or dressing and undressing times are always respected and facilitated. We implement relaxed, positive nappy-changing and toileting routines that are adapted to meet individual routines and families are provided with daily information about their child's nappy change/toileting patterns. 
 
We ensure children receive a fresh nappy multiple times a day, regardless of if the nappy is dry or not. Children deserve the right to feel clean and comfortable throughout the day. To facilitate this, toileting and nappy change times are included in the free-flowing routine of each room to ensure that it remains a positive and relaxed routine. 
 
Only educators who are known to the children will participate in toileting and nappy change routines to retain dignity and respect for the child, and we believe that building relationships with children is paramount to their comfort.

	
	

	
	
	
	We provide a range of active and restful experiences throughout our program to support children's preferences for participation.
 
Our educational program includes planned and spontaneous experiences throughout both indoor and outdoor environments. We ensure that we provide ample opportunities for physical activity, catering to all age groups.
 
We have age-appropriate, fixed climbing and gross motor structures/ equipment in all outdoor learning spaces, as well as a large library of resources to utilise to provide active experiences. We have fixed equipment; wooden stepping logs, large climbing frames, balance beams and nature play area. We have a selection of resources including but not limited to books, board games, construction, dress-ups, puppets, small world etc,  and craft table to encourage quiet activities. We also incorporate multiple group reading, singing, dancing and talking times.


.
	
	

	Health practices and procedures
	2.1.2
	Effective illness and injury management and hygiene practices are promoted and implemented.
	We observe the symptoms of children's illnesses and injuries and systematically record and share this information with families and medical professionals where required.
 
Children who become sick at the service will be accompanied by an educator and settled in a quiet area away from other children until the family has been contacted and arrive to collect their child. The family will receive an illness form detailing the evidence as to why they have been required to collect them and any exclusions that may apply. An educator will discuss this with the family, and they will sign the form to acknowledge that they are aware of what has been referenced in the report.
 
Any injuries above the shoulders families will be made aware as soon as possible by phone and the child will be monitored until collected a head injury information sheet will be given to all families with signs to look out for.
In the event that a child is bitten by another child, both families will be contacted and made aware of the incident. 
 
In an emergency where urgent medical help is needed, an ambulance will be called, with family being notified immediately. A senior educator will accompany the child until the family member arrives. Educators will notify management and we will then notify ECRU if such an incident happens.

	☐	☐
	
	
	
	We regularly discuss health and safety issues with children and involve children in developing guidelines to keep our service environment healthy and safe for all.
 
Educators support children to develop their resilience and their ability to take increasing responsibility for self-help and basic health routines, this is to promote a sense of independence and confidence through planned experiences. 
 
We regularly reflect on experience and allow children who are able to independently apply their sun scream, get a hat or water bottle, educators guide children to apply their own sun scream, ensuring each child has been checked before moving outside. Hand washing is encouraged and supported throughout the day when transitioning from activities and before meals. This includes the use of hand cloths for infants and children who are not yet mobile. The environments are monitored throughout the day for trip hazards or slipping hazards. A monthly audit is completed on indoor and out door environments to keep spaces safe.

	
	

	
	
	
	We access information from recognised authorities about current health, hygiene and safety guidelines and this information is used to inform our policies, procedures and practices. For example, Staying Healthy 6th edition, Get up and Grow.
 
Policies and procedures are followed in relation to dealing with infectious diseases. We have a recommended exclusion periods information sheet on display and all families are provided it on enrolment as part of their welcome packs.   
 
We also have the WA Immunisation Schedule on display for families and educators reference. This information is also provided to them in the Family Handbook. 
 
If an outbreak of infectious illness occurs at the service, families will be notified via a post on Xplor, as well as a poster that will be displayed at the front door. Families of any immunocompromised children will be contacted individually to alert them of the outbreak so they are empowered to make informed decisions about their child’s care. 
 
On the Keiki Early Learning website, we have a large library of online resources for families to access, including the immunisation schedule.



	
	

	
	
	
	All families are provided with information and support that helps them to follow our service's hygiene procedures.
 
All service policies and procedures are available to parents through QR codes on enrolment and within the service. Hand sanitisers are wall mounted at the service entry and throughout the service.
 
Hygiene posters are displayed throughout the service, including reminders to utilise hand sanitisers and handwashing facilities.

	
	

	
	
	
	Information about correct hand-washing procedures, nappy change/toileting and food preparation is displayed in appropriate areas throughout our service.
 
Throughout the service we have posters to remind educators, children and families of our hand-washing procedure, including child-friendly posters. Each toilet has a child-friendly toileting procedure as a reminder for children and educators. 
 
All sinks are labelled with the type of sink it is to avoid cross contamination ie, handwashing sink, food preparation, general cleaning sink. 
 
 
Each room has a cleaning checklist that covers their bathroom, preparation areas and general cleaning of the room. This is available online on 1place. 
 
The service kitchen is maintained by the service chef and hair nets are worn by anyone entering the area. Foods are labelled with open dates when not consumed and stored correctly. Our service has a food safety supervisor who oversees all food related procedures and record keeping.

	
	

	Healthy lifestyle
	2.1.3
	Healthy eating and physical activity are promoted and appropriate for each child.
	We engage children in experiences, conversations and routines that promote relaxed and enjoyable mealtimes and promote healthy, balanced lifestyles. We sit with children and model, implement and reinforce healthy eating and nutrition practices with children during mealtimes.
 
Children are supported with progressive mealtimes. We provide a 4 week rotating menu every Noongar season based on the children's likes and seasonal produce as well as nutrition guidelines. Children are encouraged to eat when they are ready, to self-serve and try new foods.
 
We also practise packed lunches for our kindy children during Term 4 to enable them to practise the skills of opening packaging, lunch boxes etc. 
Dietary requirements are met whether it be cultural, or health/allergy related.

	☐	☐
	
	
	
	Our menus are on display, detailing the food provided for children that are consistent with the Australian Government guidelines Get Up & Grow: Healthy Eating and Physical Activity for Early Childhood and Australian Dietary Guidelines.
 
Our menu is on display for the families in the foyer and by the kitchen in the Piazza. The menu clearly outlines the food being served that day and we also have available the ingredients of the recipes for families to see if required. These menus have been created by Head Office following the Healthy Eating guidelines. Any changes to the displayed menu will be written on the whiteboard and on the daily journal on Xplor, to notify families and children of the changes.  


	
	

	
	
	
	We consider children's voices in planning physical activities, including opportunities for physical play that support the abilities, diversity and backgrounds of each child attending our service. 
 
Our enrolment process includes a learning trajectories questionnaire for families to complete so that we are able to get a snapshot of where a child is developmentally and what support we can provide for them before their journey begins with us.

	
	

	
	
	
	ur program incorporates physical activity that meets each child's capabilities and extends their development, including quiet/passive play times with more energetic outdoor play.
 
Our environments promote physical activity and opportunities for gross motor development in both our indoor and outdoor care environments. We ensure that physical activity is planned to promote health and physical health and wellbeing for each day. Educators are engaged and involved in the activities and program to be an active role model to encourage children’s involvement and enjoyment. 
 
Keiki Butler has a preference for open ended resources and the different areas, encourages the children to extend on their own interests, learning trajectories and grow their confidence in their own abilities autonomously

	
	

	
	
	
	We provide information about the importance of physical activity to children's health and development to families.
 
We regularly share information to families via Xplor as well as in our reception area on brochures, posters etc. 
 
We also send out a monthly newsletter to the families which incorporates this information and provides families with further insight into the different activities that the children are participating in and what they are gaining from these activities. We also share healthy recipes to families and ideas for healthy activities as a guide for their own healthy life journey.


	
	

	[bookmark: _Toc51940675]Standard 2.1 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	







	[bookmark: _Toc168998116]Standard 2.2: Each child is protected.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Supervision
	2.2.1
	At all times, reasonable precautions and adequate supervision ensure children are protected from harm and hazard.
	We regularly talk with children about safety issues and correct use of equipment and the environment and, where appropriate, involving children in setting safety rules.
 
Our service is purpose built and thoughtfully designed to be a safe environment for children, we want to provide risky play experiences within a controlled environment. 
 
In the toddlers, pre-kindy and kindy rooms, we utilise mat sessions to have discussions about safety rules and expectations, often using feedback from families to identify what they deem a safety concern, and what they would do in unsafe situations. This is also a part of our daily routine, having open-ended discussions with children throughout the day. Our younger children are guided to correct behaviours and role modelled by educators.

	☐	☐
	
	
	
	We regularly discuss sun safety with children and implement appropriate measures to protect children from overexposure to ultraviolet radiation
 
Children and educators wear sun safe hats when playing outdoors. The UV level is monitored on the ipad so the educators, families and children know if it is 3 and above, they must apply sun cream. Each day we inform the children of the UV level, discussing what this means, and why we have to wear sun scream. We set up activities in shaded areas and encourage play in the shade.
 
Drinking water is always available for the children to access and educators give friendly reminders about the importance of regularly drinking water. All children are encouraged to bring their own water bottles and refill when needed. Drinking glasses are also available at meal times and throughout the day.

	
	

	
	
	
	We consistently exchange information about supervision with colleagues to ensure that there are no areas being accessed by children without supervision, while recognising children's need for privacy.
 
We maintain the correct educator to child ratios as per current regulatory requirements. Educators are consistently aware of the number of children that they are supervising. We have a headcount of children every 30mins to ensure safety, from opening 6am to 9.30am and again from 3pm until 6pm close, as well as multiple times throughout the day. 
 
Educators get involved in activities whilst also maintaining active supervision, making sure all children are always in eyesight of an educator. Educators are mindful of busy periods in the day. Supervision plans are also available for both indoor and outdoor care environments, and are reflected upon daily dependent on weather, children in attendance and activities planned.

	
	

	
	
	
	Our safe sleep practices are in-line with Red Nose recommendations and are implemented and our cots, other bedding equipment such as mattresses, meet Australian standards.
 
 
We have a clear safe sleep, rest and relaxation policy which educators are confident with. This is reviewed annually at a team meeting and educators are encouraged to add improvements. Our educators also partake in an annual Safe sleep webinar or an in house training session to ensure competency and safety.
 
Educators are encouraged to constantly reflect on safe sleep practices.


	
	

	
	
	
	We plan for the supervision of children in outdoor and indoor areas, including supervision of nappy changing/toileting, and meal and sleep routines.
 
We complete a safety checklist each morning for each environment to provide a safe and engaging environment for play indoors and outdoors. We also ensure to complete an outdoor safety check each time the children go into the outdoor care environment. 
 
Children are to be actively supervised at all times during the day both by sight and sound. This includes during sleep times, nappy change and toileting times. Children are not to enter the bathroom unsupervised.
 
Educators are encouraged to sit with the children while eating and role model safe meal time practices. This allows for effective active supervision. 
 
If a child falls asleep outside of usual sleeping times, the educators will move them to a bed within the environment, allowing them to meet their sleep and rest needs, whilst also actively supervising both sleeping and awake children. 
 
Sleep checks are carried out every 10 minutes. An educator will enter the cot room and physically check each child to ensure their lips are the correct colour, breathing is normal and all else is normal. These checks are recorded on the sleep check sheet. 
 
All children’s sleep times are logged for families to view on Xplor.



	
	

	Incident and emergency management
	2.2.2
	Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and implemented.
	We communicate information to families about our emergency procedures and plans to manage incidents.
 
Emergency evacuation, medical and lockdown procedures are regularly practised with the children to always ensure that children have an understanding of these procedures. This helps to ensure the safety of the children in the event of a real emergency. All educators are aware of their role in an emergency and all educators take a headcount to ensure that there are no errors. Families are notified by a door poster and on Xplor, also included in the daily journal for families and added to the program. They are also verbally communicated to families on collection.
 
	☐	☐
	
	
	
	All staff are trained in the use of emergency
Equipment.
 
All educators have all completed Fire Safety Training. We have multiple fire extinguishers in prominent locations in our service as well as fire blankets. Our evacuation plan was made in consultation with Critical Fire. They came out to assess the space and worked in consultation with the service to decide upon the safest evacuation routes. These are displayed near the exit doors. These extinguishers are checked along with emergency lighting, fire alarm etc.
 
Staff complete extensive online training in fire safety each year.

	
	

	
	
	
	We have written emergency and evacuation procedures that include instructions for what must be done in the event of an emergency as well as an emergency evacuation floor plan. We practice, evacuation, lock-down and medical emergencies every 3 months.
 
Emergency evacuation plans are displayed in the rooms on both doors along with the procedure. The maps of the rooms also show where the emergency evacuation bags are held. Our documentation of the practice drills is kept in a folder and the drills are practiced regularly throughout the year. We practice lockdowns, medical emergencies and evacuations every 2 months, 1 per month. Reflections are made and procedures adapted accordingly. We have risk assessment in place to support each emergency procedure.

	
	

	
	
	
	We have written plans to manage an emergency that may be likely to affect individuals at our service for example, the management of an asthma attack, anaphylactic reaction or epileptic fit.

	
	

	
	
	
	We discuss and practice emergency drills with educators, children, families and visitors and reflect upon these to inform improvements as required.
 
On completion of a new drill, the fire warden will complete a reflection of the drill including points for discussion with staff members. These discussion points are then used as part of the agenda in our bi-monthly team meetings. We also give our staff opportunity to reflect on the drills and bring their own points of discussion to the meetings if desired. Any changed that are required to the procedure will be passed on to the Compliance team and then implemented into the next drill.



	
	

	Child protection
	2.2.3
	Management, educators, and staff are aware of their roles and responsibilities to identify and respond to every child at risk of abuse or neglect.
	All educators attend child protection training to develop and refresh their awareness of any obligation under child protection law.
Educators are aware of their roles and responsibilities to be able to respond to every child at risk of abuse or neglect. Educators are to attend child protection training which is conducted in house by Childcare Experts. This is run twice a year to ensure all educators are current.
 
If children are enrolled through the Department of Communities, we ensure all staff are aware of their needs and assist them if required. We are also vigilant of all children and if required we document any concerns and speak to the coordinator, who in turn, speaks to Office Manager and Owner to make an informed decision.

	☐	☐
	
	
	
	New or relieving educators are made aware of their responsibilities in relation to child protection and the particular protection needs of individual children in our service.
 
All educators take part in a head office induction which covers child protection as well as an in service induction which covers more child specific items related to the children enrolled at our service specifically. Policies are provided for educators to be aware of their responsibilities and accountability.

	
	

	
	
	
	Information is provided to all families about our practices in relation to child protection.
 
Families can access policies through the Keiki website and they can also scan our QR codes, which brings them straight to the policies and procedures for Keiki. If we are focusing on a particular topic this is also noted on the Xplor posts and communications. Xplor allows us to communicate in a variety of ways with parents. We can email all families through it, and we can also flash important posts up on collection and drop off when the parents sign into Xplor.

	
	

	
	
	
	We have and provide a current list of local community resources that can provide information and support for children, families and service staff in relation to children at risk of abuse and/or neglect.


	
	

	
	
	
	We incorporate protective behaviour strategies into our educational program and practices.  
 
We actively teach children about stranger danger. We do not allow new or casual educators to participate in any toileting procedures until they have built a relationship with the children. 


Educators help children to develop their resilience and their ability to take increasing responsibility and promote a sense of independence and confidence. Throughout the year we will also focus on special events such as RUOK day, Anti-bullying and child protection week. How we incorporate these events into our program for children changes depending on the needs of the children and the age groups. 
 
We regularly have discussions with children at an age appropriate level and provide them with the tools for protective behaviours, for example a simple sentence “Stop I don’t like it:”, with a flat palm facing out, “this is my body”, standing with arms out stretched and rotating on the spot. Utilising literacy and reading appropriate stories to strengthen children’s strategies for protective behaviours.
	
	








	[bookmark: _Toc51940677]Standard 2.2 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	







	[bookmark: _Toc168998117]Key improvements sought for Quality Area 2	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	















	[bookmark: _Toc168998118]Quality Area 3 – Physical environment    

	[bookmark: _Toc168998119]Standard 3.1: The design and location of the premises is appropriate for the operation of a service.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Fit for purpose
	3.1.1
	Outdoor and indoor spaces, buildings, fixtures and fittings are suitable for their purpose, including supporting the access of every child.
	Our physical environment is safe and includes adequate space for solitary play, and for children to work, play and talk together in small and large groups.
 
Our purpose-built service was thoughtfully designed to provide the best possible environment for the children in our care, facilitating adequate space for solitary play, small and large group play of all sizes and energy levels. We provide multiple purposeful areas such as the piazza (dining area), art-studios, cot rooms and other community spaces in our hallways such as the library. 
 
We provide a welcoming and homely environment that reflects and enriches the lives and identities of children and families participating in the setting in response to their interests and needs. Environments support wellbeing, development, vibrant and flexible spaces. 
 
We provide opportunities for individual and shared experiences, educators support engagement by allowing time for meaningful interactions. We use our environment as an educator that enhances and stimulates children’s learning in a warm and friendly manner.
	☐	☐
	
	
	
	We have space available for administrative functions, private conversations and consultation with families and for educator and staff breaks.
 
Keiki Butler has a large, welcoming reception area, with an open plan administration desk where the Coordinator and Educational Leader can be accessed. We have a large programming area for educators within this space also, allowing for collaborative discussions between educators and the leadership team. Just off to the side of this area, we have a lovely spacious community hub room. This room is ideal for private/ confidential conversations/ consultations, meetings and even to benefit breastfeeding mothers who require some privacy. This room is accessible to all Keiki community members.
	
	

	
	
	
	Our environment supports access for every child, family, educator and staff member and when required we access adaptive equipment to support the inclusion of all children.
 
The service and every room are wheelchair accessible, and we also have a large ambulant toilet available to staff and families. 
 
Whilst our staff room is located up-stairs, if for any reason a staff member is unable to access the staircase, there are adult toilets downstairs and the community room is available to them. 
 
The bathrooms are at an age-appropriate height for each age group which includes the toilets, sinks and taps. If a child with specific needs requires additional equipment, resources, or support, we liaise with the family and Communicare to organise this equipment for them.

	
	

	
	
	
	We group children in ways that minimise the risk of injury and conflict, reduce prolonged exposure to excess noise, and promote children's learning and development.
 
During our quieter periods of the day such as the very early morning and later in the evening, we group all children together of all age groups in the Toddler room. This is usually from 6am – 8am and then again from 4.30pm-6pm. We refer to this grouping as “family grouping”. This often supports siblings being dropped off or collected together. 
 
During the main part of the day children are grouped with their peers at the room age range under 0-2 years, 2-3 years, 3 + years.

	
	

	
	
	
	We regularly evaluate changes to the placement of furniture and equipment to identify its impact on children.
 
 
Our Educational Leader works with the room leaders in reflecting on the environment and ensuring the resources are rotated and the environments are inviting and stimulating for the children. We use the children’s interest and behaviour as cues to look at and evaluate the effectiveness of the current environment such as the furniture placement and the resources used. We also work closely with our company's interior designer to ensure the service continues to provide a stimulating and inviting environments for all children and families. Before changes are made each room is asked to complete a Keiki Reflection tool, as this supports the changes and allows us to include the children’s voice. This is also to ensure that any movement of furniture is purposeful and meaningful.



	
	

	Upkeep
	3.1.2
	Premises, furniture and equipment are safe, clean and well maintained.
	We regularly conduct safety checks and monitoring the
maintenance of our buildings and equipment.
 
Every morning at the service the educators on the opening shift will complete a safety checklist of all rooms indoor and outdoor areas to make sure all equipment meets health and safety requirements.
 
Any fixtures, fittings, furniture, or resources that need to be repaired is logged and submitted via 1place, which is completed by the co-ordinator of the service. This then notifies the maintenance team who will act on it as soon as possible, based off of priority. 
 
We do a monthly building audit to do an in-depth check of the fixtures and fittings by completing a checklist which is then forwarded to head office to act upon

	☐	☐
	
	
	
	We follow safety advice from recognised authorities and manufacturers when arranging equipment, furniture and experiences.
 
We have a designated maintenance team for the company who assembles fixed resources, furniture, and fixtures in line with legal requirements and the current health and safety standards.
 
When a new environment is set up, a risk assessment is completed to ensure it is safe and appropriate for the children and educators to use and is in line with health and safety requirements.
 
Any equipment that is broken or recalled is to be removed from the environment immediately. 

	
	

	
	
	
	We develop and implement risk assessments of our physical environment.
 
Thorough risk assessments are created for all areas of the service, identifying potential risks and control measures within our physical environment. These are reviewed annually at a minimum, however, are also reviewed and updated as required when changes are made. All staff are made aware of the new risk assessment and are given time off the floor to read and sign them and to make any comments. We often will discuss our risk assessments in our bi-monthly team meetings. 
 
If we are having an incursion which involves changes to how the environment is being used, then a separate risk assessment would be carried out to take into consideration how the environment may be affected or changed to meet health and safety requirements.



	
	

	
	
	
	We ensure all equipment meets Australian Standards, for example for cots, climbing structures and all relevant resources used by children and staff.
 
All our equipment and fixtures are purchased through reputable companies which are carefully selected to ensure they meet Australian Standards. Any equipment that needs to be assembled is done so by our maintenance team, adhering to the correct standards. We take great consideration into the purpose of all equipment we provide and ensure they are fit for the environments and age appropriate for the children.

	
	

	
	
	
	We have schedules for cleaning all toys and equipment used by children, on a regular basis, in line with recommendations from recognised guidelines.
 
In the nursery and baby room where the toys are often mouthed, the toys and equipment are cleaned and rotated and a mouthing bucket is used for any toys that have been mouthed. 
 
Toys and equipment that are on the shelves and accessible to children are cleaned daily as part of the room cleaning checklist. 
 
All rooms do a thorough clean and wash all cushion and bouncer covers once a week as part of the weekly cleaning checklist. Highchairs, tables and chairs are cleaned down after each meal and sprayed with surface sanitiser which is left to air dry.
 
There is a cleaning checklist for each room and also for the closing of the service checklist which are completed and monitored as and when needed. Larger resources like blocks, Duplo, Lego and foam shapes are cleaned down and left outdoors in netting to airdry.

	
	

















	[bookmark: _Toc51940682]Standard 3.1 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	






	[bookmark: _Toc168998120]Standard 3.2: The service environment is inclusive, promotes competence and supports exploration and play-based learning.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Inclusive environment
	3.2.1
	Outdoor and indoor spaces are organised and adapted to support every child's participation and to engage every child in quality experiences in both built and natural environments.
	We involve children in discussions about the use of space and resources.
 
As part of our mat sessions and group times, we have daily discussions with the children about the resources and environments. Part of this, is discussing what they would be interested in participating in today, as well as room limits. We utilise the children’s voices when creating and setting up our environments.


	☐	☐
	
	
	
	We set up our environments to manage the balance of active and quieter spaces for play, and respond to the individual requirements of all children throughout the day.
 
Our environments are extremely well thought out and designed to ensure that all individual requirements of each child is met throughout the day. We have a range of indoor and outdoor areas available to the children including main care environments, art studios, sensory areas, gross motor structures, and quiet areas for solitary play and regulation. 
 
We believe that our entire service is an experience and a journey for each child, and educators facilitate this by taking all children on adventures around the service to visit different areas of engagement such as the library, “teddy bears picnic” nook, piazza, art rooms etc. Both our indoor and outdoor environments include physical and restful areas and experiences, as well as our programmed activities. 
 
We also have large open areas to allow group activities, play and exploration.
	
	

	
	
	
	We regularly reflect on and adjust the environment to support each child's participation and provide for their learning and development.
 
Our educators reflect on the environments daily and document their reflections on the monhtly reflection template.
 
We find this works well to influence our environments that are currently set up and that they are accessible, appropriate, and inviting for all children. 
 
At Keiki Early Learning, we strive to create environments that serve a purpose, and we believe that it is in the best interest of the children that the rooms remain as consistent as possible. With this in mind, we do not move our furniture around unnecessarily and any large changes will be made in consultation with our interior design expert, our Centre Coordinator and Educational Leader, and will come from deep reflection.



	
	

	
	
	
	We work collaboratively with family members, specialists and resource agencies to plan for the inclusion of children with additional needs, access adaptive equipment to support children's requirements and facilitate access to support services required while the child is at our service.
 
Each child will be delegated to a key educator on enrolment to ensure that children and families are supported in meeting their needs. Each child’s focus educator
 
An child that requires addional support: the child's focus educator and room leader work closely with the child’s family in offering the right support for their child’s needs. We develop a positive guidance plan with the parents and inclusion support to ensure that we are meeting that child’s additional needs.
 
The inclusion support agency we collaborate with is Communicare. We liaise with Our Inclusion Support Officer from Communicare who the representative for our service is.  They are able to attend the service and  observe the child that has been referred for inclusion support, the educators and the environments to determine the best way forward for the best possible inclusion of this child. This may include equipment, training and ongoing support. The inclusion professional is then able to assist the Centre Coordinator to apply for any required funding through the incusion development fund and provide ongoing support to the service in utilising their funding correctly. 
 
Where possible, we collaborate with any relevant health professionals who are supporting this child. Where practical, we encourage them to come into the service to observe the child in a day care setting and to converse with the educators and support them in offering inclusive practice for that child.

	
	

	
	
	
	Our indoor and outdoor spaces are designed to invite open-ended interactions, spontaneity, risk-taking, exploration, discovery and connection to nature.
 
From the first day of our service opening, we have embedded a free-flow play policy which is driven by our Keiki Early Learning philosophy. This allows the children to explore the indoor and outdoor environments for majority of the day at their own leisure and autonomously extend on their own interests and learning trajectories, as well as supporting children to make choices in relation to their own world. 
 
Our outdoor equipment has been designed to encourage positive and safe risk taking, challenge gross motor skills of the children in an age appropriate way for each age group to explore.
 
Our service uses an abundance of natural resources for the children to explore, climb and balance on such as rocks, logs, wooden beams, wood stumps, sand plants etc.

	
	

	Resources support play based learning
	3.2.2
	Resources, materials and equipment allow for multiple uses, are sufficient in number, and enable every child to engage in play-based learning.
	We regularly engage with families and children to ensure their views are considered and incorporated in the selection and organisation of materials, equipment and resources.
 
We encourage parental involvement in our policy updates each month and when we update our menus, we do this via a QR code which families can access and provide their input.
 
Families provide their input on the resources and environment during tours, orientations, children’s transitions through conversations with the co-ordinator, room leader, educational leader and educators and via the “information for my educators” sheet.
 
We regularly communicate with families via Xplor, and encourage families to comment, provide feedback and give ideas for growth. 

	☐	☐
	
	
	
	The resources and materials in our educational program reflect children and adults with a range of abilities as active participants in the community.

We are proud to promote diversity of all kinds throughout our environments, whether it is through tangible resources such as books, dolls, dress-ups and other materials, or intangible such as philosophy, educational programs, songs, experiences etc. Resources and planned intentional teaching experiences are age appropriate. 


	
	

	
	
	
	Children are provided with opportunities to be involved in purchasing resources, including making choices about their use, so that their preferences support group and individual play-based learning.

We actively listen to children’s voices through observations during play, mat sessions, and informal conversations, gaining insights into their interests, preferences, and resource choices. We actively encourage sustainable practices, encouraging children to explore, create, and repurpose items throughout their day. This initiative has supported their understanding of recycling and environmental responsibility. Additionally, the nearby land clearing has sparked curiosity among the children. Their interest in the construction process has informed our planning, and we have enhanced our learning environment by incorporating related resources and experiences to extend their engagement.

	
	

	
	
	
	We structure our environment to be flexible, allowing children to move resources and equipment to extend learning opportunities.

At Keiki, we believe in the use of predominantly open-ended resources to allow for children to be creative and flexible. Resources and equipment can be moved around the rooms to allow for extended learning opportunities.

In all rooms, our free-flow policy and large floor space allow for optimal exploration and movement of resources and equipment within the environments

	
	

	
	
	
	We offer a range of challenges and experiences that reflect the ages, interests, and capabilities of the children sharing the environment.

Educators plan learning experiences for children based on their age, interests, and developmental level, ensuring optimum engagement for each child. This is an embedded practice in our program.
	
	

	Environmentally responsible
	3.2.3
	The service cares for the environment and supports children to become environmentally responsible.
	We incorporate experiences in our educational program to support children in becoming environmentally responsible and respectful towards the environment.

Through mat sessions and individual conversations, educators discuss respect for the environment. We use books and YouTube clips to support these discussions.

Through the ‘Adopt a Spot’ program through the City of Wanneroo, the Kindy children are learning to keep our environment clean by collecting litter at the local park. 

Throughout the service, we encourage children and educators to reduce waste by using one pump of soap and one towel when hand washing, turning off lights when we are not utilising the indoor spaces. Children are encouraged to eat a single serving of food before requesting more to reduce food waste, and any leftovers are offered to educators to take home. 

	
	

	
	
	
	We program learning experiences for children to explore environmental and sustainability issues.

During our daily routine, we discuss sustainability with the children consistently. We also have thorough discussions with the children in mat sessions. Our programmed activities take sustainable practices into consideration to ensure that children are able to learn and understand sustainability issues, especially those that are relevant to our community.

We re-purpose recycled materials and loose parts in our experiences and in our room environments. This is embedded in everything we do, even to up-cycling old furniture pieces sourced from places such as 'Market Place” in our rooms and giving the pieces new life. We plan to create and initiative with our families to collect recyclable items for use in our service.

	
	

	
	
	
	We collaborate with educators, children, families, and community members to implement our service's environmental strategy. 

We share information and support children and families to access resources about the environment and the impact of human activities on it.


We actively involve families in our service’s environmental strategy, involving them in initiatives such as the collection of recyclable materials for use in our service. We often send information to families on sustainable practices and the benefits of these.

Families are provided a wet bag on enrolment and these are utilised throughout each child's enrolment for soiled/ wet clothing to avoid the use of single use plastic bags/ nappy bags and embed sustainable practices in the service. Families are provided a coffee keep-cup on commencement of enrolment and are encouraged to utilise these when using our coffee machine. Staff are required to use keep cups when utilising the coffee machine as well. 

We regularly source equipment/ resources from op-shops and marketplace to give new life to equipment rather than always purchasing new. 

	
	



	[bookmark: _Toc51940684]Standard 3.2 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	







	[bookmark: _Toc168998121]Key improvements sought for Quality Area 3	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	
	
	
	
	
	
	
	














	[bookmark: _Toc168998122]Quality Area 4 – Staffing arrangement    

	[bookmark: _Toc168998123]Standard 4.1: Staffing arrangements enhance children’s learning and development.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Organisation of educators
	4.1.1
	The organisation of educators across the service supports children's learning and development.
	We organise our educators throughout the day to support children's learning and development while ensuring that educator-to-child ratios are maintained, including during administration and/or programming time.

The rostering of staff is completed by the nominated supervisor and reviewed by an additional member of the leadership team to ensure all regulatory requirements are being met. 

A minimum of 2 educators are rostered to open the service and another 2 educators are rostered to close the service. The educators on these shifts are chosen as high performers with a high level of trust allocated to them to ensure that the service is in the most capable hands at all times throughout the day. There is always a responsible person on site and all educators are required to have current and relevant first aid, CPR, child protection and fire safety training. 

Educator to child ratios are always met throughout the day and the roster is built taking the number of children into consideration to ensure the best possible efficiency of the roster throughout the day. 

An additional educator is rostered for each room daily to cover non-contact time and lunches.

	☐	☐
	
	
	
	We communicate which educators are working in the service and in each room each day to families and children.

Photographs of the educators are displayed in each room for families to identify which educators to expect to care for their children that day and build relationships. If an educator is absent or is working in a different room, this is communicated on the daily story on Xplor for families. If an educator is going to be absent for an extended period of time, or a new staff member commences at the service, a post will be sent to families on Xplor.
	
	

	
	
	
	We provide extra staff to cover educators during programming, meetings with families, inclusion support professionals, and networking with relevant organisations.\

The coordinator and/or 2IC will strive to be available to all stakeholders for any purposes that is required such as meetings, lunch covers, other required duties. We utilise casual educators when required to enssure that we are always maintaining ratios. Where possible, we utilise the same casual staff members to ensure consistency for the children. 

	
	

	
	
	
	Relief and support staff are orientated into the team before commencing work to enable all educators to work together and build their skills and knowledge of inclusive practice to support all children.

All staff, casuals, volunteers and students undergo an induction process with the Coordinator. In these inductions, we discuss the environment, supervision requirements and plans, routines, child-specific needs including medical conditions and allergies. We also discuss the service expectations in relation to our Keiki policies and procedures. 

All permanent staff are also required to participate in a corporate induction at our Keiki Hub with a representative from the HR department. 
	
	

	
	
	
	We prioritise familiarity and continuity for children and families when rostering.

Each room has a permanent team of staff members allocated to it. This includes a Room Leader, Room 2IC and the appropriate number of assistant educators or support staff that are required to maintain ratios. This ensures consistency of staff for the children and families and supports the development of strong, respectful and reciprocal relationships in our service, building our Keiki Butler community. 

Where possible, we utilise the same casual staff members to ensure consistency for the children.
	
	

	Continuity of staff
	4.1.2
	Every effort is made for children to experience continuity of educators at the service.
	We have implemented a comprehensive recruitment process to maximise staff retention and ensure continuity for children and families.

Recruitment is managed through our HR department at head office, with interviews conducted at the service by the Coordinator or 2IC for prospective new employees. As a new service, we have conducted numerous interviews and welcomed Keiki transfers from other services which has been instrumental in the establishment of our Keiki team that has the Keiki philosophy embedded in their practice. 

The Coordinator is in regular contact with new staff members, conducting check-ins after one and two weeks, followed by probation reviews at two, four, and six months. 

These meetings are documented, and any concerns or uncertainties are addressed. New staff members are supported by their room leader and colleagues. All new staff members undergo an induction at head office, hosted by HR.

	☐	☐
	
	
	
	We celebrate and acknowledge educators’ commitment to the service, children, and families.

At Keiki Early Learning, we celebrate commitment and service. This includes minor celebrations such as team member of the month at our service, birthdays, achievements etc. 

Any staff member that has reached 10 years of service are inducted to the "10 Year Club” and are treated to a meal and presented with a gift from the owner with the other members of the "10 Year Club" to acknowledge this massive milestone and their dedication. Those who have been with the company for five years or more are invited annually to an afternoon tea with the owner. 

We celebrate educators achievements such as completing their qualifications, moving into a new role in the business etc, with a gift of flowers and a gift card. 

We celebrate Educators' Day each year differently, however we generally enjoy providing lunch for the staff or having platters delivered for them to enjoy. 

The owner also host's an evening out for staff on Educators' Day, along with three sundowners per year and a big event for Keiki's birthday. 

	
	

	
	
	
	We use educator exit data to inform our continuous improvement efforts in staff retention.

Exit data from departing employees provides valuable insights for the company. This data supports management, both at head office and service levels, identify areas for improvement, such as service operations or communication between management and staff. Positive feedback can also highlight the strengths of the service, affirming that the team is effectively supporting educators and running a well-managed service. 

	
	

	
	
	
	Our performance development process offers educators targeted feedback that supports continuity and informs individual performance and learning goals.

The Coordinator and Educational Leader spend time with each educator, observing their practice, identifying strengths and areas for improvement, and helping them refine their documentation.

Staff regularly participate in webinars on topics they wish to improve on or areas where they seek additional knowledge. This is considered when the roster is compiled to ensure staff have the opportunity to attend webinars. 

Educators also have opportunities to participate in workshops and professional development days off-site, which are organised by the Educational Leader and Coordinator. 

The company owners also arrange professional development opportunities for all staff, informed by feedback from coordinators and management regarding specific areas where educators seek further training or guidance. We are currently collaborating to develop Keiki-specific online training modules through the ELMO platform. 

Additionally, PD sessions are hosted by Childcare Experts at bi-monthly meetings.
	
	

	
	
	
	We consider educators' experience, qualifications, and tenure when assigning them to specific rooms and age groups.

When placing educators in rooms, we consider their experience and qualifications, particularly when a staff member leaves the service or when children transition to new rooms. This ensures continuity and familiarity, as we may move an educator with the children to provide stability.

Where possible, we will allocate educators to the room that they prefer or request to ensure that their passion is supported and nurtured. 
 All of our room leaders hold or are actively working towards a Diploma qualification or are qualified Early Childhood Teachers (ECTs) with immense experience. 
Families are notified of staff movements through a post on the digital platform Xplor. Educators do not change rooms immediately; the roster is reviewed, and any changes are made approximately two weeks later to ensure children and educators continue to receive consistency

	
	



	[bookmark: _Toc51940689]Standard 4.1 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	





	[bookmark: _Toc168998124]Standard 4.2: Management, educators and staff are collaborative, respectful and ethical.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Professional collaboration
	4.2.1
	Management, educators and staff work with mutual respect and collaboratively, and challenge and learn from each other, recognising each other’s strengths and skills.
	We use the particular strengths, talents, and interests of individual educators.

This information is initially gathered during the recruitment and interview process and documented. The Coordinator and Educational Leader regularly spends time with each educator, updating their professional development. From these individual conversations, the Educational Leader can identify the strengths each educator brings to their room and the service. 

Educators are supported to extend on their interests and knowledge in the service and are encouraged to take on different roles in the service. 

Regular performance appraisals are conducted and strengths, talents and interests are discussed and goals are made to support these. 

	☐	☐
	
	
	
	All educators acknowledge each other’s strengths and diverse knowledge and skills, and educators are encouraged to support and mentor each other.



	
	

	
	
	
	We have regular team meetings and other opportunities that include a cycle of inquiry, which collaboratively affirms, challenges, supports, and provides opportunities for educators and staff members to learn from each other, share new information, and further develop the team’s skills.

Bi-monthly team meetings are held with the full team in attendance, following an agenda that reflects current issues and needs of the service, as well as feedback from the monthly coordinator catch-up's. 

These meetings often focus on a central topic linked to practice, the Early Years Learning Framework (EYLF), the service’s philosophy, or policies and procedures that staff may find challenging. Ongoing items such as supervision, the reconciliation plan, and health and safety are discussed, alongside current topics, such as any recent webinars attended etc. The rooms then have time during the meeting to discuss and reflect using the bi-monthly reflection template.

We have access to a team group on Facebook for communication of important notices or sharing ideas. 

	
	

	
	
	
	We ensure that all interactions, including grievance procedures, convey mutual respect, equity, and recognition of each other’s strengths and skills.


The Coordinator has an open-door policy, and staff are aware that any grievances or conflicts between educators must be addressed directly with her or another Keiki leader, not through gossip. These meetings are private, confidential, and documented. The Coordinator, 2IC, and Educational Leader work together to develop strategies to resolve conflicts and will regularly check in with the involved individuals until the issue is resolved. If serious allegations arise, the Coordinator will inform HR, who will become involved and attend meetings to support all parties. Room leaders collaborate with one another and with educators who have specific strengths or skills that are required in their room. These discussions may take place on the floor or during scheduled time away from the room for deeper conversations. If necessary, the Coordinator and Educational Leader will provide coverage on the floor.

	
	

	
	
	
	We continually facilitate communication and reflection between educators.

We have access to a team group on Facebook for communication of important notices or sharing ideas.

This is achieved through regular meetings between the Educational Leader and room leaders, as well as the Coordinator when required. Additional points are addressed at the end of the meeting. The Educational Leader ensures that necessary actions are taken, such as purchasing resources, providing guidance, or organising PDs or webinars. Room leader meetings are also held regularly, where an agenda is developed, and the meeting is chaired by the Coordinator and Educational Leader. This gives all educators a voice regarding the room's operation, daily rhythm, and any areas that may improve the environment for children.

	
	

	Professional standards
	4.2.2
	Professional standards guide practice, interactions and relationships.
	All educators have access to the National Quality Standard, National Regulations, Guide to the National Quality Framework, the EYLF, Early Childhood Australia’s Code of Ethics (2016), our statement of philosophy, policies and procedures, staff handbook, and code of conduct.

These documents are available on all iPads, laptops, and computers within the service. Educators can access them throughout the day and are encouraged to seek clarification from the Coordinator, Educational Leader, or Room Leader if they have any questions about the wording or meaning. QR code posters are displayed in the staff room, programming areas, and educator handbook for easy access.

These documents can all be found on our website for educators and families to access at any time. 

	☐	☐
	
	
	
	Up-to-date information is communicated to all educators, including service/employer information and changes or updates that impact on practice and regulatory compliance.

In addition to the bi-monthly meetings, educators receive a monthly newsletter from head office, daily communication via our service Facebook group, and agenda minutes to keep them informed of industry updates or legislative changes.

	
	

	
	
	
	Early Childhood Australia’s Code of Ethics (2016) is used to guide professional conversations about day-to-day practice at our service.

A copy of the Code of Ethics is available on the iPads, and another is in the staff room. All staff are familiar with and adhere to this document. The Educational Leader discusses the Code of Ethics during professional development sessions or when reviewing learning stories. Room Leaders are also fully aware of its implications for children's wellbeing and will address any concerns regarding practices or documentation with the relevant educators.

	
	

	
	
	
	We use professional standards and knowledge of current recognised approaches to guide our everyday work and to meet the requirements of the National Quality Framework.

The Educational Leader provides educators with knowledge of all relevant standards and approaches through professional development, recommendations to attend PDs or webinars, and feedback from observations on the floor. The Educational Leader also supports trainees with their study and guides them in their practice. Any new information is shared with the educators through verbal communication or written documentation.

Any changes to the regulations, law, EYLF or NQF are communicated to the staff via the monthly newsletter and via email to ensure the information is received by all staff. 
	
	

	
	
	
	We provide all educators with information and support to assist them to resolve differences.

Staff are aware that Keiki has an open-door policy, allowing them to speak directly with the Coordinator or Educational Leader. Regular room leader and monthly meetings are designed to give educators a platform to express their views. These discussions may concern room operations, duties, the environment, or the roster. Educators are encouraged to speak together off the floor, with the Coordinator or Educational Leader present, to resolve differences. These meetings are private and confidential, only involving the relevant parties. If a situation cannot be resolved at the service level, HR will facilitate a meeting between the involved parties.

Keiki has a clear grievance procedure for staff to refer to if needed. 
	
	



	[bookmark: _Toc51940691]Standard 4.2 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	


	[bookmark: _Toc168998125]Key Improvements sought for Quality Area 4	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	










	[bookmark: _Toc168998126]Quality Area 5 – Relationships with children    

	[bookmark: _Toc168998127]Standard 5.1: Respectful and equitable relationships are maintained with each child

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Positive educator to child interactions
	5.1.1
	Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included.
	We regularly learn more about the histories, cultures, languages, traditions, child-rearing practices, and lifestyle choices of families using our service.

We gather information on each child's background through the completion of the “Information for My Educators” sheet on the child's enrolment. We also complete information sheets for educators when they move through the care environments. 

We also invite families to contribute to our curriculum by asking for feedback, encouraging sharing stories, photos and memories with the centre via Xplor or verbally.

We love celebrating each other's cultures, such as through stories, languages, and traditions and encourage families to share their culture with the service. 

Within our menu, we offer multicultural cuisines, allowing children to experience a range of flavours and culturally inspired foods from around the world. 
	☐	☐
	
	
	
	We respond to each child’s preferences and support all children in developing a sense of security, belonging, and confidence within the service.

We learn about each child's preferences during orientation sessions, through conversations with families, and via the “Information for My Educators” forms. We encourage additional playdates for children who may require more time to transition into the service or to different rooms. We welcome families to bring their child's familiar belongings from home, such as dummies and comforters, to provide comfort at rest or sleep time. We maintain communication books in the Joey room for focus educators and families to share any information that may be important for the educators to know, such as changes in routine that could affect the child’s experience at the service (e.g., broken sleep or teething). Each child has a focus educator, who is introduced to their family and follows their developmental journey.
	
	

	
	
	
	Plans for the inclusion of children with additional needs are shared and communicated with all educators.

If educators have concerns about a child in their care, they liaise with management, who will carry out observations of the child (e.g., time samples). The room leader will also have conversations with the family to gain further insights into the child's needs and to address any concerns. If necessary, we offer our inclusion support service (Communicare) to observe the environment and assist in developing an Inclusion Support Plan. Throughout this process, educators are fully informed of each step taken and have access to any paperwork linked to external agencies involved with the child to inform their practice. 

For any additional support with Inclusion, the Coordinator is able to liaise with our Compliance Manager and the Owner to seek further guidance and support. 
	
	

	
	
	
	Our routines and daily experiences are guided by the children and support their learning, based on their preferences and the dynamics of the day.

We refer to our daily routine as our "flexible routine".  This provides a framework for the running of the room while offering flexibility to children and educators, allowing for rich learning experiences throughout the day and ensuring all key aspects of each child's routine is maintained. We listen to the children’s voices and follow their interests to guide our practice and develop our program. Through family input via verbal conversations, communication books, emails, and phone conversations, we gather valuable information regarding children’s current interests outside the service, such as holiday photos, zoo visits, family gatherings and milestones that have been achieved at home. This information assists us in developing our curriculum and setting up new environments that align with the children’s interests as well as providing each child with care that is tailored to their current needs. 

	
	

	
	
	
	We use our interactions with children to support the maintenance of home languages and the learning of English as an additional language, following communication with families.

At Keiki Early Learning, we incorporate the Noongar language into our daily routine. We also use key-words such a "Kaya” and “Wanjoo” in our communications with families. 

When a child is from a non-English-speaking household, educators will liaise with the family and compile a list of key-words to support communication with the child while they're at the service and support the learning of English at the same time. 
	
	

	Dignity and rights of the child
	5.1.2
	The dignity and rights of every child are maintained.
	We celebrate diversity, including supporting each child’s sense of identity and guiding children’s understanding of cultural diversity.

Educators are aware of each child's cultural background, which is gathered through the “Information for My Educators” form and communicated verbally during the orientation process. Dietary requirements linked to culture are respected through the meals served at the service. We celebrate national cultural days that families observe at home, incorporating these events into our curriculum so that all children within the service can partake and learn about cultural diversity. These celebrations may include dancing to cultural music, listening to songs, learning about different cultural practices, and introducing foods related to the cultural celebrations of the day.
	☐	☐
	
	
	
	We communicate our culturally diverse practices with families.


We keep families informed of events and activities within the service through newsletters, admin posts on Xplor, and emails. We encourage family input related to their culture, inviting them to participate in service activities. Families are also informed about cultural practices through daily journals, learning stories, and digital media.

Our Reconcilliation Action Plan (RAP) is available online and in paper formats for families to access and collaborate on. 
	
	

	
	
	
	We maintain an environment of cultural inclusion and competence.

Throughout the service, we display Indigenous artworks, resources, and music, and use tapping sticks while listening to music. Words from the Noongar language are used during greetings and are displayed throughout the service. Each day, the children sing “Wanjoo” and acknowledge the land they are on through a song and a short vocal speech, accompanied by hand actions. Educators are familiar with key words in their focus children's home languages and use them to greet children and incorporate them into appropriate moments throughout the day.

Our Reconcilliation Action Plan (RAP) is available online and in paper formats for families to access and collaborate on.

	
	

	
	
	
	We reflect on the equity and rights of each child, particularly how our practices and behaviours may affect individual children.

All educators are aware of the Rights of a Child and ensure this is always at the forefront when interacting with the children. Educators recognise that their verbal and non-verbal communication with children is closely observed, and it is essential that they model positive behaviour.

While we review our policies, procedures and practices, we regualarly come back to the rights of each child as we believe that child safety is at the forefront of everything we do. 
	
	

	
	
	
	We reflect on, identify, and minimise the impact of our own biases on our practices and relationships with children and families.

Educators are conscious not to impose their personal biases on others, including families and children. They understand the importance of acting professionally, listening to families and colleagues, and engaging with others respectfully. All educators participate in regular professional development (PD) sessions and webinars to improve areas where they feel they need growth. This ongoing learning helps educators enhance their practice and reduce the impact of biases in their interactions and teaching.
	
	





	[bookmark: _Toc51940696]Standard 5.1 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	






	[bookmark: _Toc168998128]Standard 5.2: Each child is supported to build and maintain sensitive and responsive relationships.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Collaborative learning
	5.2.1
	Children are supported to collaborate, learn from and help each other.
	Our staffing and grouping arrangements foster positive relationships among children.

Our staffing and grouping arrangements are made with all children in mind. We regularly review the staffing within each room to assess how effectively educators collaborate and support one another. This process includes meetings with room leaders and educators to ensure a cohesive and collaborative environment and a thorough reflection is completed to ensure the best possible outcome. When children transition to the next room, we may move an educator with them to ease the settling-in process. This familiar presence provides children with confidence and continuity in their new environment. Children do not automatically transition to a new room upon reaching the required age. Decisions are made collaboratively, involving the Coordinator, room leader, the child’s focus educator, and their family. The physical, emotional, and social readiness of each child is carefully considered. The environment, which we regard as the "third teacher," is prepared to meet the child’s developmental needs. Transition visits are meticulously documented to monitor each child’s experience and progress.

	☐	☐
	
	
	
	We provide opportunities for children to take on leadership roles within the service.


In our Kindy room, older children undertake various leadership roles, supporting and guiding their younger peers. While it is not a formal buddy system, these older children assist with tasks such as helping younger children put on coats and shoes, navigating the environment, and fostering inclusivity. In the toddler room, older children are given small responsibilities, such as using a dustpan and brush to clean up after meals or wiping down tables and chairs with soapy water. Self-serving during meals and washing up are encouraged for Toddlers, Pre-Kindy and Kindy children. Children often demonstrate thoughtfulness by noticing and handing over misplaced shoes or water bottles to their owners. In the baby room, children role-model play behaviours, such as sharing toys in the home corner, and show empathy by bringing comforters to upset peers.
	
	

	
	
	
	We support and promote children’s interpersonal relationships.

Educators model empathy towards children, whether they are sad or hurt. This behaviour is observed and imitated by children, who often comfort their peers. By witnessing empathetic actions from educators, children learn to replicate this kindness in their interactions. 
	
	

	
	
	
	We support the inclusion of children from diverse backgrounds and abilities in collaborative play, projects, and experiences with others.

Our environments are thoughtfully designed to help children from diverse backgrounds feel a sense of belonging within the service. Resources and books reflecting the cultural backgrounds of the children are incorporated to create a welcoming atmosphere and help them feel at home.

	
	

	
	
	
	We actively learn about children’s shared interests and use this information to plan further learning opportunities.

This information is gathered through the "Information for My Educators" form as well as through verbal conversations with families. By observing and engaging closely with children during their play and activities, we gain valuable insights into their interests. These insights are then analysed and used for future planning

	
	

	Self-regulation
	5.2.2
	Each child is supported to regulate their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts.
	We focus on understanding and supporting individual children’s relationships with their peers and assist children in recognising that others may not always wish to play with them.


By observing children within the service, exploring their environments, and analysing their play, we can identify relationships between peers. Families often provide additional information about friendships outside the service, which helps explain certain dynamics. When needed, we support children in developing empathy towards their friends. Through conversations about making positive choices, sharing, and regulating emotions, educators guide children’s interactions. Educators also model appropriate behaviours through their practices, fostering healthy relationships among peers.
	☐	☐
	
	
	
	We use our understanding of individual children’s personalities and friendship preferences to support them in managing their behaviour and developing empathy for others.


	
	

	
	
	
	We promote positive behaviour in children and assist them in understanding behavioural expectations and the consequences of inappropriate behaviours.


	
	

	
	
	
	We support children as they negotiate and resolve conflicts with others, encouraging them to collectively agree on and share ownership of acceptable behaviours as a group.


	
	

	
	
	
	We collaborate with families and other professionals to provide tailored support for each child’s emotional and social development.


	
	



	[bookmark: _Toc51940698]Standard 5.2 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	



	[bookmark: _Toc168998129]Key improvements sought for Quality Area 5	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	





	[bookmark: _Toc168998130]Quality Area 6 – Collaborative partnerships with families and communities

	[bookmark: _Toc168998131]Standard 6.1: Respectful relationships with families are developed and maintained and families are supported in their parenting role.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Engagement with the service
	6.1.1
	Families are supported from enrolment to be involved in the service and contribute to service decisions.
	Prospective families are warmly invited and encouraged to visit and familiarise themselves with our service before their child commences. We value open communication and encourage new families to discuss their values and expectations regarding their child’s time with us, both during and after the enrolment process.


	☐	☐
	
	
	
	We provide families with regular opportunities to offer feedback and input into all aspects of service operations.

 
	
	

	
	
	
	Families, including extended family members, are invited to contribute to our operations by taking on advisory, consultative, or decision-making roles.


	
	

	
	
	
	Families are encouraged to contribute to the development and review of our programs, philosophy, policies, and procedures.


	
	

	
	
	
	We involve families and consider their suggestions during self-assessment and quality improvement planning.
 
	
	

	Parent views are respected
	6.1.2
	The expertise, culture, values and beliefs of families are respected, and families share in decision-making about their child’s learning and wellbeing.
	We facilitate shared decision-making with families and respect their requests.

	☐	☐
	
	
	
	We support consistency between each child’s home and our service while ensuring best practice and upholding the rights of each child.


	
	

	
	
	
	We provide opportunities for families to contribute to curriculum decision-making.


	
	

	
	
	
	Families are provided with opportunities to give feedback on the experiences planned for their child.


	
	

	
	
	
	Families are provided with opportunities to be involved in the daily program as they choose, as well as to attend special events such as the Mother’s Day morning tea.


	
	

	Families are supported
	6.1.3
	Current information is available to families about the service and relevant community services and resources to support parenting and family wellbeing.
	Information is available to families about our service operations.


	☐

	☐
	
	
	
	

	
	
	
	Families are kept informed about our quality improvement plans in alignment with the National Quality Standards.


	
	

	
	
	
	We maintain current contact details for local support services and share this information with families to assist them in their parenting roles. 


	
	

	
	
	
	Our families are sensitively supported and encouraged to access local community services and resources that may be relevant to them.


	
	

	
	
	
	All policy changes are explained in detail and communicated to families prior to implementation.


	
	



	[bookmark: _Toc51940703]Standard 6.1 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	




	[bookmark: _Toc168998132]Standard 6.2: Collaborative partnerships: Collaborative partnerships enhance children’s inclusion, learning and wellbeing.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Transitions
	6.2.1
	Continuity of learning and transitions for each child are supported by sharing information and clarifying responsibilities.
	Our children are supported during transitions, whether moving from one group to another, between settings, returning to the service after an absence, or transitioning between routines and experiences.


	☐	☐
	
	
	
	Our families are actively involved in decision-making during transitions, such as when children move to a different educator, room, or group.


	
	

	
	
	
	We document and provide developmental summaries of a child’s progress towards learning outcomes when transitioning between different age groups.


	
	

	
	
	
	Educators across different shifts communicate effectively regarding children’s experiences throughout the day and any information shared by families.


	
	

	
	
	
	We plan, observe, and reflect on transitions between routines and experiences to ensure they support and maximise children’s learning.


	
	

	Access and participation
	6.2.2
	Effective partnerships support children's access, inclusion, and participation in the program.
	We access support and/or participate in professional development to build the skills and expertise necessary to support the inclusion of children with specific health, cultural, or developmental needs.


	☐	☐
	
	
	
	We collaborate with families, other professionals, therapists, and specialists from inclusion and support agencies to encourage the participation and inclusion of all children.


	
	

	
	
	
	We ensure that professionals and therapists are involved in devising programmes for individual children, and shared goals for learning are identified and implemented.


	
	

	
	
	
	Our environments are welcoming to children and families in the community, and enrolment information and procedures are accessible and clear.


	
	

	
	
	
	Plans are developed to support the inclusion of children who require specific health, cultural, or developmental support.


	
	

	Community engagement
	6.2.3
	The service builds relationships and engages with its community.
	We reflect on and incorporate the diversity of the local community across our service operations.


	☐

	☐
	
	
	
	

	
	
	
	We use community resources to enhance the educational program and provide quality learning experiences for each child.


	
	

	
	
	
	We strengthen children’s connection with, and understanding of, their community, and community members are invited into our service while our service participates in the local community.


	
	

	
	
	
	We raise awareness of Aboriginal and Torres Strait Islander and other local communities with our children and families.


	
	

	
	
	
	All children are supported to develop an understanding of their social and cultural heritage


	
	




	[bookmark: _Toc51940705]Standard 6.2 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	.

	Theme 2: Practice is informed by critical reflection.

	


	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	
.





	[bookmark: _Toc168998133]Key improvements sought for Quality Area 6	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	






	[bookmark: _Toc168998134]Quality Area 7 – Governance and leadership    

	[bookmark: _Toc168998135]Standard 7.1: Governance supports the operation of a quality service.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Service philosophy and purpose
	7.1.1
	A statement of philosophy guides all aspects of the service’s operations.
	Our statement of philosophy underpins practice and decision-making for both individual educators and the service as a whole, including the planning cycle and approaches to equity and inclusion.


	☐	☐
	
	
	
	Educators and families are actively involved in reviewing our statement of philosophy.


	
	

	
	
	
	Our philosophy serves as a foundation for setting direction, building commitment, and aligning actions with our goals and desired outcomes.


	
	

	
	
	
	We regularly review our philosophy to ensure it remains relevant in light of changes to management, staffing, and new knowledge we gain about best practices.


	
	

	
	
	
	Our philosophy is incorporated into the induction process for all staff members and the enrolment and orientation process for families.


	
	

	Management systems
	7.1.2
	Systems are in place to manage risk and enable the effective management and operation of a quality service.
	Our program information is shared in a manner that respects the privacy and confidentiality rights of children and families.


	☐	☐
	
	
	
	We have comprehensive processes in place for informing the regulatory authority about relevant changes as required.


	
	

	
	
	
	Management listens to, documents, and follows up on issues raised by children, families, and other stakeholders.


	
	

	
	
	
	Families are encouraged to contribute to the development and review of policies and are explicitly informed of any policy changes.

	
	

	
	
	
	All grievances and complaints are investigated and documented in a timely manner, leading to amendments to policies and procedures where necessary.


	
	

	Roles and responsibilities
	7.1.3
	Roles and responsibilities are clearly defined, and understood, and support effective decision-making and operation of the service.
	Responsibilities and expectations are communicated to all staff members during their induction process.


	☐

	☐
	
	
	
	

	
	
	
	We regularly reflect on:
the National Law and National Regulations,
the National Quality Standards,
the Early Years Learning Framework, and
our statement of philosophy to ensure all educators have a clear understanding of these guiding documents.


	
	

	
	
	
	Our Code of Conduct and the ECA Code of Ethics are used to inform and evaluate practice.

	
	

	
	
	
	All staff members have the opportunity to provide feedback on their experience of, and satisfaction with, the service’s induction process.


	
	

	
	
	
	We have a comprehensive induction process for all educators and staff, including relief educators, students, and support workers.


	
	



	[bookmark: _Toc51940710]Standard 7.1 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	






	[bookmark: _Toc168998136]Standard 7.2: Effective leadership builds and promotes a positive organisational culture and professional learning community.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Continuous improvement
	7.2.1
	There is an effective self-assessment and quality improvement process in place.
	We collect and use information from a range of sources as part of our process of self-assessment and planning for quality improvements.


	☐	☐
	
	
	
	We use reflections on children’s learning and development to plan, implement, and evaluate programs, supporting children in achieving outcomes.

	
	

	
	
	
	Our educational leader supports educators in engaging in reflective practice to refine strategies and create and sustain improvements.


	
	

	
	
	
	The views and suggestions of our educators, children, and families are considered and used to inform the development and review of our philosophy, quality improvement planning processes, including self-assessments.


	
	

	
	
	
	We align our program delivery with self-assessment and quality improvement planning.


	
	

	Educational leadership
	7.2.2
	The educational leader is supported and leads the development and implementation of the educational program and assessment and planning cycle.
	We support our Educational Leader by providing opportunities for discussions with educators, mentoring, leading reflective practice, and ensuring the intent of their role is realised.


	☐	☐
	
	
	
	Our Educational Leader assists all educators to promote children’s learning and development and, when necessary, facilitates discussions with families.


	
	

	
	
	
	Our Educational Leader leads the development of effective programs within our service and ensures the planning cycle is implemented effectively.


	
	

	
	
	
	Our Educational Leader supports and builds educators’ understanding of how to assess, plan for, and evaluate children’s learning, including supporting the development of documentation that is meaningful and relevant.


	
	

	
	
	
	Our educators are mentored and supported through professional learning communities, a positive organisational culture, and professional conversations.


	
	

	Development of professionals
	7.2.3
	Educators, co-ordinators and staff members’ performance is regularly evaluated, and individual plans are in place to support learning and development.
	All staff members and educators receive ongoing feedback about their performance and are supported to improve their practice.


	☐

	☐
	
	
	
	

	
	
	
	All staff members and educators self-assess their performance and set individual performance and learning goals.


	
	

	
	
	
	Our performance processes identify strengths and areas for development, and these areas are addressed.


	
	

	
	
	
	Our performance review process contributes to planning for educators’ ongoing learning and development.


	
	

	
	
	
	The effort, contribution, and achievements of all staff and educators are acknowledged and celebrated.


	
	



	[bookmark: _Toc51940712]Standard 7.2 Exceeding Themes

	Theme 1: Practice is embedded in service operations.

	

	Theme 2: Practice is informed by critical reflection.

	

	Theme 3: Practice is shaped by meaningful engagement with families and/or the community.

	







	[bookmark: _Toc168998137]Key improvements sought for Quality Area 7	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes
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