














SELF ASSESSMENT & QUALITY IMPROVEMENT PLAN

Keiki Trinity

CURRENT AS OF January 2026



[image: ]
















Contents
Service details	4
Operating hours	5
Additional information about your service	5
Service statement of philosophy	6
Quality Area 1 – Legislative requirements	8
Quality Area 1: Educational program and practice	9
Standard 1.1: The educational program enhances each child’s learning and development.	9
Standard 1.2: Educators facilitate and extend each child’s learning and development.	16
Standard 1.3: Educators and co-ordinators take a planned and reflective approach to implementing the program for each child.	20
Key improvements sought for Quality Area 1	25
Quality Area 2 – Legislative requirements	26
Quality Area 2 – Children’s health and safety	32
Standard 2.1: Every child’s health and wellbeing is safeguarded and promoted.	32
Standard 2.2: Each child is protected.	38
Key improvements sought for Quality Area 2	40
Quality Area 3 – Legislative requirements	40
Quality Area 3 – Physical environment	43
Standard 3.1: The design and location of the premises is appropriate for the operation of a service.	43
Standard 3.2: The service environment is inclusive, promotes competence and supports exploration and play-based learning.	48
Key improvements sought for Quality Area 3	54
Quality Area 4 – Legislative requirements	55
Quality Area 4 – Staffing arrangement	61
Standard 4.1: Staffing arrangements enhance children’s learning and development.	61
Standard 4.2: Management, educators and staff are collaborative, respectful and ethical.	66
Key improvements sought for Quality Area 4	71
Quality Area 5 – Relationships with children	72
Quality Area 5 – Relationships with children	73
Standard 5.1: Respectful and equitable relationships are maintained with each child	73
Standard 5.2: Each child is supported to build and maintain sensitive and responsive relationships.	76
Key improvements sought for Quality Area 5	80
Quality Area 6 – Legislative requirements	81
Quality Area 6 – Collaborative partnerships with families and communities	82
Standard 6.1: Respectful relationships with families are developed and maintained and families are supported in their parenting role.	82
Standard 6.2: Collaborative partnerships: Collaborative partnerships enhance children’s inclusion, learning and wellbeing.	89
Key improvements sought for Quality Area 6	94
Quality Area 7 – Legislative requirements	95
Quality Area 7 – Governance and leadership	106
Standard 7.1: Governance supports the operation of a quality service.	106
Standard 7.2: Effective leadership builds and promotes a positive organisational culture and professional learning community.	111
Key improvements sought for Quality Area 7	116

[bookmark: _Toc161230250]Service details 

	Service name 
	Service approval number 

	Keiki Trinity Early Learning
	

	Primary contacts at service

	Sarah Jones 
	

	Physical location of service 
	Physical location contact details 

	Street
	12K Longstaff Avenue
	Telephone
	(08)6500 2700

	Suburb
	Alkimos
	Mobile
	

	State/territory
	WA
	Fax
	

	Postcode
	6038
	Email
	Trinity@keikiearlylearning.com.au

	Approved Provider  
	Nominated Supervisor  

	Primary contact 
	Samantha Morrell
	Name
	Sarah Jones

	Telephone
	
	Telephone
	(08)6500 2700

	Mobile
	0409 938 871
	Mobile
	

	Email
	Sam@keikiearlylearning.com.au
	Email
	

	Postal address (if different to physical location of service)

	Street
	
	State/territory
	

	Suburb
	
	Postcode
	

	Educational leader

	Name
	Sarah Jones 

	Telephone
	6500 2700

	Email
	Sarah.jones@keikiearlylearning.com.au


[bookmark: _Toc304818737][bookmark: _Toc161230251]Operating hours
	  
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday
	Saturday
	Sunday

	Opening time
	          6:30 am
	6:30 am
	6:30am
	6:30 am
	6:30 am
	Closed
	Closed

	Closing time
	6:00 pm
	6:00 pm
	6:00 pm
	6:00 pm
	6:00 pm
	Closed 
	Closed





[bookmark: _Toc161230252]Additional information about your service

	Provide additional information about your service—parking, school holiday dates, pupil-free days, etc. 

	Keiki Trinity is located behind Coles in Trinity shopping complex
Parking available in the service car park
We are an Allergy aware service which includes eggs and nut free
Please ring the bell at the front door and a service iPad is located in the entry for you to sign in as a visitor
Hand sanitiser is located by the main door for your convenience 

	How are the children grouped at your service? 

	Keiki Trinity has 3 rooms in the service
Babies 6 weeks – 18/24mts depending on age and stage of child
Toddlers – 18/24mths- 2.5/3years – Depending on age and stage of child
Kindy – 2.5/3 – 5 years  - Depending on age and stage of child
Art studio open daily for all age groups to access

	Write the name and position of person(s) responsible for submitting this Quality Improvement Plan (e.g. Cheryl Smith, Nominated Supervisor)
	Sarah Jones, Nominated supervisor
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Insert Statement of Philosophy here ….

Our Philosophy
Our philosophy is our commitment to providing high quality care, drawing on The Rights of the Child, the National Quality Framework and a range of theorists. These include the Reggio Emilia approach to child-led learning, John Bowlby’s study of early attachment and Uri Bronfenbrenner’s theory that a child’s environment influences their growth and development.

Our family owned services share three core values: Our Community (staff, children, families and the wider community), The Whole Child (meeting the holistic needs of every child) and Earth to Sky (being aware of our environmental footprint and living a sustainable life).

Our Community  
Our relationships with children and families are strengthened as we consistently explore and develop a deeper understanding of the diversity and culture of families and the broader community. We respectfully acknowledge and share our knowledge of the Noongar people as the first traditional custodians of this land on which we teach. 

We believe the quality of each child’s environment influences how they grow and develop and acknowledge families as children’s first and most influential educators. We provide ongoing, high quality professional development for our teams to ensure each Educator has a deep understanding of the holistic needs of each child and can reach their full potential. 

We respect and welcome all contributions from children, families and community members to our shared space of play and learning. By creating an inclusive environment our curriculum is enriched and each child’s sense of belonging and development is enhanced, helping to create a strong foundation for lifelong learning. 

The Whole Child  
We believe every child is born full of potential with an innate desire to learn and explore their world. 
Our highly experienced teams provide beautiful, thoughtful environments where children are invited and encouraged to make their own choices, to explore the arts, enjoy physical play, practice mindfulness and develop meaningful, positive relationships with others. 

We understand that every child learns at their own pace, so we facilitate children to direct their own learning experience with a focus on their particular interests and needs. We follow the individual ‘meander’ of each child’s learning journey, observing and sharing the joys of wonder and discovery.

We believe the emotional needs of every child must be met first to enable them to participate, play and learn. Each child’s growing competence and confidence is supported in many ways, from the provision of healthy nutritious meals to flexible play spaces for physical activity.  

Earth to Sky  
Following in the steps of the Noongar people we empower children to develop a true appreciation and love of the natural environment and its relationship to their world. Free flow play and learning environments provide children with open access to beautiful outdoor garden areas and natural play resources.  

We encourage children to love and appreciate their world by being part of the environment and connecting with nature in their own way. Our role is to encourage children’s wonder and investigation of nature, modelling protection and care of the environment through conversations, projects and taking real action. As we model practices of sustainability, care and love for the environment we share important values which children and families will take with them long after they leave our care.     

At Keiki Trinity, we provide a haven of warmth, nourishment, and excitement where little ones can embark on a journey of growth and discovery. We cherish the uniqueness of each family and their special needs, and we strive to cultivate meaningful connections, embracing diversity and nurturing a sense of belonging within our community and beyond. Our vibrant outdoor spaces invites children to explore freely, seamlessly blending indoor and outdoor adventures, empowering them to take charge of their own learning and pursue their passions.






	[bookmark: _Toc161230254]Quality Area 1 – Legislative requirements  

	National Law and National Regulations
	Associated element
	Self-assessed status
	Actions if non-compliant

	S.51(1)(b)
	Conditions on service approval (educational and developmental needs of children)
	1.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.168
	Offence relating to required programs
	1.1.1
1.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.73
	Educational program
	1.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.74
	Documenting of child assessments or evaluations for delivery of educational program
	1.3.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.75
	Information about educational program to be kept available
	1.3.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.76
	Information about educational program to be given to parents
	1.3.3
	☒ Compliant
☐ Non-compliant
☐ N/A

	

	R.274A
NSW
	Programs for children over preschool age
	1.3.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.289A
NT
	Programs for children over preschool age
	1.3.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.298A
Queensland
	Programs for children over preschool age

	1.3.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	


 

	[bookmark: _Toc161230255]Quality Area 1: Educational program and practice

	[bookmark: _Toc161230256]Standard 1.1: The educational program enhances each child’s learning and development.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Approved learning framework


	1.1.1
	Curriculum decision-making contributes to each child’s learning and development outcomes in relation to their identity, connection with community, wellbeing, confidence as learners and effectiveness as communicators.

	Keiki Trinity educators use a range of methods to monitor children’s development. During playtime and supervision, they observe attentively, making mental notes, written observations, running records, and positive guidance records. Digital tools, such as photos and videos, further enhance the data collection process.
Parental involvement is pivotal. At the beginning of the year, parents complete a digital developmental milestone checklist, providing educators with a baseline understanding and supporting collaborative goal-setting. This partnership continues as children transition through classrooms, with parents invited to update the checklist and establish new goals alongside each new key educator. As children achieve milestones, families and educators work together to co-create new developmental goals.
	☒	☐
	
	
	
	Our programmes blend structured activities designed to support each child’s unique goals with playful exploration inspired by their interests. We don’t rush! Open-ended invitations to play are extended, allowing everyone to participate or revisit favourite activities at their own pace. Adaptable spaces are transformed to accommodate the flow of learning, guided by the children’s curiosity. For example, the library may host engaging story sessions but can also become a serene haven for quiet reflection.
	
	

	
	
	
	Our educational leader empowers educators through collaborative decision-making, guiding programme development through thoughtful reviews and discussions. Together, we evaluate learning outcomes and set intentional goals for each child, ensuring comprehensive support across all developmental areas. By leveraging the Early Years Learning Framework and individual milestones, educators tailor learning experiences to nurture individual strengths and identify exciting next steps. Our unique "free flow" environment, available across all age groups, allows children to explore their interests and engage in activities that match their abilities, fostering a lifelong love of learning.
	
	

	
	
	
	Our programme is child-centred, integrating children’s ideas and interests to enhance their engagement. Guided by our philosophy, which draws on the Rights of the Child, national frameworks, and various theorists, we actively incorporate principles of the Reggio Emilia approach to promote child-led learning. This is reflected in free-flowing activities and a flexible transition process between rooms, prioritising individual needs and developmental stages.

Open-plan indoor and outdoor spaces empower children to take ownership of their play and learning journey. Varied areas inspire exploration, revisitation, and self-paced play. Daily rhythms promote a relaxed, organic flow, guided by the children’s interests.
Progressive meals cater to individual needs and preferences, providing children with choices and encouraging self-management, supported by educators. Rest periods are also tailored to suit each child’s unique requirements.

"Earth and Sky" practices are integrated into our daily routines, drawing inspiration from the Noongar tradition. Children actively engage with gardens and natural spaces, benefiting from both intentional teaching moments and spontaneous learning opportunities. The introduction of real plants in toddler and kindergarten areas nurtures a sense of responsibility as children care for their environment.
	
	

	
	
	
	We actively involve families in understanding their child's learning journey. Our primary platform for communication is Xplor, where educators consistently share learning moments. These daily or weekly updates highlight your child's current learning, progress towards goals, and unexpected discoveries. Families are encouraged to comment and engage with these moments, promoting a strong sense of community connection.
Each year, educators conduct thorough developmental assessments, which are shared with families through meetings tailored to their individual needs. Feedback from these assessments, alongside family discussions, enables us to create personalised goals to support each child's ongoing growth.
For children transitioning to kindergarten, we prepare a transition-to-school document for both the family and the new school. This document outlines the child's strengths, achievements, and areas where additional support may be beneficial. All assessments are presented in a positive, warm, and accessible manner, focusing on each child's unique interests and abilities.

Sustainability is another key focus within our service. There is an abundance of loose parts across all three rooms, offering the children opportunities to explore and engage in creative play. For example, there are several boxes and containers of varying sizes and textures for exploration. These may be stacked, filled with resources, or shaken to produce different sounds. This type of play fosters curiosity and helps develop fine motor skills and hand-eye coordination, while also introducing children to everyday items they may encounter in society.

	
	

	Child-centred
	1.1.2
	Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program.
	During onboarding, we collect information from families about their children's strengths, interests, cultural backgrounds, and learning styles. This initial understanding serves as the foundation for our personalised approach. By providing engaging and adaptable environments, we encourage children to take ownership of their learning experiences.

Our educators carefully observe and reflect on children's interactions and activities. This continuous observation enables them to offer timely support and guidance, known as "scaffolding."
We seize everyday moments, both successes and challenges, as opportunities for intentional teaching. By building on children's natural curiosity, we enhance their knowledge and understanding.
We believe that authentic experiences spark the most meaningful learning. By embracing real-life moments as teaching opportunities, we help children connect their learning to the world around them.
	☒	☐
	
	
	
	We gather information about individual children, their families, cultural backgrounds, and the surrounding community. This information drives the development of programs that nurture learning, development, and well-being for all our students.
	
	

	
	
	
	Our educational programs incorporate planned experiences and strategies tailored to each child's specific goals. We strive to meet the needs of every family through our comprehensive and respectful orientation process.
	
	

	
	
	
	We integrate children’s emerging ideas to support their participation in the program, ensuring that their voices are heard and valued, and providing opportunities for them to shape their own learning. Educators engage in conversations and share ideas with children to gain insight into their interests, which informs the planning of meaningful experiences tailored to each child’s individual interests and developmental needs. 


We also gather information about children’s interests, through our weekly post ‘what happened at your house’ which shows children participating in activities like dance, soccer, or gymnastics. This enables us to set up tailored activities and experiences that align with their preferences. Children enjoy demonstrating the new skills they have learned through these activities to their peers.

Families are actively involved in supporting learning experiences. They express interest in participating in service events, such as reading stories for Grandparents Day. We also celebrate cultural diversity by inviting families to share their traditions during events such as Harmony Week, Diwali, and Lunar New Year.
	
	

	
	
	
	Through careful observation, we identify each child’s unique learning style, temperament, and interests. This valuable information informs our curriculum and guides further planning. Dedicated key educators are assigned to individual children, promoting a deeper understanding and providing personalised support throughout their learning journey within our program.

This continuity, particularly during transitions to different age environments, offers invaluable stability and enables consistent scaffolding by familiar educators. Additionally, the strong relationships fostered between key educators and families provide essential support during the transition process, ensuring a smooth and positive experience for all involved.
	
	

	Program learning opportunities
	1.1.3
	All aspects of the program, including routines, are organised in ways that maximise opportunities for each child’s
	Our programs and routines are designed to create an engaging learning environment for children. We integrate flexible daily rhythms to provide abundant opportunities for both individual and collaborative exploration. This approach allows children to revisit ideas, participate in open-ended discussions, and make independent decisions throughout the day.

For example, a group of inquisitive young children was recently observed constructing obstacle courses using loose materials. Educators monitored their play, providing support and guidance as needed. During this time, they facilitated a conversation about safety measures, such as taking cautious risks, and brainstormed additional resources to enhance the learning experience. These resources were then made available to the children throughout the week, enabling them to build on their developing interests and discoveries.

	☒	☐
	
	
	
	Our program fosters an environment where children are active participants in shaping their learning journey. They contribute to various aspects of program decision-making, including:

Children’s ideas and preferences inform the design and arrangement of our spaces, encouraging exploration and discovery.

We collaborate with children to establish routines and transitions that minimise waiting times and cater to individual needs. For example, implementing flexible mealtimes and sleep schedules enables children to engage in activities that align with their preferences and developmental stages.
A dedicated space invites children and families to share recipe ideas and contribute to menu planning. This collaborative approach ensures that meals are enjoyable and meet diverse dietary needs.
During events such as Reconciliation Week, we actively seek contributions from families to deepen children’s understanding and connect them to cultural experiences. This involvement empowers families and enables children to explore themes in meaningful ways.

We value open communication and utilise various channels to share updates and encourage family participation:
· Recipe ideas and event suggestions are readily visible in the entrance hall, promoting engagement.
· Educators share daily highlights and encourage feedback through informal conversations.
· Newsletters and announcements keep families informed and provide opportunities for online input.
· Event information and learning moments are displayed to facilitate ongoing dialogue and family involvement.

By actively involving children and families in program decisions, we ensure a learning environment that is responsive, engaging, and reflects the diverse needs and interests of our community.

	
	

	
	
	
	Our practice is responsive to the individual needs and preferences of each child, offering flexible transitions and routines. We provide age-appropriate choices throughout the day, promoting children's autonomy, self-help skills, and overall well-being. 

In Trinity’s interconnected environment, children are encouraged and supported to explore freely, with educators available to provide guidance. For instance, educators observe infants in the Baby Yard who show an interest in the larger space, facilitating their transition alongside them. We observe children taking ownership of this process, as demonstrated by their independent movement between the music wall and both sides of the yard. This fluidity works both ways, with older children visiting the babies, enriching their play
	
	

	
	
	
	Our educational program and practice policy and procedure outline and guide educators' practices to ensure we maximise opportunities for learning. Policies, procedures, and the daily curriculum are supported by a holistic approach to the educational program, providing opportunities to facilitate learning throughout the day. Our educational leader works alongside educators to provide support and mentorship in real-time, continually evolving to strengthen the educational program and practices. 

Educators, the educational leader, children, and families collaborate to implement changes that enhance learning outcomes, educator planning, observation, and scaffolding techniques.
For example, after reviewing the developmental milestones of children and aiming to scaffold their varied developmental needs, educators and the educational leader came together to reflect on the physical environment and its ability to meet the children's physical needs. Following discussions with the owner, the children shared ideas about elements they would like to see in the outdoor environment.

	
	





	[bookmark: _Toc161230257]Standard 1.2: Educators facilitate and extend each child’s learning and development.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Intentional teaching
	1.2.1
	Educators are deliberate, purposeful, and thoughtful in their decisions and actions.
	Recognising the importance of continuous improvement, we actively utilise team meetings as a platform for collaborative exploration and discussion of intentional teaching strategies. Further personalised support is provided through regular one-on-one meetings with the educational leader, allowing for tailored professional development interventions and ensuring the effective implementation of best practices. 

This dual approach ensures that educators are consistently evolving and equipped to provide the highest quality support for ongoing improvement.
	☒	☐
	
	
	
	We prioritise children’s success by consistently observing their learning, wellbeing, and engagement. This comprehensive information informs the creation of individualised learning plans for each child. Educators and the educational leader have collaboratively designed a tracking sheet to document all aspects of children’s learning, ensuring that each child is observed and planned for throughout their time in the service.

Dedicated key educators further record observations and insights that highlight each child’s development, individual needs, and next steps. Scaffolding experiences are then implemented to support future learning and engagement opportunities.

To ensure transparency and collaboration with families, we regularly share learning outcomes, scaffolding opportunities, and developmental progress via our app. This includes individual learning stories, snapshots of intentional teaching moments aligned with personal goals, and bi-annual summative assessments, enabling parents to stay informed and see their child’s progress throughout the year
	
	

	
	
	
	Our programs empower children through open-ended experiences and flexible scheduling, fostering thoughtful and challenging conversations across diverse spaces and times.

Children freely navigate dynamic learning environments, returning to ongoing projects throughout the day at their own pace. Experiences are readily available and adapt to evolving needs and interests.
We provide continuous, child-driven experiences across various times and spaces. Play areas, such as the home corner or building zone, remain undisturbed during transitions, allowing children to seamlessly resume their creations.

This uninterrupted engagement fosters a sense of ownership and deep learning, encouraging thoughtful dialogue and critical thinking within a supportive environment.
	
	

	
	
	
	We employ a variety of intentional teaching strategies to extend children’s play, including spontaneous experiences. For example, a child shared news of searching for different insects at home, which led to a wonderful spontaneous journey with a group of children, scaffolding their own learning. Educators intentionally taught around bugs, staying safe, and any other learning that arose. This has now led to a bug incursion to extended further on learning and teaching opportunities. 
	
	

	Responsive teaching and scaffolding
	1.2.2
	Educators respond to children’s ideas and play and extend children’s learning through open-ended questions, interactions and feedback.
	We foster a spirit of curiosity and risk-taking within our open-ended and flexible learning environments. Children are provided with ample opportunities to explore, experiment, and challenge themselves through play-based activities. For example, our thoughtfully designed outdoor areas integrate natural elements and loose parts into our programmes, offering limitless possibilities for exploration and discovery.
	☒	☐
	
	
	
	Building on children's natural curiosity, our program empowers them to become active investigators. They are encouraged to take the lead in exploring their interests, either independently or through collaborative projects with peers, educators, family members, and the broader community. This collaborative approach fosters a dynamic learning environment where diverse perspectives are valued, contributing to rich and meaningful discoveries. Furthermore, we regularly invite community members and families to participate in special events and celebrations throughout the year, further strengthening our sense of community and collective learning journey.
	
	

	
	
	
	Throughout the day, educators actively listen to and engage with children's ideas and interests, using them as springboards for exploration and deeper learning. These spontaneous learning moments are documented in daily journals and reflections, ensuring continuity and extension. Additionally, collaborative mind maps and reflections are incorporated into floor books and daily reflection books, fostering ownership and shared understanding.
	
	

	Child directed learning
	1.2.3
	Each child’s agency is promoted, enabling them to make choices and decisions that influence events and their world.
	At Keiki, we empower children to be active participants in their learning by fostering a culture of choice. We carefully design our play experiences, routines, and physical environment to provide them with a diverse range of options throughout the day.

Our unique "free flow" approach allows children to navigate seamlessly between indoor and outdoor spaces. Each day, our environment is filled with stimulating "provocations" – open-ended invitations to explore, imagine, and create. We have also cultivated a magnificent garden that sparks curiosity and provides countless opportunities for adventurous exploration.

To facilitate this free flow, our educators follow a flexible, collaborative schedule. They communicate openly across different rooms, ensuring children have access to diverse environments and opportunities throughout the day. This collaborative approach fosters a sense of community and enables children to benefit from the expertise of all our educators.
	☒	☐
	
	
	
	Instead of pre-determined plans, our program thrives on the dynamic energy of children's spontaneous ideas. Whether constructing elaborate castles or embarking on imaginary adventures, their play sparks new learning opportunities. By actively listening and strategically questioning, educators ensure that resources and guidance flow seamlessly, enriching the exploration of children's unique perspectives.
	
	

	
	
	
	We go beyond merely observing children at play. We actively create opportunities for them to explore diverse identities and perspectives. This includes thoughtfully curated, real-life materials that ignite curiosity and encourage children to step into various roles, promoting empathy and understanding in a playful and engaging manner.
	
	

	
	
	
	Our program prioritises open-ended resources and materials that ignite children's self-expression, imagination, and investigative spirit. These materials provide children with the freedom to play, experiment, create, and interpret the world around them in their own unique ways. To further enhance these experiences, we utilise the Xplor platform to seamlessly gather resource suggestions from families and the community, ensuring a continuous flow of open-ended learning opportunities.
	
	









	[bookmark: _Toc161230258]Standard 1.3: Educators and co-ordinators take a planned and reflective approach to implementing the program for each child.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Assessment and planning cycle
	1.3.1
	Each child’s learning and development is assessed or evaluated as part of an ongoing cycle of observation, analysing learning, documentation, planning, implementation, and reflection.
	Our observations and documentation practices prioritise children’s uninterrupted learning experiences. We use a variety of methods, including video, photographs, and written notes, to capture authentic moments of learning without disrupting participation. This in-the-moment approach ensures that the information gathered is directly relevant, enabling a deep understanding of each child’s knowledge, skills, and comprehension. Through reflection and analysis, these insights are used to provide effective and timely scaffolding, supporting each child’s unique learning journey.
	☒	☐
	
	
	
	Our educational program unfolds through a dynamic curriculum planning cycle. This cycle continuously integrates children’s current interests, skills, and areas for growth while embracing their cultural backgrounds and fostering well-rounded development.

Families are active partners in shaping the daily curriculum. Through warm greetings at arrival and departure, we gather valuable insights. Children are also empowered to share their ideas throughout the day, with responsive educators ready to listen and collaborate. All contributions are carefully documented in our accessible planning diaries and reflection books, inviting parents to review, add their perspectives, and actively participate in this journey.

Beyond the curriculum, our dedicated educators meticulously curate the learning environment. Intentional setups spark curiosity and exploration, while diverse teaching strategies cater to individual needs and learning styles, nurturing each child’s potential to the fullest.

	
	

	
	
	
	Our educational leader acts as a guiding force, empowering educators to thoroughly understand the program planning cycle. This ensures that both individual and group-based programs are tailored to meet the unique needs of each child's learning journey. Through collaborative mentorship and active engagement in the classroom, the leader promotes a hands-on approach to fostering development and consolidating knowledge. By continuously evaluating the effectiveness of learning experiences, environments, and pedagogical practices, the leader ensures age-appropriateness and alignment with the evolving needs, interests, and growth of children.
	
	

	
	
	
	To support children's understanding of their learning journey, information about their experiences is readily accessible. Environments are designed to highlight current learning moments, fostering discussions and the revisiting of key concepts. Additionally, photo books documenting past experiences are easily available, encouraging children to independently or collaboratively deepen their knowledge, recall previous learning, and reflect on their progress.
Information about children's learning is shared meaningfully with families and the local community through a variety of methods, ensuring relevance and engagement for all involved.
	
	

	
	
	
	We conduct an in-depth analysis of each child's journey, consistently assessing their progress through the EYLF learning outcomes and milestones. This analysis, further enriched by the insights of respected theorists aligned with our philosophy and practices, shapes our planning for both individual children and groups. It provides a comprehensive understanding of their needs and areas for development.

We carefully document this essential information using a range of methods, ensuring that we can track progress and personalise learning opportunities to meet each child's unique needs. Both intentional learning activities and spontaneous moments of discovery throughout the day are captured.
These documented moments are then thoughtfully analysed and reflected upon. The insights gained serve as stepping stones for scaffolding the daily program. Additionally, we share these experiences with families via the Xplor app, keeping them informed about the rich learning opportunities and experiences their children engage in.

	
	

	Critical reflection
	1.3.2
	Critical reflection on children’s learning and development, both as individuals and in groups, drives program planning and implementation.
	Through ongoing critical reflection and observation, we continually update our Strategic Inclusion Plan. This iterative process enhances educators' knowledge and skills, empowering them to identify and implement improvements that support children's participation, development, and learning. Collaborative efforts ensure that adaptations are made to promote inclusive practices and remove barriers to participation, fostering a genuinely inclusive environment for all learners.
	☒	☐
	
	
	
	We analyse transitions between activities and throughout the day to ensure they are smooth, supportive, and engaging for all children.

Our routines are regularly evaluated for effectiveness and adapted to optimise learning and wellbeing.
We reflect on both the physical and emotional learning environments, making adjustments to foster engagement, exploration, and positive interactions.

The curriculum is continually assessed for its effectiveness in meeting individual and group needs, with data-driven modifications implemented to achieve optimal learning outcomes.

This reflective process is documented through multiple channels, including detailed notes in staff meetings, daily curriculum planning documents, and specific observation records.

	
	

	
	
	
	Our educational leader cultivates a learning environment where educators are empowered to critically question, collaborate, and innovate for the benefit of our children. Through collaborative reflection and respectful dialogue, we collectively assess and enhance the effectiveness of our practices and the quality of student learning experiences.
	
	

	
	
	
	Our curriculum is built on a strong foundation of deep understanding of each child. We begin by gathering information through the "Understanding My Child" document completed by new families. This serves as the basis for an in-depth orientation discussion, enabling us to fully appreciate each child's unique cultural background, interests, goals, and abilities.
	
	

	
	
	
	To ensure an inclusive learning environment where every child is fully engaged, we have implemented a daily reflection process. Educators record their observations in dedicated journals and diaries, considering questions such as:
· How effectively is the program inclusive and engaging for all learners?
· Are there any obstacles hindering individual participation?
· What adjustments can we make to remove these barriers and optimise inclusion?

Drawing on these daily reflections, we actively enhance the program’s inclusivity by addressing identified needs, developing Individualised Plans to overcome participation barriers, and collaborating with colleagues and families to foster a truly inclusive learning community.

	
	

	Information for families
	1.3.3
	Families are informed about the program and their child’s progress.
	Informed by a collaborative approach, our diverse documentation strategies cater to the individual preferences of families in receiving information about their child’s progress. While verbal communication remains a cornerstone, fostering personalised interactions and immediate feedback loops, we also leverage technology through platforms like Xplor, hubs, emails, and Facebook to enhance accessibility and provide flexibility in sharing information.
	☒	☐
	
	
	
	We are committed to sharing information about each child’s developmental needs, interests, experiences, participation, and progress with their families. We recognise the importance of open communication and strive to ensure all families have access to relevant information, regardless of their preferences.
We employ a variety of communication channels to reach all families effectively, including:
· Regular two-way conversations: Informal chats, scheduled meetings, and parent-teacher conferences.
· Targeted communication: Emails and phone calls for timely updates, reminders, and specific concerns.
· Personalised journals: Documenting children’s achievements, activities, and observations for continuous communication and feedback.
· Flexible scheduling: Offering meetings at mutually convenient times to accommodate diverse family schedules and priorities.
We believe this multifaceted approach fosters strong partnerships with families, leading to increased family engagement and collaboration in children’s learning and development, enhanced understanding of individual needs and progress, and timely problem-solving and support when required.
	
	

	
	
	
	We prioritise open communication with families regarding their child’s learning journey. All learning plans, reflections, and key experiences are readily accessible through multiple channels.

Curriculum plans are clearly displayed in each learning environment, allowing parents and families to view them at their convenience.

We also share key aspects of the daily curriculum via our app and Facebook page, accommodating families with busy schedules who may not always be able to access information in person. This approach ensures that all families remain informed and actively involved in their child’s learning experiences.
This multi-faceted communication strategy guarantees transparency and fosters strong partnerships with families. By understanding what their child is learning and experiencing, families are better equipped to support development at home, creating a cohesive and supportive learning environment.
	
	

	
	
	
	Our program proactively identifies and removes barriers to foster strong family engagement in their child's learning journey. Through continuous communication and collaboration, we customise our approach to address individual needs.
	
	







	[bookmark: _Toc161230259]Key improvements sought for Quality Area 1	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	1.3.2
	Program daily critical reflections
	Robust monthly and bi-monthly reflections that capture both intentional and spontaneous learning moments, with learning journeys documented in various forms.
	M
	Mentoring educators; providing personalised professional development for educators; educational leader to support in-the-moment learning.
	Comprehensive and meaningful reflections documented consistently; evidence of intentional and spontaneous learning captured across all classrooms.
	ongoing
	September 2025 We engaged with childcare experts who provided a structured template for critical reflections. This template included a clear breakdown of how to capture both intentional and spontaneous learning moments, as well as practical strategies for implementing bi-monthly reflections. 
Educators were guided on how to document observations, analyse learning outcomes, and use these insights to inform curriculum planning. 
The collaboration with experts also offered opportunities for professional discussion, mentoring, and feedback, ensuring that our reflection process is both rigorous and meaningful.

January progress notes
Monthly and bi-monthly practices are now embedded and rich in content allow educators to reflect on achievements and improvements that have happened throughout the month. This also allows us to look at area’s such as principles, practices, Keikiss philosophy, SDG, UNRC and a range of theorists. 

	1.3.2
	Educators reflecting on their own personal practice
	For critical reflection to become consistent and embedded across the service
	H
	Mentoring, timelines, journals, regular check-ins; engagement with childcare experts.
	Evidence of consistent, high-quality critical reflections across all educators; reflective journals and documentation regularly updated; improvements in curriculum planning and program delivery informed by reflections
	ongoing
	September 2025 We engaged with childcare experts who provided a structured reflection template, including guiding questions and practical examples. This resource was used to further develop critically reflective practice and embed consistent reflection processes across the service, supporting ongoing professional growth and the continual improvement of program delivery.

January progress notes
Individual reflections are completed every few months across the Centre, Centre Manager/Ed Leader is looking at creating educator journals to reflect on their own practices/achievements and improvements at the end of the week in an informal and open way that allows open thoughts in a safe space.





	[bookmark: _Toc161230260]Quality Area 2 – Legislative requirements      

	National Law and National Regulations
	Associated element
	Self-assessed status
	Actions if non-compliant

	S.51(1)(a)
	Conditions on service approval (safety, health, and wellbeing of children)
	2.1.1, 2.1.2
2.1.3, 2.2.1
2.2.2, 2.2.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.162A
	Persons in day-to-day charge and nominated supervisors to have child protection training
	2.2.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.165
	Offence to inadequately supervise children
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.166
	Offence to use inappropriate discipline
	2.1.1
2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.167
	Offence relating to protection of children from harm and hazards
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.170
	Offence relating to unauthorised persons on education and care service premises
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.171
	Offence relating to direction to exclude inappropriate persons from education and care premises
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.77
	Health, hygiene and safe food practices
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.78
	Food and beverages
	2.1.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.79
	Service providing food and beverages
	2.1.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.80
	Weekly menu
	2.1.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.81
	Sleep and rest
	2.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.82
	Tobacco, drug and alcohol-free environment
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.83
	Staff members and family day care educators not to be affected by alcohol or drugs
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.84
	Awareness of child protection law
	2.2.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.85
	Incident, injury, trauma and illness policies and procedures
	2.1.2 
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.86
	Notification to parents of incident, injury, trauma and illness
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.87
	Incident, injury, trauma and illness record
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.88
	Infectious diseases
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.89
	First aid kits
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.90
	Medical conditions policy
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.91
	Medical conditions policy to be provided to parents
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.82
	Tobacco, drug and alcohol-free environment
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.83
	Staff members and family day care educators not to be affected by alcohol or drugs
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.84
	Awareness of child protection law
	2.2.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.85
	Incident, injury, trauma and illness policies and procedures
	2.1.2 
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.86
	Notification to parents of incident, injury, trauma and illness
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.87
	Incident, injury, trauma and illness record
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.88
	Infectious diseases
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.89
	First aid kits
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.90
	Medical conditions policy
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.91
	Medical conditions policy to be provided to parents
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.92
	Medication record
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.93
	Administration of medication
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.94
	Exception to authorisation requirement—anaphylaxis or asthma emergency
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.95
	Procedure for administration of medication
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.96
	Self-administration of medication
	2.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.97
	Emergency and evacuation procedures
	2.2.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.98
	Telephone or other communication equipment
	2.2.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.99
	Children leaving the education and care premises
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.100
	Risk assessment must be conducted before excursion
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.101
	Conduct of risk assessment for excursion
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.102
	Authorisation for excursions
	2.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	




	[bookmark: _Toc161230261]Quality Area 2 – Children’s health and safety    

	[bookmark: _Toc161230262]Standard 2.1: Every child’s health and wellbeing is safeguarded and promoted.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Wellbeing and comfort
	2.1.1
	Each child’s wellbeing and comfort is provided for, including appropriate opportunities to meet each child’s need for sleep, rest and relaxation.
	We believe in partnering with families to ensure a smooth and comfortable toilet training experience for children.
Open communication between educators and families is encouraged to discuss individual needs and preferences, ensuring each child’s routine is respected.

To make the transition as seamless as possible, children are invited to bring their preferred potty from home, fostering familiarity and continuity with family routines.
We actively engage with families by offering free informative evenings dedicated to toilet training, providing valuable resources and creating a supportive community for sharing strategies and experiences.

	☒	☐
	
	
	
	Our approach to addressing individual clothing needs and preferences is shared openly with families. We respect the clothing choices of children and families, and where necessary, collaborate with families to reach agreements that also consider children’s health and safety requirements.

We respect cultural practices and requirements, provided they align with our policies and risk assessments. Children with specific religious or dietary needs are documented and clearly identified on charts in the kitchen and on trolleys.
Meetings with families are conducted to discuss the ingredients in foods of concern, ensuring clear communication of their preferences and requirements. Families are also invited to contribute recipes or ideas for our seasonal menus, supporting inclusion and diversity in our program.
	
	

	
	
	
	We prioritise children’s well-being by ensuring our sleep and rest practices align with current best practices for health, safety, and individual needs. This commitment begins at enrolment, when families receive a comprehensive overview of our approach.
We further empower families by sharing detailed policies and procedures related to children’s well-being, actively discussing them during enrolment, and offering opportunities for clarification and feedback.

Our dedication to continuous improvement includes regular policy reviews by educators. Additionally, 13th August 2025,  educators participated in a safe sleep training workshop led by Robert from Childcare Experts, enhancing knowledge and ensuring consistent, safe practices across the service.

	
	

	
	
	
	Every child's right to privacy is respected and upheld during toileting and dressing/undressing routines. We foster a calm and supportive environment where each child's individual needs and family traditions are valued. Our relaxed and positive approach accommodates each child's unique toileting and dressing preferences, promoting a sense of autonomy and well-being.
Parents receive daily updates on their child's toileting and dressing patterns, ensuring open communication and collaboration through our app and verbal communication at drop off/pick up. 
	
	

	
	
	
	Our Rhythm program promotes a child-centred approach by offering a variety of stimulating and relaxing activities. This caters to individual preferences and respects children's autonomy in choosing their level of participation, ensuring their daily needs for both active exploration and calm moments are met.
	
	

	Health practices and procedures
	2.1.2
	Effective illness and injury management and hygiene practices are promoted and implemented.
	We prioritise the well-being of children by closely monitoring their health and safety. We achieve this through the following measures:

Our educators diligently observe children for any signs of illness or injury, systematically documenting these observations using detailed incident and illness forms.

We share this information openly with families through phone calls and collection handovers. To ensure full understanding, we review the forms together and address any questions.
In the case of head injuries, we provide families with follow-up information and guidance on what to monitor at home. This approach reinforces communication and empowers families to care for their children effectively.

We collate this information in a spreadsheet, enabling us to identify patterns and adapt our supervision strategies to better meet each child's individual needs and respond to behavioural changes throughout the day.

This approach demonstrates our commitment to proactive observation, clear communication, and data-driven decision-making, ultimately fostering a safe and healthy environment for all children.
	☒	☐
	
	
	
	Cultivating a healthy and safe environment at our service goes beyond simple rules. Children actively collaborate with educators to establish guidelines and routines that promote well-being. They take ownership of hygiene practices, such as table wiping, hand washing, and cleaning, fostering responsibility and a deeper understanding.
Educators use everyday activities, like fire drills, as intentional teaching opportunities, building confidence and knowledge. This collaborative approach ensures our environment dynamically adapts to children's changing abilities and needs, creating a space where everyone feels secure and thrives.

	
	

	
	
	
	Our commitment to a healthy and safe environment involves actively sourcing and implementing current guidelines from recognised authorities. 
Resources such as Staying Healthy 6th Edition and Get Up & Grow form the foundation of our policies and procedures. We also adhere to guidance from the Department of Health and ECRU, particularly in relation to COVID-19. This information is consistently communicated to families and educators and directly informs the ongoing enhancement of our health and safety measures.
	
	

	
	
	
	Families receive comprehensive hygiene information through multiple channels:
• Family Handbook: Emailed at enrolment, outlining key procedures.
• Verbal Communication: Educators provide regular health and safety updates and share information regarding infectious diseases.
• Policy and Procedure Updates: Families are promptly informed of any changes and receive policy reviews each quarter.
	
	

	
	
	
	Visual aids displaying proper hand-washing techniques, nappy changing/toileting procedures, and food preparation guidelines are readily accessible throughout the service and available at educator and eye-height for children.

Educators receive regular training to stay current on best practices in these areas.

Families can easily access and provide feedback on all policies and procedures through QR codes prominently displayed in the foyer. Paper copies are also readily available. Updates are highlighted and communicated to all stakeholders.

Convenient hand sanitiser stations are located throughout the service, including in the foyer, reception, and at room entrances. Hand sanitiser is also available in rooms for everyone's use.

Centre tours highlight the unique bedding bags designed to prevent cross-contamination and request that they be taken home for laundering. This allows children to enjoy the comfort of familiar scents and potentially reduces skin irritation from home-specific detergents.
	
	

	Healthy lifestyle
	2.1.3
	Healthy eating and physical activity are promoted and appropriate for each child.
	We actively promote relaxed and enjoyable mealtimes for children by incorporating engaging activities, fostering open communication, and establishing consistent routines. We role model, implement, and reinforce healthy eating and nutrition practices while dining with the children. This dedicated approach fosters well-being, self-confidence, and informed decision-making about healthy choices, empowering children throughout their lives.
	☒	☐
	
	
	
	We prioritise healthy eating habits for our children, following the Australian Government’s Get Up & Grow and Dietary Guidelines. Families, educators, and the community actively contribute to the development of our diverse menus, ensuring inclusivity and consideration of individual preferences.
Twice a year, meal ideas are collected from all Keiki services, resulting in a wide variety of dishes. These options are carefully evaluated and adapted to meet nutritional standards. The finalised menus are readily available for families and visitors at reception.
Special occasions are incorporated into our meal plans, with unique dishes offered on the corresponding days.
Once a week, following the July school holidays, Pre-Kindy and Kindy children participate in a culinary activity, preparing their own lunches. Children bring their empty lunchboxes, while we provide deconstructed sandwich fillings, bread, and fruit. This engaging activity allows them to explore different flavour combinations, learn food safety practices, and develop basic skills such as using a knife and managing their lunchboxes.

	
	

	
	
	
	Our physical activity planning integrates the unique voices of each child, creating play opportunities that celebrate their individual abilities, backgrounds, and cultural diversity. We foster a supportive environment where children are encouraged to embrace safe and mindful risk-taking within their play, empowering them to explore their capabilities and grow with confidence.
	
	

	
	
	
	Our program fosters physical activity tailored to each child's abilities, promoting holistic development. This includes offering both calming/passive playtime options and energetic outdoor adventures. Children have continuous access to a variety of indoor and outdoor environments, encouraging them to experiment, refine skills, and confidently explore. As evidence of this approach, a child-initiated request for movement during rest time in the kindergarten room led to weekly yoga sessions, demonstrating how we adapt to children's needs and interests.
	
	

	
	
	
	We believe in partnering with families to cultivate healthy, active lifestyles for children. We share evidence-based information about the critical role physical activity plays in children's physical and mental development.

We provide accessible information about the health benefits of active play, including improved cardiovascular health, bone strength, coordination, and weight management. We ensure this information is clear, relevant, and easy to understand.

During individual and group learning moments, we integrate physical activities that support children's developmental needs. This personalised approach allows us to address each child's unique strengths and areas for improvement.

We maintain open lines of communication with families, sharing information and progress updates about their children's physical activity engagement. We welcome questions and encourage feedback to ensure a collaborative approach to children's well-being.

	
	







	[bookmark: _Toc161230263]Standard 2.2: Each child is protected.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Supervision
	2.2.1
	At all times, reasonable precautions and adequate supervision ensure children are protected from harm and hazard.
	To foster a safe environment, we maintain ongoing open dialogue with children about safety concerns, the correct use of equipment, and how to navigate potential environmental hazards. Whenever possible, we empower children to actively participate in creating safety rules that are relevant and understandable to them.
	☒	☐
	
	
	
	In line with best practices, we prioritise safeguarding children from harmful UV rays. Regular discussions on sun safety empower children with knowledge and help build positive habits. Additionally, our educators use the SunSmart app to monitor UV levels, enabling the proactive implementation of protective measures, such as seeking shade, wearing hats, and applying sunscreen
	
	

	
	
	
	Continuous communication among colleagues ensures all areas remain supervised while respecting children's privacy. Through ongoing dialogue, we guarantee full supervision without compromising children's privacy.
	
	

	
	
	
	Our safe sleep practices follow Red Nose recommendations and are consistently implemented. Our cots and other bedding equipment, such as mattresses, meet Australian standards. Educators will attend sleep safe training in February 2026.
	
	

	
	
	
	Our Quality Improvement Plan outlines a comprehensive approach to supervising children in both indoor and outdoor environments. This includes robust protocols for nap and mealtimes, as well as toileting and nappy changing, ensuring the safety and well-being of every child throughout their stay.
	
	

	Incident and emergency management
	2.2.2
	Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and implemented.
	We proactively share our comprehensive emergency procedures and incident management plans with families, ensuring they understand their role in keeping our community safe.

We provide clear and accessible information to families about emergency drills, evacuation routes, and communication protocols in the event of an incident.

As part of our commitment to transparency and safety, we regularly communicate details of our emergency plans and incident management procedures to fam
	☒	☐
	
	
	
	Staff actively participate in training sessions to gain proficiency in using emergency equipment
	
	

	
	
	
	We have emergency procedures that include instructions for responding to emergencies, as well as an evacuation plan. We practice evacuations, lockdowns, and medical emergencies every three months.
	
	

	
	
	
	Our service maintains comprehensive emergency response plans addressing potential medical emergencies that may impact individuals we support. These plans detail the management of asthma attacks, anaphylactic reactions, and epileptic seizures, ensuring prompt and appropriate interventions tailored to each scenario.
	
	

	
	
	
	In collaboration with educators, children, families, and visitors, we regularly conduct, practice, and evaluate emergency drills. This collaborative approach ensures everyone understands their roles and responsibilities while fostering a culture of safety and preparedness.
	
	

	Child protection
	2.2.3
	Management, educators, and staff are aware of their roles and responsibilities to identify and respond to every child at risk of abuse or neglect.
	By providing ongoing child protection training, we empower our educators to identify and address any concerns regarding children's well-being, upholding our commitment to their safety. All educators have completed Mandatory Reporting training and must have before commencement into working at Keiki. 
	☒	☐
	
	
	
	We ensure all educators, both new and returning, are aware of their vital role in safeguarding children, including understanding the individual needs of those in our service.
	
	

	
	
	
	All families receive clear and accessible information about our child protection policies and procedures.
	
	

	
	
	
	We maintain an up-to-date directory of local community resources equipped to support children, families, and service staff in addressing concerns about child abuse and neglect.
	
	

	
	
	
	Protective behaviour strategies are embedded throughout our educational programs and practices.
	
	







	[bookmark: _Toc161230264]Key improvements sought for Quality Area 2	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	2.2.3
	New staff to have stronger knowledge and understanding of child protection law and responsibilities
	All staff to be confident with child protection and mandatory reporting guidelines
	H
	All staff to complete child protection training and mandatory reporting (refresher if required) 
Provide resources and guidance documents 
Conduct in-person and online training (13th August at Mindarie Keys) 
Include child safety month activities with staff completing survey on 1Place
Conduct follow-up assessments and scenario-based discussions to ensure knowledge retention and confidence.

	All staff demonstrate confidence in child protection procedures and mandatory reporting; completion of training and survey
	February 2026
	January progress notes
Professional Development has been organised for February 2026 with childcare experts.

Child safety month was introduced into the Centre and carried on as intentional teaching to become embedded into our everyday practices.

Room Leader meetings have been introduced, and reflective conversations are had during this time about our practices around child protection law and responsibilities. 



	2.2.1
	Sun safety / hats not being worn consistently
	All children and educators to consistently follow sun safety practices throughout the year, in line with our policies
	H
	Management reminders to staff and families 
Clear communication of expectations to educators and children 
Role modelling by educators 
Regular visual checks during outdoor activities 
Include sun safety education in daily routines and activities
	All children and educators consistently wear hats and follow sun safety procedures; observed adherence during outdoor activities
Educators record any lapses and discuss improvements in team meetings.
Review sun safety practices at the start of each term to ensure ongoing compliance.

	On-going
	January progress notes
Still have on-going concern about this, practices have slightly improved.
Room Leader meetings have been introduced to ensure Room Leaders stay on top of practices.
Centre Manager and 2IC are now spending more time reviewing educators’ practices and guiding them to wear hats and having educational conversations about the reasons why.

	
	
	
	
	
	
	
	











	[bookmark: _Toc161230265]Quality Area 3 – Legislative requirements   

	National Law and National Regulations
	Associated element
	Self-assessed status
	Actions if non-compliant

	R.103
	Premises, furniture and equipment to be safe, clean and in good repair
	3.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.104
	Fencing
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.105
	Furniture, materials and equipment
	3.2.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.106
	Laundry and hygiene facilities
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.107
	Space requirements—indoor
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.108
	Space requirements—outdoor
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.109
	Toilet and hygiene facilities
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.110
	Ventilation and natural light
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.111
	Administrative space
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.112
	Nappy change facilities
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.113
	Outdoor space—natural environment
	3.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.114
	Outdoor space—shade
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.115
	Premises designed to facilitate supervision
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.116
	Assessments of family day care residences and approved family day care venues
	3.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.117
	Glass (additional requirement for family day care)
	3.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.274
NSW
	Swimming pools
	3.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.345
Tasmania 
	Swimming pool prohibition
	3.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	





	[bookmark: _Toc161230266]Quality Area 3 – Physical environment    

	[bookmark: _Toc161230267]Standard 3.1: The design and location of the premises is appropriate for the operation of a service.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Fit for purpose

	3.1.1
	Outdoor and indoor spaces, buildings, fixtures and fittings are suitable for their purpose, including supporting the access of every child.
	Our thoughtfully designed environment prioritises both safety and the diverse play preferences of children.

The environment provides ample space for solitary play, group work, and collaborative activities, ensuring that everyone feels comfortable and respected.

In collaboration with children, our staff have carefully crafted zones for specific purposes, including serene spaces for relaxation, reading, and quiet conversations (both indoors and outdoors).

Children enjoy seamless transitions between indoor and outdoor areas, fostering independent choices and exploration. Easy access to bathrooms is available from both indoor and outdoor spaces.
Strategic furniture placement encourages free movement for all children.

Children actively choose their play experiences, engaging in both small and larger groups within the various rooms.

Younger children and those developing their mobility skills receive dedicated support from educators to access all areas, both inside and outside. Children with developing skills are encouraged and given ample time to practice and explore in a safe and nurturing environment.

	☒	☐
	
	
	
	The entrance features a well-equipped administration space with secured filing cabinets for confidential documents, ensuring efficient operations.
We offer a designated "Community Hub Room" for private conversations between parents, educators, and external agencies, guaranteeing confidentiality and comfort.
A dedicated staff room with a solid door provides educators with a tranquil space for relaxation and rejuvenation during breaks, fostering their well-being and energy levels
	
	

	
	
	
	At Keiki Trinity, we are committed to ensuring a fully accessible environment for every child, family, educator, and staff member.

Our entrance, doors, paths, and rooms are all on ground level, eliminating the need for steps or ramps. The car park is accessible with designated disabled parking spaces and a clear path to the building.
We readily implement adaptive equipment to support the inclusion of all children with diverse needs.

We collaborate with Communicare for inclusion support, including advice on room structure, environment, and accessing ISS funding.
As part of a larger organisation, we have access to additional funding for acquiring furniture and equipment to meet individual needs. We can also share resources between our centres when necessary.
	
	

	
	
	
	We prioritise children's well-being and development by carefully curating our environment.

We thoughtfully group children to minimise injury risks and conflict, ensuring each child feels comfortable and included.
Prolonged exposure to loud noises can be detrimental, so we manage soundscapes by offering quiet areas and strategically using materials to absorb noise.

Our environments are designed to be engaging and encourage play and interaction, but not overwhelming. Openness and free flow allow children to move freely and find a space that suits their needs.
An open door to the outdoors provides ample space for children to explore and enjoy fresh air.
The brick wall surrounding the outdoor area effectively buffers noise from the road and shopping centre, creating a peaceful haven for play and relaxation.
	
	

	
	
	
	Our learning environment is dynamic! We continually assess the impact of furniture and equipment placement on children's experiences through collaborative observation with educators, children, and families. This ongoing reflection allows us to tailor the space to children's needs, as demonstrated by recent additions such as a small café table in the sandpit to inspire imaginative play and closer-positioned tables in the baby room to support early walkers. All such adjustments are documented in our reflection diaries.
	
	

	Upkeep
	3.1.2
	Premises, furniture and equipment are safe, clean and well maintained.
	We prioritise the safety of our children by implementing a comprehensive system of regular checks and maintenance monitoring for our buildings and equipment.

Building checks:
· Daily: Visual inspections of common areas and high-traffic zones.
· Weekly: Detailed inspections of individual rooms and equipment.
· Monthly: Inspections by qualified professionals for specific systems (e.g., fire alarms, HVAC).

Documentation:
· Completed daily checklists ensure all areas are covered, with cleaning and checking tasks recorded.

Pre-session checks:
· Each morning and afternoon, educators conduct checks of the garden and equipment to ensure their safety for children.

Open checklist:
· A dedicated tool captures daily garden checks for transparent tracking.

Maintenance:
· Internal app: An internal app promptly notifies the maintenance team of any identified issues requiring attention.

This system ensures proactive identification and swift action on potential safety concerns, contributing to a safe and secure environment for all.
	☒	☐
	
	
	
	At our service, we prioritise the safety and well-being of children above all else. This principle extends to how we arrange equipment, furniture, and learning experiences. We strictly adhere to safety guidelines established by recognised authorities and manufacturers, ensuring that every element within our environment meets these rigorous standards.

Furthermore, we emphasise the critical role of visibility in creating a safe space for children. We utilise supervision guides to strategically arrange furniture and equipment, allowing educators to maintain an uninterrupted line of sight and readily respond to children's needs.

Finally, we equip our educators with the knowledge and skills necessary to uphold these safety best practices. All educators undergo a comprehensive induction program that thoroughly covers safety protocols and proper equipment arrangement procedures. This ensures consistent implementation of safety measures across our entire service.
	
	

	
	
	
	Our commitment to providing a safe and secure environment for children extends to actively identifying and managing potential hazards. We achieve this through comprehensive risk assessments implemented across all facets of our service.

Scheduled evaluations of both indoor and outdoor areas, including the kitchen, occur every six months or as needed to address changes or concerns.

Dedicated risk assessments are prepared for planned outings and activities within the service (incursions). Additionally, each excursion venue benefits from a pre-visit assessment prior to children's arrival.
All risk assessments are developed with the valuable input and expertise of our educators, ensuring comprehensive coverage and informed decision-making.
This multi-pronged approach to risk assessment helps us proactively identify and manage potential hazards, fostering a safe and nurturing environment for children to thrive.
	
	

	
	
	
	Prioritising the safety of children and staff, we meticulously adhere to Australian Standards for all equipment, including cots, climbing structures, and other resources used within our environment. Additionally, we rigorously inspect all furniture, including upcycled items, to ensure their continued compliance with these safety regulations.
	
	

	
	
	
	Our commitment to children's well-being extends to ensuring a clean and sanitized environment. We adhere to recognised guidelines by implementing regular cleaning schedules for all toys and equipment used by children. This practice is supported by a robust cleaning procedure and a comprehensive checklist, ensuring consistent and thorough sanitisation.

Building upon our established standards, we have developed a dedicated COVID-19 cleaning procedure and policy. This additional layer of protection prioritises the health and safety of children and staff during these unprecedented times.

To further empower children and foster a sense of responsibility, we use child-safe soapy water (Stride). This allows them to participate in age-appropriate cleaning tasks, reinforcing hygiene practices while building self-reliance.
Through our comprehensive approach, we create a clean and healthy environment where children can thrive and learn without worry.

	
	






	[bookmark: _Toc161230268]Standard 3.2: The service environment is inclusive, promotes competence and supports exploration and play-based learning.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Inclusive environment
	3.2.1
	Outdoor and indoor spaces are organised and adapted to support every child's participation and to engage every child in quality experiences in both built and natural environments.
	We actively involve children in discussions about the use of space and resources. Educators facilitate group conversations on room layout, asking questions such as, "What do you think this space should have in it?", "Where should we store the art supplies?", and "Where can we set up the role play areas?"

By including children in these discussions, we empower them to contribute their ideas and preferences, creating a more inclusive and engaging environment. We also regularly reflect on the room setup, ensuring that children's voices are considered in all decisions regarding the learning environment.
	☒	☐
	
	
	
	Our play environments are carefully designed to cater to children's diverse needs by balancing active and quiet spaces throughout the day. This aligns with our child-led approach, where children freely choose their play areas. We offer dedicated zones for both energetic outdoor play on equipment and serene indoor and outdoor spaces for quieter activities. 

Our educators actively support children's choices, allowing them to flow between indoors and outdoors as their individual preferences and needs fluctuate. Cozy cushions and mats create inviting areas for calmer play outdoors, while a variety of engaging resources are readily available for children to explore and interact with at their own pace, anytime during the day.
	
	

	
	
	
	Our learning environments are continuously evolving to meet the needs of each child. Room teams regularly hold discussions, involving both children and families where possible, to assess the effectiveness of the current setup and identify areas for improvement.

This collaborative approach results in spaces that actively support our curriculum. For example, in the babies' room, a sensory-rich cozy area was recently created to ease the transition for new arrivals. Family feedback on play spaces at home helped shape daily activities, while dedicated seating areas allow educators to comfortably bond with children during feeding and settling times. This welcoming area also extends to include parents during their visits.
	
	

	
	
	
	At our service, we promote inclusive play and learning for all children, recognising and valuing their individual needs. We build strong partnerships with families, specialists, and resource agencies to ensure seamless inclusion for children requiring additional support.

Upon enrolment, we use the Information about my child form to gather relevant details that families wish to share about their child’s unique requirements. We also benefit from our strong connection with Communicare, which provides valuable support in the inclusion process, including funding and resources.

For children needing more tailored support, we create dedicated inclusion files. These files serve as a central hub for observations, caregiver feedback, and family input, enabling us to develop a comprehensive understanding of each child before recommending further support or interventions.
	
	

	
	
	
	Our indoor and outdoor spaces are thoughtfully designed to inspire children’s curiosity and spark their imaginations.
We provide opportunities for children to connect with one another and their environment freely, encouraging creativity, exploration, and discovery.

We promote safe risk-taking, allowing children to test boundaries and learn through hands-on experiences. Natural elements are integrated into our spaces, encouraging children to explore and discover the world around them.

A variety of open-ended materials are available, empowering children to express their creativity and imagination in limitless ways. Experiences are carefully planned to build on children's interests while introducing new skills. By actively observing and responding to children's curiosity, we continuously adapt our spaces to reflect their current interests and developmental stages.

Structured activities provide a balance of routine and choice, allowing children to revisit favourite experiences and consolidate learned skills. Different areas cater to diverse interests and play styles, giving children the freedom to select activities that resonate with them.
Our covered veranda ensures uninterrupted play, regardless of weather. Educators adapt clothing and use creative solutions, such as blinds, to bring outdoor experiences inside during heavy rain. Families partner with us to ensure children are prepared for all weather conditions, enabling us to embrace every opportunity for learning and exploration.

	
	

	Resources support play based learning
	3.2.2
	Resources, materials and equipment allow for multiple uses, are sufficient in number, and enable every child to engage in play-based learning.
	We prioritise fostering an environment where families and children actively contribute to shaping their learning experiences.

We regularly exchange information with families through email, the Xplor platform, and face-to-face interactions, ensuring that everyone feels heard and valued.

Family suggestions are visually represented and analysed using mind maps. Additionally, dedicated feedback books within the service and recurring surveys via 1Place provide valuable insights. All feedback is carefully considered, and relevant changes or adjustments are implemented as necessary. This ongoing cycle ensures that family and child voices are embedded into the fabric of our service.

	☒	☐
	
	
	
	The resources and materials in our educational program reflect children and adults with a range of abilities as active participants in the community. Our curriculum is designed to be flexible and adaptable to accommodate children with different learning styles and abilities. We provide multiple ways for children to engage with a variety of content, such as visual aids and hands-on activities, ensuring that every child can actively participate and learn at their own pace.
	
	

	
	
	
	Toddlers and Kindy children actively participate in choosing and using resources that enhance their play-based learning. Through engaging activities such as browsing magazines and co-creating wish lists, educators spark meaningful discussions about children's preferences. For example, recent discussions about doll clothing led to the introduction of a resource selection book, empowering children to shape their play environment and extend their learning journey. This collaborative approach fosters ownership, choice, and deeper engagement in the learning process.
	
	

	
	
	
	Our learning environment empowers children to be active participants in their exploration. Movable resources and equipment encourage them to shape their own play, fostering a sense of agency and choice. This enhances learning opportunities by allowing children to follow their individual interests and engage in open-ended exploration, both indoors and outdoors.
	
	

	
	
	
	Our learning spaces are vibrant microcosms, alive with diverse ages, interests, and abilities. We purposefully design our mixed-age environments and flexible rooms to spark curiosity and cater to individual needs. Our dedicated educators curate thoughtfully crafted programs that offer a range of choices and challenges, empowering each child to explore their fullest potential. Additionally, we actively promote self-help skills by encouraging children to participate in shaping their surroundings and play experiences, fostering a sense of ownership and independence.
	
	

	Environmentally responsible
	3.2.3
	The service cares for the environment and supports children to become environmentally responsible.
	Our educational program seamlessly integrates experiences that foster children's environmental responsibility and respect for nature. Aligned with our philosophy, we prioritise strong sustainable practices. We proudly use upcycled furniture, regularly sourcing treasures from Salvos and other charity shops. Additionally, Tamala Park serves as a valuable resource haven for us. To further engage children, we've hosted fun competitions such as the "Sustainable Christmas" and the "Most Sustainable Display." When selecting resources, safety and suitability for both the environment and our young learners are paramount.
	
	

	
	
	
	Educators follow our service's sustainability policy to promote children's understanding of their responsibility to care for the environment and the development of life skills, including growing and preparing food, waste reduction, and recycling. We encourage children to actively participate in growing fruits and vegetables, as well as composting and caring for the worm farm. We role model and encourage environmental stewardship, focusing on our strategic environmental plan and sharing each other's feedback and input.
	
	

	
	
	
	We program for children to learn about environmental and sustainability issues, integrating this into daily planning by following children's interests, intentional teaching, and routine community events. Educators support children daily in collecting toys and loose rubbish from our yards, engaging in discussions about keeping our planet clean. On specific days such as Earth Day, Mud Day, or World Oceans Day, educators introduce these concepts to the children and follow their lead with appropriate learning. This approach is also embedded in our environmental strategic plan and daily practices.
	
	

	
	
	
	We collaborate with educators, children, families, and community members to implement our service's environmental strategy. Educators reflect bi-monthly on the Sustainable Development Goals (SDG), reviewing how we can improve our practices. We also ask families to contribute recyclable items that can be used within our program and practices.
	
	

	
	
	
	We have implemented a community-focused sustainability initiative that fosters collaboration and resourcefulness. Every Tuesday, one of our families generously donates bread and vegetables to the centre. These contributions are made available for families to take what they need, supporting our community's well-being. To reduce waste and make the most of these donations, we have incorporated toast into our Wednesday menu and allow children to engage in a hands-on experience by making their own pizzas when we receive rolls. Additionally, a family with a farm collects any remaining leftovers on Fridays to feed their animals. This initiative not only promotes sustainable practices within our centre but also strengthens our connection with families and teaches children about the importance of community and the environment.
	
	

	
	
	
	Inspiring young minds to become environmental stewards, we empower children and families to learn about the environment and the impact of human actions. Through information sharing and resource access, we spark curiosity and encourage responsible choices. Recently, on Earth Day, we highlighted global environmental challenges and showcased the power of individual action. Children explored pressing issues like climate change (melting ice) and biodiversity loss (rainforest challenges). To symbolise their commitment, children and educators planted a new tree in the garden, marking a tangible step towards a greener future.
	
	






	[bookmark: _Toc161230269]Key improvements sought for Quality Area 3	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	3.2.3
	Lack of understanding and educational practice around environmental responsibility
	To embed environmental practices into the centre
	M
	Engage in incursions, workshops, or environmental programs to enhance knowledge and practice 

Utilise environmental resources and teaching guides 
Incorporate sustainability practices into daily routines (recycling, composting, water and energy conservation) 

Involve children in environmental projects and discussions
	Educators demonstrate confident understanding and application of environmental practices; children participate in sustainability initiatives
	February 2026
	December 2025 The service has appointed a new Environmental Officer, Immo, who will support the service in advancing our sustainability initiatives throughout 2026.

January progress notes
Kindy children have been looking at the worm farm and using this as a topic of learning. New 2IC/ECT has a focus on sustainability and will tap into Imo’s resources and support.
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	National Law and National Regulations
	Associated element
	Self-assessed status
	Actions if non-compliant

	S.51(2)
	Conditions on service approval (FDC Coordinators)
	4.1.1
	☐ Compliant
☐ Non-compliant
☐ N/A
	

	S.161
	Offence to operate education and care service without nominated supervisor
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.161A
	Offence for nominated supervisor not to meet prescribed minimum requirements
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.162
	Offence to operate education and care service unless responsible person is present
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.163
	Offence relating to appointment or engagement of family day care co-ordinators
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.164
	Offence relating to assistance to family day care educators
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.164A
	Offence relating to the education and care of children by family day care service
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.169
	Offence relating to staffing arrangements
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.269
	Register of family day care educators, co-ordinators and assistants
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.117A
	Placing a person in day-to-day charge
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.117B
	Minimum requirements for a person in day-to-day charge
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.117C
	Minimum requirements for a nominated supervisor
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.118
	Educational leader
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.119
	Family day care educator and family day care educator assistant to be at least 18 years old
	4.1.1
	☐ Compliant
☐ Non-compliant
☐ N/A
	

	R.120
	Educators who are under 18 to be supervised
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	



	R.123
	Educator to child ratios – centre based services
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.123A
	Family day care co-ordinator to educator ratios—family day care service
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.124
	Number of children who can be educated and cared for – family day care educator
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.126
	Centre-based services – general educator qualifications
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.127
	Family day care educator qualifications
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.128
	Family day care co-ordinator qualifications
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.130
	Requirement for early childhood teacher – centre-based services – fewer than 25 approved places
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.131
	Requirement for early childhood teacher – centre-based services – 25 or more approved places but fewer than 25 children
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.132
	Requirement for early childhood teacher – centre-based services – 25-59 children
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.133
	Requirement for early childhood teacher – centre-based services – 60 to 80 children
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.134
	Requirement for early childhood teacher – centre-based services – more than 80 children
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.135
	Early childhood teacher illness or absence
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.136
	First aid qualifications
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.143A
	Minimum requirements for a family day care educator
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.143B
	Ongoing management of family day care educators
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.144
	Family day care educator assistant
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.145
	Staff record
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.146
	Nominated Supervisor
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.147
	Staff members
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.148
	Educational leader
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.149
	Volunteers and students
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.150
	Responsible person
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.151
	Record of educators working directly with children
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.152
	Record of access to early childhood teachers
	4.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.153
	Register of family day care educators, co-ordinators and assistants
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.154
	Record of staff other than family day care educators, family day care co-ordinators and family day care educator assistants
	4.1.1
	☐ Compliant
☐ Non-compliant
☒ N/A
	







	[bookmark: _Toc161230271]Quality Area 4 – Staffing arrangement    

	[bookmark: _Toc161230272]Standard 4.1: Staffing arrangements enhance children’s learning and development.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Organisation of educators
	4.1.1
	The organisation of educators across the service supports children's learning and development.
	We strategically deploy educators throughout the day to maximise support for children’s learning and development. This ensures optimal educator-to-child ratios are maintained, even during administrative tasks or program planning.

Detailed rosters are prepared at least two weeks in advance, ensuring all educators are informed of their schedules and that staffing levels are sufficient to cover all bookings.
We utilise Elmo, an online platform, to streamline scheduling and communication. Educators use Elmo to:
· Sign in and out of their shifts.
· Request time off, including pre-booked vacations, ensuring continuity of care for children and families with permanent staff available
	☒	☐
	
	
	
	We are committed to providing clear and consistent communication regarding our dedicated educators.

Families and children are informed about which educators are working in each room through daily communication channels. Photos of educators are displayed outside their designated rooms for easy identification.
Comprehensive staff rosters are readily available for families and visitors near the entrance. Additionally, we use the Xplor platform to communicate the arrival of new educators, temporary staff absences, and details of their replacements.

In addition to Xplor, we send personalised emails to families to proactively inform them of any upcoming staffing changes.

Photos and identification documents of our responsible person are displayed near the entrance for clear recognition.
This multi-faceted approach ensures families are always informed about the educators caring for their children, fostering trust and open communication.
	
	

	
	
	
	We ensure consistent staffing and program delivery by providing additional educators when our dedicated staff are engaged in planning, family meetings, collaboration with specialists, or networking. To cover absences, we prioritise filling positions with our qualified casual staff pool. If unavailable, only then do we utilise a trusted agency. Our coordinator, scheduled as a non-contact educator, is available for external meetings without disrupting program flow. We further invest in our educators’ professional development through paid inductions and dedicated time off the floor for ongoing learning activities. This comprehensive approach ensures consistent quality care and learning for the children in our program.
	
	

	
	
	
	To foster collaboration and ensure all educators can effectively support children, we prioritise thorough orientation for relief and support staff. This process equips them with the necessary skills and knowledge in inclusive practices before commencing their roles.

We implement a robust two-tiered induction program for new educators. The company delivers an initial induction and onboarding process, conducted during paid time, which introduces staff to Keiki Early Learning as a whole.

Each service location then conducts a comprehensive, service-specific induction tailored to its environment. This includes introductions to staff and children, a tour of the physical space, and training on emergency procedures.
This thorough approach ensures that new relief and support staff feel prepared and confident to contribute effectively to our inclusive learning environment
	
	

	
	
	
	We prioritise the well-being and familiarity of our children and families by providing a well-developed roster two weeks in advance. This allows everyone to plan and adjust accordingly. To ensure consistency, the roster designates the same educators for opening and closing shifts, creating a predictable and comfortable environment for children and families upon arrival and departure. Additionally, we maintain a reliable pool of casual educators and prioritise their inclusion in the roster whenever possible. This approach fosters familiarity and strengthens the connection between children, families, and all members of the childcare team.
	
	

	Continuity of staff
	4.1.2
	Every effort is made for children to experience continuity of educators at the service.
	We understand the importance of staff continuity for both children and families. To support this, we have implemented a meticulous recruitment process designed to identify candidates who align with our service and its unique philosophy.

Each applicant undergoes a thorough evaluation to ensure they have the necessary skills, experience, and a genuine passion for early childhood education. Our HR team conducts in-depth interviews with targeted questions to gain a comprehensive understanding of each candidate.

A rigorous reference checking process further ensures that selected educators share our values and will contribute positively to a stable, familiar environment for children and families. This multi-layered approach allows us to build a dedicated team that fosters long-term, positive relationships with the children in our care.

	☒	☐
	
	
	
	We express our appreciation for our dedicated educators who invest in their professional growth and contribute to the well-being of children and families.

We recognise educators who complete their Certificate III or Diplomas through social media recognition on platforms such as Facebook and Instagram.

We acknowledge and appreciate our long-term educators with special recognition for their loyalty and commitment.
We foster a positive and connected team environment by hosting regular staff gatherings. These events celebrate achievements, provide opportunities for fun and interaction, and serve to express our gratitude to all staff members.
	
	

	
	
	
	We prioritise staff retention and continuous improvement through several practices:

To understand and address factors affecting staff retention, we analyse exit survey data collected from departing educators. This feedback informs our future recruitment and development strategies.

We prioritise promoting existing Keiki educators by offering them first access to internal job openings across all our OSHC, 3's Plus programs, and Long Day Cares. This strong emphasis on internal opportunities enhances staff loyalty and supports career development within our organisation.
	
	

	
	
	
	We offer educators the opportunity to work across different services throughout the year, fostering skill development, professional growth, and a sense of community within the Keiki organisation.
We prioritise continuous staff development to ensure excellence and continuity in our programs. 

This includes:
· Conducting regular appraisals with educators to discuss their strengths, identify areas for improvement, and set clear and personalised goals.
· Offering educators paid time off the floor to participate in professional development activities such as online webinars, face-to-face workshops, and university courses facilitated by Early Childhood Australia (ECA).

These opportunities broaden their knowledge and equip them with the skills needed to achieve their goals.
We provide pathways for career advancement within our service, enabling educators to grow professionally and contribute at increasingly higher levels.
	
	

	
	
	
	We carefully plan room placements and rosters to optimise the learning environment for both children and educators. This thoughtful approach takes into account each educator's experience, qualifications, tenure at our service, and, most importantly, their unique skillset, abilities, and preferences. 
We believe that aligning educators with appropriate age groups strengthens the learning experience. We also foster open communication during staff appraisals to create personalised plans for potential room changes. This collaborative approach ensures educator fulfilment and a supportive work environment, ultimately benefiting the children entrusted to our care.
	
	





	[bookmark: _Toc161230273]Standard 4.2: Management, educators and staff are collaborative, respectful and ethical.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Professional collaboration
	4.2.1
	Management, educators and staff work with mutual respect and collaboratively, and challenge and learn from each other, recognising each other’s strengths and skills.
	Our philosophy embraces the unique strengths, talents, and interests of our educators. We create opportunities for them to flourish in areas they are passionate about. 

We believe that every educator brings something valuable, and we foster a supportive team environment where everyone feels empowered to contribute their skills. Programming tasks are completed collaboratively, encouraging knowledge sharing and mutual support. Additionally, educators have the opportunity to work across different services, facilitating the cross-pollination of ideas and fostering a continuously learning community. This multifaceted approach cultivates a sense of belonging and ensures every educator feels valued and contributes to the collective success of our team.
	☒	☐
	
	
	
	We foster a collaborative and supportive environment where educators actively recognise and build upon each other’s diverse strengths, skills, and knowledge. We encourage mentorship and provide dedicated time for educators to connect and share ideas through breakaway meetings before staff gatherings, room leader meetings, and opportunities to work across different rooms. This approach allows educators to continuously develop their skills, mentor colleagues, and ultimately enhance the quality of our childcare program.
	
	

	
	
	
	Beyond individual training, we foster a collaborative learning environment through regular team meetings and other initiatives. This "cycle of inquiry" involves recognising individual strengths, encouraging growth through gentle challenges, providing support, and facilitating peer learning.

Interactive team meetings, incorporating games and activities, promote open communication and collaboration. Educators work through simulated challenges together, enhancing critical thinking and problem-solving skills. Highly interactive professional development sessions actively encourage participation and discussion, supporting knowledge sharing and the refinement of established practices.
This emphasis on continuous learning and collaboration equips our educators to provide exceptional care and education for the children in our service.
	
	

	
	
	
	We prioritise a workplace culture where mutual respect, fairness, and recognition of individual strengths form the cornerstone of all interactions, including grievance procedures. From the outset, our code of conduct and comprehensive induction process emphasise the importance of respectful behaviour towards colleagues. A robust grievance policy provides structured guidance, promoting the constructive resolution of any concerns. Our dedicated HR team offers unwavering support to all employees, arranging and facilitating meetings when necessary to ensure open communication and a respectful work environment.
	
	

	
	
	
	We take great pride in recognising and celebrating the dedication our educators demonstrate towards our service, children, and families. Our commitment to appreciation is reflected through a variety of initiatives, including Educator Appreciation Day, service anniversary high teas, individual birthday celebrations, online Xplor posts highlighting achievements, company birthday events, mid-year and Christmas parties, International Women's Day acknowledgements, and regular staff morning teas. Additionally, quarterly sundowners provide a relaxed setting for educators to feel valued, network, and build connections across our services. This multifaceted approach fosters a strong sense of community, belonging, and appreciation within our team.
	
	

	
	
	
	We strategically match educators with specific rooms and teams to create an optimal learning environment and a harmonious, supportive workplace. When placing educators, we carefully consider their experience, qualifications, and tenure with our service. For example, when selecting a room leader for our babies’ room, we prioritise their skills, experience, and empathy necessary for that specific age group. When forming teams, we go beyond qualifications by factoring in personalities and work ethics, ensuring a cohesive and collaborative atmosphere. This meticulous approach fosters mutual support among educators while tailoring the team to the needs of the children and families. Ultimately, this strategy promotes staff retention and a positive work culture where everyone feels valued and supported.
	
	

	
	
	
	We prioritise fostering communication and reflection among our educators through a multi-pronged approach. Bi-monthly critical reflection sessions encourage educators to analyse their practice through various theoretical lenses, including the UN Convention on the Rights of the Child (UNCRC), Sustainable Development Goals (SDGs), and our service philosophy. Day-to-day conversations allow educators to build on these reflections and share their experiences with colleagues. We further cultivate collaboration through dedicated online platforms: a closed Facebook group chat facilitates sharing ideas and resources aligned with our service's philosophy, while the "Keiki's Place and Space" Facebook page fosters communication and engagement across the entire Keiki network. This combined effort ensures continuous dialogue, reflection, and collaboration, ultimately enriching the quality of care and education for all children in our program.
	
	

	Professional standards
	4.2.2
	Professional standards guide practice, interactions and relationships.
	To ensure widespread access to essential resources, we offer a comprehensive collection of materials to our educators. This includes the National Quality Standard (NQS), National Regulations, Guide to the National Quality Framework (NQF), Early Years Learning Framework (EYLF), Early Childhood Australia’s Code of Ethics (2016), our service philosophy, policies and procedures, staff handbook, and code of conduct.
Our philosophy is prominently displayed in each room, readily accessible to both educators and families. We conduct annual reviews of the philosophy with educators, children, and families, fostering shared understanding and ownership.
Policies and procedures are easily accessible on SharePoint through iPads and phones, ensuring convenient reference for all educators. The code of conduct is electronically distributed to each educator with their employment contract, guaranteeing immediate access and familiarisation.
The NQS and NQF are available on both iPads and laptops, providing educators with the flexibility to access them at their preferred workstation. The EYLF is conveniently integrated within the Xplor setup on iPads, streamlining access and integration into daily practice.
	☒	☐
	
	
	
	To ensure all educators remain informed and compliant, we implement a multi-layered communication strategy. Weekly email updates summarise service information, changes affecting practice, and regulatory updates communicated by the Education and Care Regulatory Unit (ECRU) or other authorities. 
For significant changes impacting regulations or practices, we adopt a combination of approaches: detailed emails are sent to all educator’s, printed notices are displayed in the staff room, and the coordinator or educational leader holds face-to-face discussions to address questions or concerns.
 When service policies are reviewed and updated, they are uploaded live to the SharePoint platform for immediate access, and educators are informed of the changes with an opportunity to provide feedback via a QR code. Staff meetings are also used to discuss recent regulatory or practice changes, fostering understanding and ensuring all educators are well-informed. By employing this comprehensive approach, we guarantee clear and timely communication, empowering educators to stay updated on crucial information, navigate changes effectively, and maintain best practices in accordance with regulations.
	
	

	
	
	
	To guide ethical and professional conduct, we utilise the Early Childhood Australia's Code of Ethics (2016) in several ways:

We incorporate the Code into staff development meetings and appraisals, fostering discussions and reflections on its application to daily practice.
The Code serves as the foundation for our service's policies and procedures, ensuring that ethical considerations are consistently reflected in our practices and decision-making.

We are actively engaging with and expanding our knowledge of the SDGs, exploring ways to integrate them into our daily routines and practices to both support and educate the children entrusted to our care.
	
	

	
	
	
	Our daily practices and commitment to the National Quality Framework are firmly grounded in professional standards and the latest advancements in early childhood education. We integrate a diverse range of recognised approaches, including the Curiosity Approach, Reggio Emilia principles, and Montessori practices, while consistently referencing theoretical foundations to inform our work. To continually enhance our educators' expertise, we engage with external training providers and develop tailored in-house programs throughout the year. This dedication to ongoing professional development ensures that our educators are always equipped with the knowledge and tools to deliver the highest quality care and education for the children in our service.
	
	

	
	
	
	Fostering a supportive and collaborative environment is paramount to our success. We equip educators with the necessary resources to navigate potential disagreements effectively. Our well-developed conflict resolution policies and procedures provide educators with clear guidelines for handling situations constructively. Additionally, a comprehensive staff handbook outlines the steps required to address conflicts independently or seek guidance. Furthermore, a multi-tiered support network is readily available, with the Centre Coordinator, Educational Leader/2IC, and HR department prepared to assist educators whenever needed. By providing these resources and dedicated support, we empower educators to manage differences professionally and uphold a positive work environment where open communication and mutual respect flourish.
	
	






	[bookmark: _Toc161230274]Key improvements sought for Quality Area 4	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	







	[bookmark: _Toc161230275]Quality Area 5 – Relationships with children    

	National Law and National Regulations
	Associated element
	Self-assessed status
	Actions if non-compliant

	S.166
	Offence to use inappropriate discipline
	5.1.1
5.1.2
5.2.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.155
	Interactions with children
	5.1.1
5.1.2
5.2.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.156
	Relationships in groups
	5.2.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	




	[bookmark: _Toc161230276]Quality Area 5 – Relationships with children    

	[bookmark: _Toc161230277]Standard 5.1: Respectful and equitable relationships are maintained with each child

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Positive educator to child interactions
	5.1.1
	Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included.
	We continually expand our understanding of the diverse families we serve. Our comprehensive onboarding process helps families and children build relationships and feel welcomed from their very first day. Families are offered unlimited orientation visits to ensure a smooth and comfortable transition. Personalised forms allow us to learn about each child’s unique background, supporting strong bonds and easing their entry into care. We value ongoing feedback from families through multiple channels, fostering a genuine partnership.
	☒	☐
	
	
	
	We tailor our approach to each child's individual preferences, promoting a sense of security, belonging, and confidence. During orientation, families provide valuable insights, such as favourite toys or activities, which help us create welcoming environments and facilitate smooth transitions. We encourage children to bring comfort objects from home to support their connection with educators and ease the adjustment process.
	
	

	
	
	
	Inclusive plans for children with additional needs are shared with all educators. Prior to a child starting, educators collaborate with families and relevant agencies to understand individual requirements. Support documentation is completed and distributed so all staff are aware of the child’s needs and any necessary behavioural strategies. The centre and educators work in partnership with external agencies to create a welcoming community and foster collaborative learning.
	
	

	
	
	
	Our routines are centred around the children, using their interests and energy to guide learning. A flexible schedule allows ample time for exploration, and educators adapt resources across various spaces to spark curiosity. We believe that a safe and supportive environment builds confidence, fosters a sense of belonging, and enables children to discover their strengths.
	
	

	
	
	
	We collaborate closely with families to support children’s home languages alongside the development of English as an additional language. During orientation, families provide information about their child’s language, including key signs for children with additional needs. We incorporate diverse resources, such as multicultural books, sometimes provided by families to promote inclusion and celebrate home languages within our service..
	
	

	Dignity and rights of the child
	5.1.2
	The dignity and rights of every child are maintained.
	Our commitment to diversity ensures that every child feels seen and valued. We collaborate closely with families to incorporate their cultural backgrounds into our learning experiences. Children explore inclusivity through a range of diverse books, resources, and celebrations, including NAIDOC Week, Chinese Lunar New Year, ANZAC Day, Harmony Week, and Reconciliation Week. Cultural presentations, such as those by Tamara from Yalkarang, further enhance understanding and appreciation of different traditions.
	☒	☐
	
	
	
	We actively share our culturally diverse practices with families. Through platforms such as Xplor, social media, and email, we promote cultural events and encourage families and children to contribute their ideas and perspectives. To deepen our understanding of specific cultural celebrations, such as Chinese New Year, we invite community members to share their knowledge and experiences with our service.
	
	

	
	
	
	We foster a culture of inclusion and actively work to ensure all children feel welcomed and supported. Educators are trained to identify and implement strategies that enhance engagement for every child. A recent example of this is the upgrade to our Kindy yard, which was redesigned based on feedback from educators, leadership, and assessment of children’s needs, including the installation of a new fence to provide a safe play area for toddlers.
	
	

	
	
	
	Our practice is centred on the rights and equitable treatment of all children. We continuously reflect on how our actions impact each child, ensuring a respectful and inclusive environment..
	
	

	
	
	
	We cultivate an environment of respect and empowerment, introducing the concept of permission from the outset so that even the youngest children understand that their bodies belong to them. Educators consistently seek consent before performing personal care tasks, such as asking, "May I change your nappy?" This approach reinforces children’s right to have a voice and establishes a foundation for respect and self-protective behaviours. Personal care is performed by familiar educators whenever possible, promoting a sense of privacy and respect for each child’s individuality.
	
	

	
	
	
	We take great care in considering our own biases to minimise their impact on our work with children and families. Staff meetings provide an opportunity for open discussions about children’s rights, which leads to improved practices. For instance, we thoughtfully arrange staff and groups to foster positive child-educator relationships. We match educators based on complementary personalities and skillsets, ensuring a range of temperaments to meet diverse needs and support secure attachments for all children.
	
	




	[bookmark: _Toc161230278]Standard 5.2: Each child is supported to build and maintain sensitive and responsive relationships.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Collaborative learning
	5.2.1
	Children are supported to collaborate, learn from and help each other.
	We prioritise fostering positive relationships among children through our staffing and grouping strategies. Educators rotate shifts while maintaining familiarity and skill diversity within the service, providing children with consistent, supportive interactions. This stability helps children feel secure, enabling them to confidently explore their surroundings and develop essential social skills.
	☒	☐
	
	
	
	Our program allows children to actively shape their experiences by taking on leadership roles and contributing to daily decisions. They collaborate with peers to plan and participate in activities, promoting interdependence and empowering them to make informed choices about their schedules. Through daily reflection with educators, children refine their communication and thinking skills, learning to express their ideas effectively. Our free-flow service provides access to a variety of environments, encouraging children to take ownership of their play and daily activities.
	
	

	
	
	
	We foster strong connections and social development in children by creating opportunities for collaborative learning through engaging activities. These enjoyable experiences help children understand their roles within a group, fostering a sense of belonging and mutual reliance among peers. Collaboration strengthens relationships and supports the development of social and emotional skills. We champion the participation of children from all backgrounds and with varying abilities in shared play, projects, and experiences
	
	

	
	
	
	We champion the participation of children from all backgrounds and with varying abilities in shared play, projects, and experiences.

We cultivate an environment that encourages robust discussion, openly exploring personal, professional, and organisational values that shape our interactions with children. Educators actively listen to, reflect on, and incorporate the voices, priorities, and strengths of both children and families. This approach fosters inclusivity, strengthens relationships with families and the broader community, and informs our policies and practices, particularly those related to interactions with children.
	
	

	
	
	
	We actively observe children’s play to identify shared interests and emerging themes. Based on these observations, we create engaging learning opportunities that reflect the children’s interests and curiosity.
The learning environment is carefully set up, and invitations to play are provided to support these themes, encouraging active participation. 

Educators are present during play, offering appropriate guidance and scaffolding when needed to enhance learning and development.
All learning experiences are designed to cater to both individual interests and developmental needs, recognising the influence of peers and shared developmental stages within each age group
	
	

	Self-regulation
	5.2.2
	Each child is supported to regulate their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts.
	As children embark on their journey of "belonging, being and becoming," it is essential for them to understand how their actions impact themselves and others. We support this by nurturing individual relationships and recognising that not all peers will always be available to play, helping children build resilience and patience. By providing opportunities for contribution and collaboration, children develop valuable skills, including self-regulation, the ability to manage their own actions independently, understanding the benefits of positive behaviour choices, and working interdependently with others. These experiences lay the foundation for lifelong social and emotional development.
	☒	☐
	
	
	
	We tailor our approach to empower each child in two key areas: self-management and empathy development. By understanding their individual personalities and preferences, we provide children with the tools to manage their behaviour effectively, supporting their unique strengths and challenges. We also guide children in recognising and understanding the feelings of others, fostering emotional intelligence through the lens of their social perspectives. To ensure optimal support, we maintain up-to-date policies on interactions and behaviour guidance. This includes staying informed of the latest research and recognised approaches in early childhood development and continuously adapting our policies to reflect current knowledge and best practice.
	
	

	
	
	
	Building positive behaviour in our service is central to creating a safe and supportive learning environment. Daily discussions during mat sessions establish clear expectations and boundaries, ensuring that all children understand what is expected of them. We actively encourage children to make positive choices and provide support to navigate appropriate behaviours.

Children are guided to understand the natural consequences of inappropriate actions in a clear and age-appropriate manner. We foster a sense of ownership and responsibility by incorporating children’s voices, often seeking their input on ideas and thoughts regarding positive behaviours and classroom guidelines.
To ensure consistency and effectiveness, clear policies and procedures guide both educators and families in their interactions with each other and with the children.
	
	

	
	
	
	Our approach to fostering positive behaviour and conflict resolution in children is multifaceted. We actively support children in navigating conflicts with their peers, guiding them in negotiation and peaceful resolution, which fosters a sense of shared responsibility for maintaining a positive environment. Children are encouraged to actively participate in shaping expectations for acceptable behaviour, co-creating the classroom guidelines they are expected to follow.

To further empower children, we consistently use positive reinforcement to celebrate behaviours that support conflict resolution and problem-solving, building their confidence in addressing challenges. Recognising the importance of self-regulation, we provide dedicated spaces throughout the service where children can enjoy quiet reflection or engage in physical activities to release energy, supporting their overall well-being.
	
	

	
	
	
	We prioritise collaboration with families and other professionals to comprehensively support each child's emotional and social learning. Frequent meetings foster open communication, allowing us to tailor support to individual needs.
For new children, we provide additional orientation visits to build strong connections with educators and ensure they feel safe and secure.
We discuss any emotional needs with families and collaborate on addressing them effectively.
When children face transitions, such as entering pre-primary, we provide support to both them and their families to ensure a smooth and positive experience.
During difficult family or external situations, we offer a safe space, emotional comfort, and professional guidance to both children and families.
	
	












	[bookmark: _Toc161230279]Key improvements sought for Quality Area 5	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	5.2.2
	Inconsistent approach to the rights of the child within the centre
	Establish a consistent approach to recognising and respecting the rights of the child across the centre
	H
	Provide further professional development and training on children’s rights 

Incorporate reflective questions into team meetings and individual planning time 

Embed discussions about children’s rights in daily practice and interactions 

Review and update policies and procedures to reflect a consistent approach
	Educators consistently demonstrate respect for the rights of the child in practice; evidence of reflection in planning and team discussions
	On-going
	January progress notes
On our embedded bi-monthly document the rights of the child is reflected on with the room, each educator is encouraged to input into this.
Discussions are had at Team Meetings and Room Leader meetings to discuss how we uphold the rights of the child within the Centre and through our curriculums. 

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	






	[bookmark: _Toc161230280]Quality Area 6 – Legislative requirements

	National Law and National Regulations
	Associated element
	Self-assessed status
	Actions if non-compliant

	S.175
	Offence relating to requirement to keep enrolment and other documents
	6.1.3
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.157
	Access for parents
	6.1.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	





















	[bookmark: _Toc161230281]Quality Area 6 – Collaborative partnerships with families and communities

	[bookmark: _Toc161230282]Standard 6.1: Respectful relationships with families are developed and maintained and families are supported in their parenting role.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Engagement with the service
	6.1.1
	Families are supported from enrolment to be involved in the service and contribute to service decisions.
	From the very first visit, we prioritise open communication with families. Prospective families are encouraged to tour our facilities and discuss their values and expectations for their child’s care, establishing the foundation for a strong partnership that continues before, during, and after enrolment.

Transparency is central to our approach. We maintain an open-door policy, welcoming families to visit or call throughout the day to check on their children. Building relationships from the outset enables smooth communication regarding daily routines, eating habits, and sleep schedules. Wherever possible, we involve families in decision-making, ensuring their voices are heard.

Comprehensive onboarding supports successful transitions. Upon enrolment, families attend personalised orientation sessions with the room leader, exploring daily routines, individual preferences, food allergies or intolerances, sleep habits, nappy-changing routines, medication requirements, and any concerns families may have. These sessions also cover our philosophy and how it guides our practices, as well as service procedures such as incident and medication forms. Families are encouraged to share their cultural backgrounds and participate in our programs. Additional staff are available during orientation to maintain appropriate child-to-adult ratios, and families and children are welcome for "in-between visits" to support the settling-in period.

Continuous engagement is central to our collaboration. Throughout the year, families are encouraged to participate in our programs, and we use a variety of communication channels, including emails, Xplor posts, and policy reviews to share information and foster collaboration. This ensures that all voices are heard, enabling us to work together to create the best possible learning environment for each child.
	☒	☐
	
	
	
	We prioritise keeping families informed and involved.
Information about daily activities and routines within the rooms is shared via our app, allowing families to stay connected. This platform also enables families to leave feedback and suggestions.
Daily verbal conversations between educators and families facilitate the sharing of ideas and concerns. We actively encourage and value the feedback provided by families.
We regularly share information about developmental milestones, allowing families to collaboratively track their child's progress.
Families receive surveys through forms to offer feedback on various aspects of our service operation. This feedback is crucial for continuous improvement.
	
	

	
	
	
	We incorporate families, including extended members, into our service.
We welcome and encourage family members to actively participate and contribute to our service, fostering a sense of community for all. During orientation, we invite families, friends, and relatives to visit and share their expectations and beliefs.
We celebrate the unique perspectives and skills within families. For example, a grandparent's gardening expertise or shared hobbies can enrich our program. This open and welcoming communication allows us to create deeper connections with children and provides a sense of belonging for families within the service.
By sharing their knowledge of the child's home life, extended family members help us personalise learning experiences. This collaboration ensures we create engaging and developmentally appropriate environments for their children.
	
	

	
	
	
	We believe in empowering families to contribute to the continuous improvement of our service.
We actively encourage families to participate in the development and review of our programs, philosophy, policies, and procedures. This occurs on a monthly basis, allowing families to share their unique perspectives and shape the service alongside us.
We share policies and procedures for review on a monthly basis, gathering feedback to ensure they reflect best practices and family expectations.
After routine emergency drills, we actively seek and incorporate family feedback to refine our response protocols.
Curriculums are displayed within rooms with clear signage, allowing families to easily access and provide feedback on the learning journey planned for their children.
We prioritise transparency by sharing information openly with families. This includes providing daily journals through our app, offering visuals of the week's learning, and displaying curriculums within the rooms. This approach fosters understanding and builds trust between families and educators.
By actively soliciting and incorporating family feedback, we continually improve our service and ensure it meets the diverse needs of all children and families.
	
	

	
	
	
	We are committed to involving families throughout the entire process, fostering a collaborative environment that values their unique perspectives. Families actively participate in self-assessment and quality improvement planning, with their insights and suggestions playing a vital role in shaping the ongoing development of our service.

Our orientation process is tailored to each new family, providing a smooth and personalised experience within a welcoming environment. Open communication is prioritised through multiple channels, including staff photos displayed in rooms to build familiarity and trust. Family feedback is continually gathered and used to refine and enhance our service offerings.

We actively seek collaborations with external agencies and community members, enhancing children’s learning experiences and broadening our understanding of the world around us. Opportunities for knowledge sharing are created within the service, for example, when educators share insights gained from specialist support services such as Communicare with other staff, promoting inclusive practices and continuous professional learning
	
	

	Parent views are respected
	6.1.2
	The expertise, culture, values and beliefs of families are respected, and families share in decision-making about their child’s learning and wellbeing.
	We emphasise shared decision-making and respect for family preferences. 
From the outset, we actively seek to understand each family’s unique values and priorities, gathering this information through All About Me forms and open conversations during orientation and daily interactions.

To support a smooth transition, we carefully follow each child’s individual routine. Open communication is prioritised, with educators providing updates about the child’s day to family members through courtesy calls.
Daily discussions between educators and parents address transition needs, well-being, and curriculum planning. 

	☒	☐
	
	
	
	Striking a balance between home preferences, best practices, and children’s rights is essential. We prioritise collaborative solutions that bridge the gap between a child’s home routines and the needs of the service. Family preferences are actively sought through open communication and personalised forms, while always adhering to best practices that safeguard children’s safety and rights.

This commitment to flexibility is demonstrated in our ability to adapt to individual needs, such as providing a safe, visible cot placement that honours both family preferences and safe sleep practices. By continuously learning and evolving from each unique situation, we strive to create a welcoming environment where families feel valued and every child receives the highest quality care with their rights upheld.

	
	

	
	
	
	The daily curriculum is displayed in each classroom. Educators engage with families to discuss each child’s learning journey, sharing details of daily activities and planned extensions. Families are encouraged to provide comments on learning stories, videos, and photos shared through Xplor. Their insights directly inform future curriculum planning and support the development of activities tailored to each child’s individual learning journey.
	
	

	
	
	
	We foster strong family connections through ongoing communication. Families provide regular feedback on their child’s experiences through in-person conversations, emails, and the Xplor app. Educators also share daily highlights, learning explored, and upcoming plans during conversations, creating opportunities for further discussion. This open dialogue is fundamental to our approach, as we believe it is the best way to understand families and their children. Educators consistently share daily stories, fostering deeper knowledge of each child and guiding future planning. By incorporating family insights, we create a collaborative learning environment where experiences are tailored to each child’s needs and interests, ensuring a continuous cycle of learning and growth.
	
	

	
	
	
	We offer multiple pathways for families to engage with their child’s learning journey. They have the flexibility to participate in the daily program as they choose or join us for special events, such as Mother’s Day morning tea. We host a variety of inclusive events throughout the year, offered over multiple days to accommodate everyone’s schedules. Book Week celebrations exemplified this, with families and extended family members invited to share stories, bring in favourite books, or dress up with us. Grandparents even participated by reading to small groups, and one family will soon share a book in their own language – fostering a sense of belonging and celebrating diversity.
	
	

	Families are supported
	6.1.3
	Current information is available to families about the service and relevant community services and resources to support parenting and family wellbeing.
	To ensure transparency and accessibility, information about our service operations is readily available to families.
A dedicated section in our front entrance showcases key service operation details, allowing parents to easily access it upon arrival.
We maintain a separate section on our website where families and members can research service operation information at their own pace and convenience.
	☒
	
	

	☐
	
	
	
	

	
	
	
	We strive to keep families informed and involved in our continuous quality improvement process. We use various channels to share updates on our progress against the National Quality Standards, including family feedback surveys, policy and procedure reviews, and open verbal communication. Beyond quality improvement, we actively support families by helping them make valuable local connections with schools, playgroups, and other support networks within the community.
	
	

	
	
	
	To empower families in their parenting journey, we maintain a directory of updated local support services and make this readily available. Additionally, we offer relevant local information through leaflets covering current needs and issues, accessible in our office area. Recognising the importance of open communication, we welcome families to seek our advice whenever needed. For instance, when supporting a few families embarking on toilet training, we created informative packs and hosted a "toilet training night" to foster continued connection and offer guidance..
	
	

	
	
	
	We understand the importance of supporting families holistically. We sensitively encourage families to access relevant local services and resources that directly impact their lives. Our support extends to navigating referrals (such as connecting families with speech specialists), offering emotional support, and exploring other ways to address concerns. Insights gained from external agencies are carefully integrated into our curriculum, allowing educators to tailor learning experiences based on these needs. Additionally, our website features a range of helpful links, including resources for sensitive topics, that are accessible to current families and the wider community. Educators actively use these links to guide and empower families throughout their journey with us.
	
	

	
	
	
	To ensure transparency, families are always informed about any updates to our policies and procedures. Before implementation, we provide detailed explanations of the changes. Updated policies and procedures are easily accessible via QR codes located by the sign-in and out iPad, offering convenient access to the latest information
	
	





	[bookmark: _Toc161230283]Standard 6.2: Collaborative partnerships: Collaborative partnerships enhance children’s inclusion, learning and wellbeing.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Transitions
	6.2.1
	Continuity of learning and transitions for each child are supported by sharing information and clarifying responsibilities.
	At our service, we prioritise smooth transitions for all children, whether they are moving between groups, settings, returning after an absence, or navigating daily routines and activities. Our educators are attuned to each child’s needs and adapt accordingly. We understand that transitions can vary, from room changes to simple activities like switching from playtime to lunchtime, and we offer nurturing guidance for each. If a child requires additional support, their educator will develop individualised goals to scaffold their development in conjunction with their families.
When children transition between rooms, educators provide detailed information sheets regarding their care requirements to the new team. 

Parents are also asked to complete information sheets highlighting their child’s interests, needs, and preferences. We invite parents for a meet-and-greet with the new educators and an orientation within the room. Children are given at least two weeks of short visits with a familiar educator to build relationships and foster security in the new environment. All transition processes are fully tailored to each child’s needs and can be extended further if required.

For children returning from holidays or settling into care, we offer orientation sessions and are open to extra visits as needed. If a child struggles to settle, we encourage families to attend short play-and-stay sessions, even on days their child is not scheduled to attend, to build relationships and confidence within the environment. We encourage families to listen to their child’s cues and drop them off where they are comfortable, with an educator assisting them into the new room once settled.
	☒	☐
	
	
	
	Our approach to transitions within the service places a strong emphasis on family involvement. Before discussing a potential transition with families, such as moving a child to a new room, group, or educator, the coordinator and room leader carefully assess the child’s developmental readiness. If the child is deemed ready, the family is informed and asked to sign a transition form should they agree. If there is any uncertainty, a meeting is arranged to discuss the child’s needs and development in more detail. Ultimately, the family has the final choice in granting or declining the proposed transition, ensuring their voice is central to the decision-making process.
	
	

	
	
	
	We carefully guide children through transitions to ensure a smooth continuation of their learning journeys. When children change environments, we create detailed transition documents that include developmental summaries and progress towards learning outcomes. Families actively participate in the process by signing these documents, meeting new educators, and sharing relevant feedback. This collaborative effort ensures that educators in the new environment have up-to-date information to seamlessly support the child’s development. Additionally, we provide mid-year and end-of-year summaries that track each child’s progress in relation to their personal goals. These summaries directly inform future planning, allowing educators to tailor their approach and provide effective support and scaffolding for each child’s learning and engagement.
	
	

	
	
	
	Educators at Trinity prioritise seamless communication across shifts to ensure consistent care and support for each child. Educators document crucial information about each child, including their experiences and any notes from families. Incoming educators dedicate time to reviewing the daily diary, ensuring they are updated on all relevant information. Upon arrival, educators engage in a verbal exchange, sharing essential details about each child to ensure continued care.
	
	

	Access and participation
	6.2.2
	Effective partnerships support children's access, inclusion, and participation in the program.
	At our centre, we are committed to providing inclusive support for children with diverse health, cultural, and developmental needs. Educators continuously update their skills and knowledge through online learning, website resources, and a collaborative network of educators and our head office. We foster a strong partnership with families and external agencies when developing personalized inclusion plans, ensuring every child receives the best possible care. Additionally, we work with Rob from Child Expects to provide targeted professional development during quarterly staff meetings, further enhancing our expertise and creating a truly supportive environment.
	☒	☐
	
	
	
	We are committed to fostering a collaborative environment that supports the inclusion and participation of all children. We work closely with families, therapists, specialists, and external support agencies to create a personalised and supportive learning experience for each child. This collaboration includes inviting specialists, such as speech therapists and occupational therapists, to observe children within the childcare setting. Their insights help us understand how best to support each child's sense of belonging and development, while also integrating their current goals into our learning activities.
	
	

	
	
	
	We prioritise collaboration with families and external professionals to ensure tailored support for each child. Therapists play an active role in designing individual programmes, ensuring shared learning goals are identified and implemented. Building relationships and sharing professional expertise empowers educators to identify effective strategies, guaranteeing that every child has the opportunity to fully engage in enriching learning experiences. Our focus on inclusion means we proactively review programmes and routines, eliminating potential barriers and creating a welcoming environment for all. By inviting therapists to participate and incorporating family goals into individual plans, we foster a holistic approach to each child's development and learning journey.
	
	

	
	
	
	We strive to create a warm and inviting space for children and their families from the moment they step through our doors. During service tours, we provide clear and accessible information regarding our enrolment procedures and policies. This information is further reinforced by email upon enrolment and is readily available on the Keiki website, along with contact details for anyone requiring additional support. Our environments are purposefully designed to be both welcoming and engaging, ensuring that families and visitors feel comfortable while nurturing a sense of exploration and learning.
	
	

	
	
	
	We prioritise inclusion for children with specific health, cultural, or developmental needs. Upon enrolment, families collaborate with educators and our cook to develop individualised health care plans. These plans inform our kitchen's dietary requirements poster and medical charts, which are clearly visible in the office and the child's room. For further support, we proactively engage with external agencies, ensuring a comprehensive and supportive environment where every child can thrive.
	
	

	Community engagement
	6.2.3
	The service builds relationships and engages with its community.
	We embrace the richness of our local community, integrating its diversity into all aspects of our service. By actively engaging with our surroundings, we foster a strong sense of belonging for the children in our care. This includes visiting local landmarks, such as the nature walk to learn about indigenous plants and animals, and building relationships with local businesses, including the dentist, supermarket, and cafe. These experiences enrich our educational program and help children connect with the world around them, deepening their understanding of their place within the community.
	☒
	
	

	☐
	
	
	
	

	
	
	
	We enhance and strengthen our educational program by leveraging the resources of our local community. This collaborative approach provides unique and authentic learning experiences for both children and educators. By incorporating items from second-hand shops, recycling centres, and family donations, we foster a sense of environmental responsibility and resourcefulness while encouraging creativity and exploration. Additionally, utilising and promoting our recycling programs to families further strengthens these connections and fosters a shared commitment to a sustainable future. This community integration nurtures a sense of belonging in children, expanding their understanding of the world beyond the classroom and empowering them to explore it with curiosity and wonder.
	
	

	
	
	
	We actively foster strong community connections.

We welcome community members into our service, enriching children's understanding of their surroundings. For instance, during NAIDOC Week, Tamara Yalkarang Consulting visited to share her knowledge, and for Book Week, the Wanneroo Library hosted a session, sparking children's interest in diverse literature.

We actively participate in local events, allowing children to experience firsthand the importance of community involvement. One example is our regular trips to the local café Sweet Gatherings. 
	
	

	
	
	
	We raise awareness of Aboriginal and Torres Strait Islander cultures, as well as other local communities, within our learning environment. This awareness is woven into our curriculum planning and is respectfully addressed by all educators. To deepen our team's knowledge and understanding, educators have completed professional development (PD) in this area, and insights are shared collaboratively. Children have full access to a variety of resources, including books, songs, dress-up items, small world play setups, and images that represent the diverse world around them and its people. This approach fosters appreciation and understanding of different cultures from a young age.
	
	

	
	
	
	At Keiki Trinity, we are proud to foster strong connections with our local community, including our partnership with JMA Martial Arts. This collaboration not only enhances the physical development and well-being of the children in our care but also supports their social and emotional growth, aligning with Quality Area 6 of the National Quality Standard. Through regular martial arts sessions, children learn valuable life skills such as discipline, respect, and self-confidence, which are reinforced by the values we uphold at our centre. This relationship with JMA Martial Arts exemplifies our commitment to building and maintaining collaborative partnerships with the broader community to support children's learning and development.
	
	

	
	
	
	Keiki Trinity maintains a strong relationship with the local primary school, John Butler, Shorehaven and Alkimos Primary School. At the end of each calendar year, in preparation for the new school year, Kindy children participate in a transition-to-school days. This experience allows children commencing school the following year to spend a morning in a classroom setting. It provides an opportunity for children commencing the local schools to become familiar with the new environment and meet potential teachers. For others, it is a chance to learn how classrooms operate, including routines and expectations. The Centre Coordinator liaises with the local schools to plan these visits each October.
	
	

	
	
	
	We also foster an understanding of each child’s unique social and cultural heritage. Educators actively utilise information shared by families, including family photos, cultural items, and personal stories, as valuable tools to support learning and connection. This collaborative approach extends beyond individual families; for example, a recent survey of educators explored their cultural backgrounds and ways to integrate diverse perspectives into the centre’s environment and practices. These efforts ensure that every child feels acknowledged, respected, and connected to their cultural identity.
	
	



	[bookmark: _Toc161230284]Key improvements sought for Quality Area 6	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	




	[bookmark: _Toc161230285]Quality Area 7 – Legislative requirements

	National Law and National Regulations 
	Associated element
	Self-assessed status
	Actions if non-compliant

	S.21
	Reassessment of fitness and propriety (provider approvals)
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.51(2)
	Conditions on service approval (FDC co-ordinators)
	7.1.2, 7.1.3
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.56
	Notice of addition of nominated supervisor
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.56A
	Notice of change of a nominated supervisor's name or contact details
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.161
	Offence to operate education and care service without nominated supervisor
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.161A
	Offence for nominated supervisor not to meet prescribed minimum requirements
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.162
	Offence to operate education and care service unless responsible person is present
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.162A
	Persons in day-to-day charge and nominated supervisors to have child protection training
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.163
	Offence relating to appointment or engagement of family day care co-ordinators
	7.1.2, 7.1.3
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.164
	Offence relating to assistance to family day care educators
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.164A
	Offence relating to the education and care of children by family day care service
	7.1.2, 7.1.3
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.165
	Offence to inadequately supervise children
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.166
	Offence to use inappropriate discipline
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.167
	Offence relating to protection of children from harm and hazards
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.168
	Offence relating to required programs
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.169
	Offence relating to staffing arrangements
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.170
	Offence relating to unauthorised persons on education and care service premises
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.171
	Offence relating to direction to exclude inappropriate persons from education and care service premises
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.172
	Offence to fail to display prescribed information
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.173
	Offence to fail to notify certain circumstances to regulatory authority
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.174
	Offence to fail to notify certain information to regulatory authority
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.174A
	Family day care educator to notify certain information to approved provider
	7.1.2, 7.1.3
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	S.175
	Offence relating to requirement to keep enrolment and other documents
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.188
	Offence to engage person to whom prohibition notice applies
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	S.269
	Register of family day care educators, coordinators and assistants
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.31
	Condition on service approval-quality improvement plan
	7.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.55
	Quality improvement plans
	7.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.56
	Review and revision of quality improvement plans
	7.2.1
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.158
	Children’s attendance record to be kept by approved provider
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.159
	Children’s attendance record to be kept by family day care educator
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.160
	Child enrolment records to be kept by approved provider and family day care educator
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.161
	Authorisations to be kept in enrolment record
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.162
	Health information to be kept in enrolment record
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.163
	Residents at family day care residence and family day care educator assistants to be fit and proper persons
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.164
	Requirement for notice of new persons at residence
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.165
	Record of visitors
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.166
	Children not to be alone with visitors
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.167
	Record of service’s compliance
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.168
	Education and care service must have policies and procedures
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.169
	Additional policies and procedures—family day care service
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.170
	Policies and procedures to be followed
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.171 
	Policies and procedures to be kept available
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.172
	Notification of change to policies or procedures
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.173
	Prescribed information to be displayed
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.174
	Time to notify certain circumstances to regulatory authority
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.174A
	Prescribed information to be notified to accompany notice
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.175
	Prescribed information to be notified to regulatory authority
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.176
	Time to notify certain information to regulatory authority
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.176A
	Prescribed information to be notified to approved provider by family day care educator
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.177
	Prescribed enrolment and other documents to be kept by approved provider
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.178
	Prescribed enrolment and other documents to be kept by family day care educator
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.179
	Family day care educator to provide documents on leaving service
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.180
	Evidence of prescribed insurance
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.181
	Confidentiality of records kept by approved provider
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.182
	Confidentiality of records kept by family day care educator
	7.1.2
	☐ Compliant
☐ Non-compliant
☒ N/A
	

	R.183
	Storage of records and other documents
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.184
	Storage of records after service approval transferred
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.185
	Law and regulations to be available
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.344
Tasmania
	Working with vulnerable people registration – staff members
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.358
Victoria
	Working with children check to be read
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	

	R.359
Victoria
	Criminal history record check to be read and considered
	7.1.2
	☒ Compliant
☐ Non-compliant
☐ N/A
	













	[bookmark: _Toc161230286]Quality Area 7 – Governance and leadership    

	[bookmark: _Toc161230287]Standard 7.1: Governance supports the operation of a quality service.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Service philosophy and purpose
	7.1.1
	A statement of philosophy guides all aspects of the service’s operations.
	Guided by a strong philosophical foundation rooted in the Rights of the Child, the National Quality Framework, and various theoretical frameworks, our service prioritises high-quality care for all children. 

We draw inspiration from the child-led learning principles of the Reggio Emilia approach, while also recognising the influence of John Bowlby’s attachment theory and Uri Bronfenbrenner’s ecological systems theory on each child’s development. This philosophy underpins all aspects of our operations, from educators’ practices and decision-making to the planning cycle and our commitment to equity and inclusion. Our core values—Our Community, The Whole Child, and Earth to Sky—emphasise fostering a sense of belonging, addressing each child’s holistic needs, and promoting environmental consciousness within the service.
	☒	☐
	
	
	
	We believe in a collaborative approach, ensuring that every voice is heard in shaping our core values. Our statement of philosophy is reviewed annually, with educators, families, children (where appropriate), and the wider community invited to participate. 

Feedback is gathered through emails, surveys, and open discussions. As a “living document” actively used within the service, the philosophy remains open to suggestions and amendments, ensuring it reflects the perspectives of all stakeholders and aligns with our evolving needs.
	
	

	
	
	
	Our philosophy drives our commitment to achieving our goals and desired outcomes. It serves as a guiding compass, shaping the direction of our service and aligning our actions with our vision. Embedded in everything we do, it informs our daily practices and empowers educators. They use it to reflect on and refine their approaches, both in decision-making and in creating nurturing environments for children.
	
	

	
	
	
	Our philosophy statement is a living document that evolves alongside our community. It is reviewed annually, with new educators invited to provide feedback to ensure it remains relevant amid changing leadership, staffing, and an evolving understanding of best practices. This encourages ongoing reflection, as educators compare the document’s principles to their own knowledge and practices, fostering alignment and a shared vision for supporting children.
	
	

	
	
	
	At Keiki Trinity, our philosophy forms the foundation of all operations and is deeply embedded in our culture from the outset. It is introduced to both staff and families to ensure a shared understanding of our core principles.

New educators receive the philosophy statement as part of their onboarding materials, allowing them to familiarise themselves and align their own professional values with the service’s approach. They are encouraged to provide feedback, fostering open discussion during induction.

Families are also introduced to the philosophy throughout their journey with the centre. It is prominently displayed, discussed during centre tours, provided during enrolment and orientation, and revisited during annual reviews. During orientation, families explore the philosophy in depth, alongside daily routines and program structure. They learn how our approach, which emphasises free flow between indoor and outdoor environments, empowers children to take control of their learning while reflecting our core values of The Whole Child and Earth to Sky. This collaborative approach ensures that both staff and families understand and embrace Keiki Trinity’s philosophy.
	
	

	Management systems
	7.1.2
	Systems are in place to manage risk and enable the effective management and operation of a quality service.
	Our program strikes a balance between transparency and privacy to ensure the rights of both children and families are respected. While daily curriculum updates, providing an overview of the group's learning experience, are posted on Xplor for all families, individual learning remains accessible only to the specific child's family. Additionally, all learning journeys and tracking sheets are readily available to families upon request. To maintain family control over their child's image, permission is always required before photos are displayed in group settings or on social media.
	☒	☐
	
	
	
	Our commitment to transparency extends to regulatory compliance. We maintain comprehensive policies and procedures to ensure timely and accurate reporting of relevant changes to the Education and Care Regulatory Unit (ECRU), as required by legislation. This process is supported by our dedicated Keiki Head Office team, who diligently check submissions and provide assistance as needed.
	
	

	
	
	
	Keiki prioritises open communication and responsive problem-solving by attentively listening to, thoroughly documenting, and actively following up on concerns raised by children, families, and other stakeholders. This commitment applies to both internal and external matters.

For all concerns, Keiki implements a well-established grievance procedure to ensure fair and thorough investigation. Our Human Resources team is readily available to assist staff, while a designated "Community Hub" provides a confidential and safe space for meetings with families and stakeholders.

To guarantee swift and effective resolution, all matters are addressed promptly, with detailed notes documented for each meeting. A supportive structure is in place, with room leaders offering assistance to staff, families, and children, and centre management providing additional support as required. In more complex situations, resources from Head Office and company management are readily available, ensuring that no concern goes unaddressed.
	
	

	
	
	
	Families are actively involved in both shaping and staying informed about our policies. Each month, parents are notified of specific policies undergoing review, with the opportunity to become part of the process. They can easily access these policies through a provided QR code and share their valuable feedback. This combined input from both staff and families directly influences policy updates implemented by our Head Office, ensuring our policies reflect the needs and perspectives of our entire community.
	
	

	
	
	
	To ensure continuous improvement and address concerns promptly, the service operates a comprehensive process for handling grievances and complaints. All reported issues are professionally addressed in a timely manner, investigated, and documented using established forms. Learning from feedback is integral, as insights gleaned from grievances and complaints can lead to necessary amendments to existing policies and procedures. This commitment to proactive response and continuous improvement fosters a transparent and responsive service environment.
	
	

	Roles and responsibilities
	7.1.3
	Roles and responsibilities are clearly defined, and understood, and support effective decision-making and operation of the service.
	To ensure all staff understand their roles and expectations, Keiki implements a comprehensive induction process. This begins upon employment with the provision of a contract and job description outlining specific responsibilities. Corporate inductions at the Edgewater Keiki Hub provide an introduction to the company’s values and overall operations. At the service level, coordinators conduct dedicated in-service inductions tailored to individual roles, with regular follow-ups over the following months. Staff designated as responsible persons receive additional induction from the coordinator to equip them with the necessary knowledge and understanding for their role.
	☒
	
	

	☐
	
	
	
	

	
	
	
	To ensure all educators possess a deep understanding of the guiding principles that inform their practice, Keiki prioritises ongoing reflection and engagement with various resources. This includes regularly reviewing the National Law, National Regulations, National Quality Standards, and the Early Years Learning Framework, alongside their own statement of philosophy.

The Early Years Learning Framework serves as a primary reference point, readily available to educators in printed form, posters, and online formats. Daily programming and planning within each classroom heavily utilise this framework for reflection and guidance. Open discussions and regular conversations occur between teams, rooms, and the educational leader to guarantee everyone's familiarity with these core documents.

Furthermore, the educational leader engages in individual and group discussions focused on the Early Years Framework, National Quality Framework, and the centre's philosophy, fostering a strong understanding among all educators. Keiki further strengthens this commitment by providing additional training and support through ECA online training and partnerships with external agencies like "Childcare Experts." This comprehensive approach ensures that educators remain well-equipped to implement these guiding principles effectively within their practice.
	
	

	
	
	
	To ensure ethical and effective practices throughout our service, we adhere to both our own code of conduct and the Early Childhood Australia (ECA) Code of Ethics. The ECA Code is easily accessible, displayed in all rooms and on educators' iPads for quick reference. The educational leader regularly engages in comprehensive discussions with individual educators and teams, ensuring a thorough understanding and application of both codes. This commitment to ongoing reflection and guidance enables us to consistently deliver high-quality care and learning experiences for all children.
	
	

	
	
	
	Our induction process prioritises individual needs and continuous feedback. Each staff member receives a tailored induction program specific to their role and requirements. Throughout the process, educators and staff are encouraged to provide feedback verbally, via email, or through the dedicated induction feedback form. This ongoing feedback allows us to refine and enhance our induction practices, ensuring a smooth and supportive experience for all new staff members, both at the head office and service level
	
	

	
	
	
	Our comprehensive induction process ensures that all staff, including educators, relief workers, students, and support personnel, feel confident and supported in their roles. New educators receive a guided tour, training on chemical management and medication storage protocols, and thorough discussions on our policies and emergency procedures (evacuation, medical emergencies, lockdowns). Relief staff and students also receive a tour, introductions to current staff, and a review of relevant policies and medication storage locations. This holistic approach ensures that everyone understands our protocols and contributes to a safe and welcoming environment for all.

	
	





	[bookmark: _Toc161230288]Standard 7.2: Effective leadership builds and promotes a positive organisational culture and professional learning community.

	Concept
	Element
	Identified practice/evidence from self-assessment
	Met
	Not Met

	Continuous improvement
	7.2.1
	There is an effective self-assessment and quality improvement process in place.
	Our commitment to continuous improvement involves a comprehensive approach to self-assessment and quality planning. All educators engage in critical reflection on practices, policies, procedures, and the service’s overarching philosophy. The coordinator participates in monthly meetings, where discussions with other professionals within the organisation provide valuable external perspectives. This collective information forms the foundation for our self-assessment and guides ongoing efforts to enhance the quality of our service.
	
☒
	☐
	
	
	
	We prioritise continuous improvement of our programs by reflecting on children’s learning and development. These reflections inform the planning, implementation, and evaluation of our curriculum, supporting each child to achieve their individual learning goals. Individual learning trackers enable educators to document reflections alongside each child’s progress, which then play a crucial role in shaping future curriculum decisions, teaching approaches, and personalised goals.
	
	

	
	
	
	To foster continuous improvement, our Educational Leader actively supports educators in their reflective practice through a range of strategies. 

They work alongside educators in classrooms, providing real-time role modelling, observations, and constructive feedback. Regular curriculum cycle audits and individual interviews allow the Educational Leader to identify areas where educators may require additional support and tailor guidance accordingly.

The Educational Leader maintains a comprehensive diary documenting all activities and uses regular meetings to discuss the needs and progress of both educators and the programme as a whole. This approach ensures consistent monitoring and timely adjustments, supporting continuous development and enhancing teaching practices across the service.
	
	

	
	
	
	We value the diverse perspectives of our educators, children, and families. Their views and suggestions play a crucial role in shaping our philosophy and guiding improvement initiatives. We actively seek their input through surveys, Xplor posts, embedded feedback opportunities within the curriculum, and everyday conversations at the centre. This collaborative approach ensures that our programmes continuously evolve to meet the unique needs of our entire community.
	
	

	
	
	
	Our programme delivery stays aligned with continuous improvement through a cohesive process. By actively involving educators in the self-assessment process, we gain valuable insights. These insights, coupled with professional development opportunities, inform the quality and expectations of the curriculum, ensuring we meet all requirements and regulations within every aspect of care. This creates a feedback loop, where ongoing assessment leads to informed improvements and ultimately the best possible experiences for everyone involved.
	
	

	Educational leadership
	7.2.2
	The educational leader is supported and leads the development and implementation of the educational program and assessment and planning cycle.
	To empower our Educational Leader, we cultivate an environment that fosters open communication and professional growth. This includes regular conversations between the Educational Leader and educators, where they can discuss best practices, share challenges, and collaboratively find solutions. The Educational Leader also provides mentoring to educators, helping them build their skills and knowledge. Additionally, they facilitate reflective practice sessions, encouraging educators to critically analyse their teaching and continuously develop their pedagogy. This collaborative approach ensures the Educational Leader can fulfil their role effectively, ultimately benefiting the learning and development of all children.
	☒	☐
	
	
	
	Our educational leader plays a crucial role in supporting all educators to foster optimal learning and development in their students. This leader facilitates open communication with families when necessary. Additionally, they actively engage in the learning journey by collaboratively developing individual goal sheets for each child, reviewing daily journals, and overseeing personalised learning paths. Notably, trainees often gain valuable support from the educational leader during programming time. Through this support system, trainees can ask questions and engage in reflection and analysis of the learning process, ultimately contributing to a more enriching educational experience for all students.
	
	

	
	
	
	To ensure every child thrives, our dedicated educational leader spearheads the development of impactful programs within our service. They actively oversee the effective execution of the planning cycle, ensuring each child's learning journey meets their unique needs throughout their time here. This commitment extends to regular program audits, both at the overall and individual child level. The educational leader then collaborates with room leaders and individual educators, providing valuable feedback and ongoing support to further enhance the learning experience for all.
	
	

	
	
	
	Our educational leader prioritises supporting educators in understanding how to assess, plan, and evaluate children's learning. This dedication extends to guiding the development of meaningful and informative documentation. To assist educators in crafting insightful snapshots and developmental milestone reports, a comprehensive resource collection is available in the meeting room. This compilation includes examples of different documentation formats, such as snapshots, reports, and journals, for educators to reference. Additionally, the educational leader provides personalised support to new educators. They work closely with new staff to understand their assigned children by reviewing child files, analysing past snapshots and learning journeys, and discussing individual learning styles and interests. This collaborative approach extends to planning, as the leader guides educators through the Keiki Trinity planning cycle and clarifies daily journaling expectations. Encouraging open communication, the leader welcomes questions throughout the programming process and provides individual feedback based on notes and self-evaluations. By offering ongoing support and resources, Keiki Trinity fosters a culture of continuous learning and development for both educators and children
	
	

	
	
	
	To support and empower our educators, Trinity fosters a continuous learning environment. We offer professional learning communities to provide mentorship and guidance. Additionally, a positive organisational culture is cultivated, encouraging collaboration and professional growth. To further enhance professional dialogue, our team engages in daily, face-to-face discussions focused on pedagogy. We also leverage a private Facebook group as a platform for deeper reflection, sharing readings, quotes, and early childhood-related ideas, fostering ongoing learning and collaboration beyond the physical workplace.
	
	

	Development of professionals
	7.2.3
	Educators, co-ordinators and staff members’ performance is regularly evaluated, and individual plans are in place to support learning and development.
	To ensure continuous development and excellence, all staff receive ongoing feedback and support in their professional journeys. Through twice-yearly self-assessments, educators delve into their strengths, weaknesses, and growth opportunities supported by the centre Coordinator. Collaborative discussions based on these assessments lead to the creation of personalised development action plans with specific, achievable goals. Regular check-ins with educational leaders and coordinators provide ongoing support and guidance. Additionally, dedicated resources like the HR department, the EAP app, and company-offered professional development courses empower staff members with the tools and knowledge they need to excel. This comprehensive approach fosters a culture of continuous learning and improvement, benefiting both staff and students.
	☒
	
	

	☐
	
	
	
	

	
	
	
	All staff members, including educators, are invested in continuous learning and improvement. They actively participate in self-assessment, setting individual performance and learning goals. Through regular catchups, educators receive constructive feedback on their practice and guidance on further development. Our supportive leadership team, including coordinators and room leaders, plays a crucial role by equipping them with the tools and resources they need to succeed. This includes access to diverse professional development training sessions that address both the service's overall needs and the specific needs of individual educators. By fostering a culture of self-assessment, feedback, and ongoing learning, we empower our team to reach their full potential and ensure the best possible outcomes for all
	
	

	
	
	
	Our commitment to continuous improvement starts with identifying both educator strengths and areas for development through performance processes. To leverage individual strengths, we gather information during new educator induction and surveys. This helps us understand how to best integrate each educator's unique talents into the centre. We believe in fostering a collaborative environment, so we often "buddy up" educators based on their strengths. This allows them to share skills and knowledge, such as an educator with expertise in healthcare plans and inclusion support helping to upskill colleagues in those areas. This collaborative approach ensures everyone benefits from each other's strengths, ultimately leading to a higher quality learning environment for all children.
	
	

	
	
	
	To ensure continuous learning and development for all educators, we utilise a performance review process that informs future professional development (PD) planning. These PD goals are flexible, allowing educators to build their knowledge and understanding at their own pace before progressing. To further support their growth, coordinators regularly engage with each educator to review progress, reflect on individual needs, and identify any additional support required to achieve their goals. This collaborative approach ensures that educators are equipped with the necessary skills and knowledge to deliver the best possible experiences for the children in their care.
	
	

	
	
	
	We deeply appreciate the dedication and expertise of our entire staff and educators. Expressing gratitude is essential, so we acknowledge and celebrate their achievements throughout the year. This includes daily "thank yous" at the end of the day, highlighting inspiring moments observed by leaders, and encouraging peer recognition both in weekly catch-up meetings and through our coordinators. Every contribution, big or small, is valued within our institution.
	
	













	[bookmark: _Toc161230289]Key improvements sought for Quality Area 7	

	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	7.2.1
	Continuous improvement
	Achieve consistent continuous improvement across the service
	M
	Establish ongoing displays and discussion points with children to gather insights 

Engage families through surveys, feedback forms, and informal conversations 

Conduct regular staff reflections and team meetings to review policies, procedures, and practices 

Monitor and document feedback and improvements in the service’s continuous improvement plan
	Evidence of regular feedback from children and families; documented reflections and implemented improvements in curriculum, policies, and daily practices
	December 2025
	January progress notes
We have commenced a bi-monthly QIP question for families to engage in and receive feedback.

Survery on 1place regarding Centre policies have now been created to have more insight over feedback.

Room Leader meetings commenced to reflect and document on improvement areas.

	
	To establish a process for ongoing reflection and self-review that inspires and motivates all staff to improve their pedagogical practices

		



	Embed a consistent process of self-reflection and review to enhance teaching quality



	M
	Provide mentoring and professional development opportunities 
- Collaborate with external experts such as Childcare Experts 
- Facilitate peer feedback and reflective discussions 
- Create a safe and supportive environment for open reflection
	Educators actively engage in reflection and demonstrate improvements in practice; feedback from mentors and peers shows positive impact
	Ongoing
	Reflection document has been created and educators are randomly chosen to complete and reflect on their practices.

Monthly and Bi-Monthly document is now embedded and all educators are inputting.
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